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The versatility of paper ... what other medium can 
be used in so many ways? You can draw and paint on it, cut it, fold it, tear it 
and glue it. But, there really is much more to paper. “The Art of Pietre Dure” 
(page 16) describes how it can substitute for stone when creating beautiful 
“mosaics.” In the story, Kathy Cunningham shares how her elementary-level 
students were inspired by the work of artisans and excited to fi t paper pieces 
together to create their own faux pietre-dure art.

Karen Skophammer uses paper to emphasize symmetrical balance in a fun 
and engaging way for third-graders in “It’s All in the Symmetry” (page 18). The 
subject matter and colors were dictated by students because of the Halloween 
season, of course! 

Nate Greenwood’s students build minimalist sculptures with it, as he 
describes in his “Bent-On Cutting Paper” (page 24). This great introduction to 
thinking and working in three dimensions, helps students feel more confi dent 
about future 3-D assignments as they create personal letter sculptures infl uenced 
by the work of Fletcher Benton.

Children are fascinated to learn about Keith
Haring’s art and its social messages, and the role of art in our society. As we 
know, it is important for youngsters to feel they can make a difference, and 
Debra Tampone’s “Community Connections: Paper, Plastic or Art Bag?” (page 
26), is a way to facilitate this.

It is also important to provide students with opportunities to express them-
selves and control what they reveal about who they are to others. This issue 
of fers two suggestions for this that are perfect for middle-schoolers: “Recycling 
Renaissance: Self-Portraits Layered in Cardboard” (page 28) and “Facing the 
Art of the Mask” (page 30). 

In the former, students fashion multi-layered portraits of themselves out of 
used mailing boxes, glue and tempera paint. In the latter, Ken Klopack’s class 
makes colorful masks, full of fl air and individuality. The fact the kids gain expe-
rience with organization, following instructions, brainstorming and developing 
their creative instincts is icing on the cake!

There are so many ways to create with paper! 
But, wait: Please allow me to add one more to the mix: Magazines are printed 
on it, which can lead to creative souls making collages out of the pages. Young 
Artist Lauren Jones (page 14) did. Her captivating portrait of a young boy so 

impressed us, it was immediately designated 
as this month’s cover. There is no denying the 
amazing versatility of paper.

e d i t o r ’ s  n o t e
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Enter your classroom into the Wyland National “Water Is Life” Art Challenge and receive a free canvas mural kit for your class, along with art tips from 
renowned muralist and conservationist Wyland, and a teacher lesson booklet based on national art standards. Contest categories include grades K-4, 
5-8, 9-12. Over $2,500 in classroom prizes to give away.
To register for your free mural canvas kit, sign up at www.wylandfoundation.org/artchallenge or call 1 800 WYLAND-0. Hurry, canvases available 
while supplies last. (But even if you don’t receive a kit, your class can still participate by painting a mural on ANY surface. See complete rules online.)

The foundation is a 501(c)(3) non-profit organization 
In support of the arts, science and our environment

Ocean Mural Contest, Top finisher, Miami Shores Community Center & Home Schoolers of Miami Enrichment, Miami FL
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enter your Class today!
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callIgraphy, expert answers to 
the Questions every calligrapher 
asks (2012; $16.99), by Maryanne Gre-
benstein. Barron’s Educational Series, Inc.

In Calligraphy you’ll fi nd proof that 
the art of beautiful lettering is still alive 
and thriving. The compact tome, nearly 
a pocket guide, clearly and concisely 
lays to rest all your questions. 

Each chapter does, in fact, begin 
with a list of the most common que-
ries (200 in all) and the correspond-
ing pages to consult. Although it’s 
less than 6” x 8” in size and ideal for 
backpacks, the 224-page handbook is 
meant for anyone from beginners to 
experienced calligraphers. 

The Basic Strokes and the Composi-
tion and Layout chapters are especially 
helpful to novices. All the answers and 
tips are provided by experts, so that even 
visual arts instructors who lack a mea-
sure of confi dence with calligraphy will 

be able to assign lettering projects with 
assurance. Students will learn how to 
fi x all the usual mistakes, from errors in 
spacing to holding the pen at the wrong 
angle and more. And, keep in mind that 
most kids love to create embellishments 
and borders (Chapter Nine).  

Over 100 color illustrations assist 
the reader pictorially, on every topic: 
pens, nibs, guidelines, even special 
creative techniques! A two-page glos-
sary is included. Maryanne Greben-
stein, the consulting editor of this 
book, is a skillful calligrapher who 
also teaches the art. Teachers, art 
students and hobbyists interested in 
magnifi cent handwriting would fi nd 
the reference valuable.–P.G.

www.barronsbooks.com

the sketchBook challenge: 
techniques, prompts and Inspira-
tion for achieving your creative 
goals (2012; $21.99), by Sue Bleiweiss. 
Potter Craft/Crown Publishing.

Thank goodness for sketchbooks! 
Artists at all levels can fi ll them with 
experiments, notes, thoughts, dreams, 
even mistakes. They are valuable 
instruments in the visual arts toolbox. 
Map out ideas, make lists, record expe-
riences, paste papers into them and so 
much more.

The Sketchbook Challenge began 
on Bleiweiss’ BlogSpot site of the 
same name, with a monthly theme for 
e-visitors to play with. She drafted a 
core group to participate. Eventually 
the book became an offshoot of that 
endeavor. On www.blogger.com, it con-
tinues to be an active site.

The book’s title might suggest that 
fl at sketchbook pages make up the 
majority of the images within, but 
sketches are not the norm here (at 
least not realistic ones). Many 3-D art-
works are pictured. There’s an abun-
dance of collage, printmaking, paint-
ing and fabrics. In fact, Bleiweiss is 
a fi ber artist of 10 years’ experience, 
which explains her incorporating     

m e d i a  r e v i e w s audIovIsual   Book/prInt
Paula Guhin • Jerome J. Hausman

 see REVIEWS on page 35
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s h o p  t a l k

natIonal artcraft
Together, the Microfl eur fl ower press 
and a microwave oven make it pos-
sible to remove water from fl owers, 
leaves and other botanical items. 
Only a few short microwave bursts to 
dry fl owers and plants, providing an 
inexpensive material for hand-made 
paper, greeting cards, scrapbooks 
and other projects.

www.nationalartcraft.com

amaco
Available in either light or medium 
weights, ArtEmboss® Soft Metal Sheets 
are available in 100-percent pure cop-
per, aluminum, colored aluminum and 
pewter. A special manufacturing pro-
cess makes the sheets extremely soft 
and pliable; one needs only a fi ne-point 
stylus to trace a pattern into the metal.

www.amaco.com

crystal productIons
Crystal’s 17" x 17" Student Color 
Wheel clearly illustrates and teaches 
color relationships. With its rotating 
inner wheel, students can easily iden-
tify primary, secondary and tertiary 
colors, and learn to recognize analo-
gous, complementary and triadic color 
schemes. Printed on heavy card stock 
and laminated. 

www.crystalproductions.com
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crayola
In direct response to art-teacher 
requests, Crayola recently began pro-
ducing 16-count packs of its popular 
Construction Paper™ Crayons. The 
unique, patented Crayola Construction 
Paper crayon formula allows the fl ex-
ibility to color on a variety of light and 
dark paper types—construction paper, 
posterboard, craft paper, cardboard 
boxes and paper bags. The opaque, 
vibrant colored crayons provide com-
plete coverage.

www.crayola.com

arnold grummer’s
Arnold Grummer’s® introduces its 
new cross-curriculum project set: the 
3D Holographic Fish Classroom Kit, 
which offers creative learning for art, 
science and general classroom stud-
ies. A teacher-generated lesson plan 
covering fish anatomy and behavior is 
included, as is a reproducible fish pat-
tern. Sets make thirty 6" x 9" or fifteen 
9" x 12" dimensional fish. National Art 
Standards for elementary students are 
listed in the lesson plan.

www.arnoldgrummer.com

(800) 348-3497  |  www.midwestproducts.com
©2013, Midwest Products Co., Inc.®  400 S. Indiana St.  PO Box 564  Hobart, IN  43642
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• They are grade level matched
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curricula

• They make learning, and teaching, 
fun!
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Educational Products
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high transient rate, I write my lists with pencil. Many times, 
I need to erase names or add new ones in. 

If you travel or push a cart, request a copy of 
the seating charts from the homeroom teachers. 

This may not work in every case since seating arrange-
ments can change drastically from week to week, but it’s 
a start. In the school I travel to, the homeroom teachers 
received magnetic charts that were erasable and easy to 
read. If there was a day I pushed the cart into the room and 
seating was rearranged, I was able to view the magnetic 
chart right away and find those faces. 

Use those name tags! Do the students have name 
tags on their desks? Memorize them! Walk around 

during project time when you can and start acknowledging 
their work. I also pass out the projects myself because I 
want to begin identifying faces with the names, and I collect 
projects for grading, calling each student up one at a time. 
With knowing the students from year to year, I have not 
needed to use this method as much unless new students 
transfer in or I get a kindergarten class with all new faces. 

Test your name knowledge. This was a little 
embarrassing to me at first because I felt bad about 

knowing some names and not others right away, but I use 
this step to help memorize those names faster. Randomly 
throughout the year, I call the students to line up by name 
instead of tables. If there are a few students with names I 
can’t remember, I work harder to know them better the 
next time I see them. Even if you can’t remember their 
names right away, the kids can see your effort in trying to 
get to know them.

Did you ever notice that you might know certain students’ 
names faster than others? The active participants are always 
the first ones in your memories, whether they are the hand 
raisers or the rule breakers. It takes some time to remember all 
500-1,000 names you may teach, but keep in mind it’s impor-
tant to identify all the faces who attend your class. After all, 
learning more about your students enables you to design your 
instruction to meet their individual needs.	 n

A&A Contributing Editor Heidi O’Hanley (NBCT) teaches 
elementary art for Indian Springs School District #109, 
in the Greater Chicago Area. Visit her blog at www.
talesfromthetravellingartteacher.blogspot.comblogspot.com.

For many art teachers, we see an entire school, which could 
be anywhere from 500-1,000 students in one week. Over 

time, we observe our students growing and maturing. Instead 
of having just one class of 20 to 30 all day, we call the entire 
school “our students.” 

As art teachers, we are always helping our students develop 
to their fullest creative potential, and we work hard to know 
who they are, how they think, what they value, and what moti-
vates them. The first step we take besides teaching them the 
lesson is getting to know their names.

I admit it takes me at least half a year to start remembering 
names to those faces. You have the pronunciations, the fami-
lies, the transfer-ins, and the short time you see the students 
every week. 

As much as I still make mistakes, it’s actually very 
important to try and memorize all those names and faces. 
A child’s name helps you to connect to that student in your 
classroom. Take a moment to step into their shoes...if you 
were the student and your teacher did not know your name, 
would you be comfortable in that space? Even as an adult, 
if your superior can’t identify you by name, you may not feel 
as important as you should be. 

When a child’s identity is recognized, they self-esteem 
improves and they are more receptive to your instructions. 
When I mix up a student’s name with their siblings, they don’t 
get upset with me, rather we laugh because over the years I’ve 
been in my schools, I have identified that child in the past and 
they understand blunders happen. Over the years, I developed 
a few tricks to help remember all those names and faces. 

If you have a classroom, create your seating 
charts in advance. In the beginning of the year, I 

dedicate quite a bit of time creating seating charts for all 
of my classes (which I have over 30 to 33 classes a week 
depending on the year). Even if I do not have a “complete” 
list of students, I start the seating arrangements for the 
first day of art. Create a map of your class with your seats 
and tables, and make multiple photocopies (have back 
ups in case you need to write a whole new chart during 
the school year). 

Once you have the arrangement in place for each class, 
stick it with your grade book. Since my main school has a 

Stepping Stones is a monthly column that breaks down seemingly daunting 
tasks into simple, manageable “steps” that any art educator can take and apply 
directly to their classroom. Stepping Stones will explore a variety of topics and 
share advice for both art-on-a-cart teachers and those with art rooms.

Stepping
   Stones

2 

1 

by heidi o'hanley

KNOWING YOUR StUDENTS’ NAMES

3 

4 

http://www.artsandactivities.com/
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sentence initiates a “pair/share” and really helps young stu-
dents to look and converse.

After a few weeks of this routine, I invite students to bring 
their work back to the tables to do a “table share.” Now, five 
or six children converse with each other, as I rotate around 
the room, sometimes preparing for incoming classes.

The next level of sharing starts when I observe that stu-
dents are ready not only to talk about their own work, but to 
begin to look carefully at the work of others. This does not 
happen automatically, but increases with practice. 

In a class where stitching is introduced, I invite those who 
chose this new technique to bring their work-in-progress 
to the front of the room. I might refer to this group as the 
“stitching club” and invite others to offer comments or 
questions for these artists. I also announce that these expe-
rienced students are available as coaches for newcomers to 
stitching in upcoming weeks.

Still later in the year, sharing and listening to others is 
more flexible. We do not have a formal share every week, 
but because by this time so many pieces are multi-week 
affairs, students approach me when they reach a culmina-
tion. They often find a respectful audience for their sharing.

Even when there’s no time for formal sharing it is impor-
tant to prepare students for a smooth transition back to 
their classroom teacher. After children find their artwork 
and return to their seats, I ask for “one true fact” from the 
day’s new demo. A hand goes up and a student states some-
thing about stitching, such as “don’t forget to tie a knot!” 
Then that student is asked to start the line at the door. Lots 
of hands go up and one by one, children join the line after 
remembering something about the new lesson. 

Classroom teachers often arrive midway through this 
closing activity and get a feeling for new information and 
vocabulary as they reclaim their class in an orderly manner. 

I have a collection of lining-up questions that I might use 
with any grade level: “Who had a struggle today?” “Did you 
find a way to overcome the difficulty?” “If not, does anyone 
here have a strategy to help this artist?” “Who was helped 
by another student today?” The child who answers and the 
helping student are invited to lead the line.

Well-planned beginnings and endings, no matter how 
brief, support the climate of respect and reflection that 
is central to ar t making and learning in the choice-
studio classroom.	 n

Katherine Douglas is an education consultant retired from 
K–6 teaching. She is co-founder of Teaching for Artistic 
Behavior, Inc. and co-author, with Diane Jaquith of “Engaging 
Learners through Artmaking.”

Brief, precious moments at the beginning and the end of 
art class, when used carefully, support positive behav-

ior, looking at and talking about art, and help students 
remember and use new information. 

In the choice studio classroom, we plan not just for 
efficiency, but to create a positive spirit that brings our 
students in and out of their weekly art experience. In 
40-minutes-a-week elementary classes, this requires plan-
ning and thought.

Consider welcoming your students into the studio by 
meeting them in the hallway. This allows you to glance 
along the line to read the temperature of the group as 
a whole. What sort of energy is there? Sometimes it is 
useful to hold up an interesting or ambiguous object that 
connects with the opening demo. As each child enters 
the room, try for eye contact and a smile, and for some, 
a quick comment. This transition is important to remind 
children that they are entering the space that differs from 
other places in school.

The children know that their first stop is their listening 
place. In some classrooms this is a work table, a spot on a 
rug, or gathered around a demonstration table. Students 
know that as soon as they are settled the day’s brief demo 
begins. Some teachers refer to this mini-lesson as “the five-
minute-demo.” The point is to keep the new information to 
“the least you can say” which allows for maximum studio 
time afterward.

The end of class is as critical as the beginning. After 
cleanup it is important for students to share, reflect and think 
again about new information from the opening demo. Stu-
dents need a lot of practice to do this but time is very limited. 

I invite beginning students to collect their work, find 
a friend and ask “what did you make today?” That simple 

                                                           Choice-Based Art 
classrooms are working studios where students learn through authentic 
art making. Control shifts from teacher to learner as students explore 
ideas and interests in art media of their choice. This concept supports 
multiple modes of learning to meet the diverse needs of our students.

Choice-Based Art 

by KATHERINE DOUGLAS

BEGINNINGS & ENDINGS IN THE CHOICE STUDIO 

Find out more
•	 Douglas, K. and Jaquith, D. Engaging Learners through 
	 Artmaking: Choice-Based Art Education in the Classroom. 		
	 Teachers College Press; 2009.
•	 Jaquith, D. and Hathaway, N. The Learner-Directed Classroom: 
	 Developing Creative Thinking Skills Through Art. Teachers 
	 College Press; 2012.
•	 teachingforartisticbehavior.org
•	 groups.yahoo.com/group/TAB-ChoiceArtEd

http://www.artsandactivities.com/
http://teachingforartisticbehavior.org/
http://groups.yahoo.com/neo/groups/TAB-ChoiceArtEd/info
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Whether in play-dough or watercolors, cray-
ons or acrylics, I have been creating for as 

long as I can remember. My first memories include 
building pyramids from sandy paths, and using 
tape and construction paper to create 3-D scenes.

Faces have always been my favorite subject to draw. I 
do not reference real people when I am drawing, but rather 
create faces from my imagination. I also love to work with 
mixed media, often play with textures, use ink tense over 
acrylic or outline brushstrokes in Sharpie®.

The most beautiful aspect of art is its timelessness. Because 
of art, I will always view the world differently. I will always see 
the leaves of trees as brushstrokes and the sky as watercolor.

Lauren Jones
Arendell Parrott Academy
Kinston, North Carolina.
Jana Miller & Judy Johnson, Art Teachers

Collage; 18" x 12". 
High school.

Mixed media collage; 15" x 9". 
Middle school.

Watercolor; 9" x 12". Middle school. 

Acrylic on canvas; 20" x 16". High school.

Watercolor; 9" x 12". High school.

Mixed media; 10" x 9". Middle school. Acrylic on canvas; 16" x 20". High school.

Pen and ink; 16" x 12". 
High school.

http://www.artsandactivities.com/
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Pam Stephens & Jim McNeill 
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he visits his friend Polly who is having a show at 
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One of the joys of retirement is the 
new-found time to visit museums and 

leisurely explore the exhibits. One show at 
New York’s Metropolitan Museum of Art fea-
tured masterpieces of pietre dure, or “hard 
stone,” with stone inlays in stunning colors.

While viewing the gorgeous boxes, cabi-
nets, pictures and tables, a great idea for a 
class project popped into my head. I was so 
excited! But then, I remembered I was retired 
and had no classes! Old habits die hard, and 
my idea wouldn’t let go. 

One of the great things about being an 
art teacher is the many friends made along 
the way. I had recently substituted for Robert 
Graff, a gifted art teacher in my area. When 
I told him about my project idea, he invited 
me to come introduce it to his fourth-grade 
classes. We then discussed materials, samples 
and the necessary preparation. 

At local wallpaper stores, I collected expired 
wallpaper books containing marble-like and 
stone-like papers (most wallpaper stores are 
happy to part with expired books, as they 
usually get thrown out). Rob and I then cut 
the wallpaper samples and various stone-
colored papers from his school stockroom 
into squares for the students to work with.

Because much of pietre dure is done on 
a dark background, we agreed to use black 

by Kathy Cunningham

Inspired by the work of artisans, students 
were excited to create their faux pietre-
dure art works out of paper.

http://www.artsandactivities.com/


17w w w . a r t s a n d a c t i v i t i e s . c o m    x    8 1  y e a r s  •  o c t o b e r  2 0 1 3

paper as our background as well. And, many pietre dure 
works feature a bird motif, so we used student sketches of 
birds from a recently completed class project.

Rob asked me to introduce the lesson to his first group of 
fourth-graders, with him continuing the lesson and introduc-
ing it to his other fourth-grade classes. 

To class, I brought in a book of pietre dure masterpieces 
and a sample I had made. There are several books on pietre 
dure, which should be available at your local library. You 
can also find many fine examples online. I explained how 
artisans would trace a drawing and carefully cut each piece 
of stone until the work was put together, piece by piece, like 
a puzzle. I told the children this was a difficult skill because 
unlike mosaics, which are made from chips, the pieces of 
pietre dure had to fit together exactly. This form of art is still 
popular today, I told them, especially in Italy where even a 
small design goes for hundreds of dollars. Students were 
excited when they learned we would be working in the same 
manner as these artisans. 

THE WORK BEGINS We first traced our chosen bird on trac-
ing paper, then took apart the bird, cutting out the head, the 

Go to artsandactivities.com and click on this 
button for resources related to this article.

LEARNING OBJECTIVES

Elementary students will ...
•	 show understanding of the term pietre 
	 dure by creating a work in this style.
•	 create a drawing of birds, flowers or fruit 
	 to be used as the basis of a pietre 
	 dure work.
•	 trace their drawings to fit pieces together 
	 in the working method of pietre dure 
	 artisans.

NATIONAL ART STANDARDS

•	 Understanding and applying media, 
	 techniques and processes.
•	 Understanding the visual arts in relation to
	 history and cultures.
•	 Reflecting upon and assessing the 
	 characteristics and merits of their work 
	 and the work of others.

MATERIALS

•	 9" x 12" black background paper
•	 Scissors, glue sticks, envelopes
•	 Tracing paper, assorted colored papers
•	 Faux stone papers (available from
	 wallpaper sample books or paper 
	 supply companies)
•	 Visuals of pietre dure inlaid works and 
	 of birds, fruit and flowers

beak and the wing, and then traced the pieces on our “stone” 
papers. Students cut one piece at a time, and glued them on 
their black paper with a glue stick. Envelopes were provided 
for pieces that were not glued down at the end of class. 

When the birds were finished, students were encouraged 
to add tree limbs, flowers and leaves from their paper scraps. 
This not only helped fill up the page, they added more color.

I returned two weeks later to photograph the students’ 
final work and was pleased to see a high rate of student suc-
cess with this project. Rob had done such a fine job, consis-
tently carrying out our goals. 

The project was a success for both of us—Rob featured 
the beautiful student art work from this new project at the 
school’s art show and, even though it was for a short time, 
I was happy to be back in the classroom. It’s true: some 
art teachers never truly retire! Collaborating with working 
with colleagues, can keep our passion for teaching alive as 
we bring our ideas to art students!		            	

	
Kathy Cunningham is a retired art teacher from North Mer-
rick (N.Y.) Public Schools. She thanks Robert Graff and the 
students of Gardiner Manor School in Bay Shore, N.Y.

n

http://www.artsandactivities.com/
http://www.artsandactivities.com/


general, though, the paper colors are not that important.
We begin by talking about where we can find symmetry 

and viewing Leonardo Da Vinci’s famous Vetruvian Man, 
which illustrates the correlations of ideal human propor-
tions. We talked about symmetry found inside the human 
body, as well: the brain, kidneys, skull and so forth. 

Next, I turned the students loose on a collection maga-
zines in which they were to find pictures of symmetrical 
things. Some of my favorite examples they found were but-
terflies, dragonflies and spiders. Symmetry was also found 
in buildings such as the Taj Mahal, which has a line of sym-
metry that cuts through the center of the tomb, from top to 
bottom. Stained-glass windows have symmetry, as do altars 
in many churches. Symmetry was also be found in African 
and Indian masks.

The human face has symmetry, some more than others. 
Items found on the beach—seashells, starfish and crabs—
have symmetry. Many advertising signs and company logos, 
drain plugs in the bathrooms, showers, sinks, toothpaste 
tubes, light bulbs and kitchen utensils all have symme-
try. My third-graders became confident in their knowledge 
about symmetry. 

It was time for the studio portion of the lesson. Using one 12" 
x 18" piece of black construction paper and one 9" x 12" piece 
of orange construction paper, I demonstrated how to create a 
face that was balanced on a vertical axis. I drew half of a face on 
the orange paper, positioned vertically right on the edge, then 

Symmetrical balance is a perfectly centered composition 
or one with mirrored images. In a design with only two 

elements, they would be almost identical or have almost the 
same visual mass when looked at. Symmetrical balance is a 
formal type of balance; a type of line symmetry when one 
half of it is the mirror image of the other. 

To emphasize symmetrical balance in a fun and engaging way 
for my third-graders, I introduced this project and, because of 
the time of year—October —we used black and orange paper. In 

Learning Objectives

Elementary students will ...
•	 define symmetry and provide examples of it in everyday life. 
•	 recognize art as a problem-solving, decision-making experience. 
•	 develop skill in producing original visual expressions which 
	 portray structure and art principles, as well as their ideas, 
	 thought and feelings. 
•	 make reasoned aesthetic judgments about the quality of his work. 

by Karen Skophammer

National Arts Standards

•	 Understanding and applying media, techniques and processes.
•	 Using knowledge of structures and functions.
•	 Choosing and evaluating a range of 	subject matter, symbols 
	 and ideas.

Materials

•	 Magazines
•	 12" x 18" black 
	 construction paper

•	 9" x 12" orange 
	 construction paper
•	 Scissors, glue see SYMMETRY on page 34

Students enjoyed creating 
their balanced, mirror-image designs.
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of the reconstructed Ishtar Gate and Processional Way. 
Spend time looking at the additional animal imagery 

found on the gate, and give students time to create a 
mixed-media “brick” inspired by the Art Print. If you 
have access to clay and a kiln, students can create a 
low-relief brick sculpture (using the additive process). 
As with the original polychrome Ishtar Gate bricks, have 
students glaze the clay with multiple colors. Create a 
display of all of the artworks along side the Art Print. 

high school 
Share the Art Print and the background information 
found in the Art Notes with students. Discuss how the 
artisans who made the Ishtar Gate created the lion image 
by making separate bricks that were joined together into 
a unified whole. Point out the yellow diamond pattern in 
the main, as well as the stone-like pattern of the coat, the 
shallow relief, and three-dimensionality of the form. 

Have students work in small groups to design, build 
and finish low-relief clay bricks that are individual seg-
ments of a whole. Students will create a design and 
determine how to divide the whole into rectangular 
bricks of a determined size. After all bricks have been 
fired, students can assemble and mount them onto a 
piece of painted plywood.

primary
Share the Art Print with students and explain that the 
lion is a re-creation of part of a much larger wall that was 
made over 2,500 years ago. Ask students to look quietly 
and carefully at the Art Print for a few minutes, and then 
ask volunteers to offer observations. Comments might 
include: the lion is made up of many different pieces; 
the lion’s “fur” looks like stone, the lion’s “mane” has a 
yellow diamond pattern; the lion looks to be walking on 
the top of a wall, the lion is roaring. List all observations. 

Next, introduce the word “profile” and ask if any 
students know its meaning. Provide the definition*, and 
then have each student turn to the side of the student 
next to them to give them a chance to observe a human 
profile. Next, go back to the Art Print and trace the out-
line of the lion with your finger. Show students examples 
of lion in photographs seen both in profile and frontally. 

Model drawing a lion in profile, and then give students 
scrap paper and time to do the same independently. 
Finally, give students a strip of paper that approximates 
the size of a brick. Have students draw a lion in profile 
on the brick and color it in any way they choose. Arrange 
the brick either in a row or along a wall of around the 
classroom door to create an architectural effect.

elementary
Begin by completing the primary lesson, above. Extend 
the activity by teaching students how to make a bas-relief 
lion. There are many great online blogs and lesson plans 
with helpful lesson plans, such as the following: www.
dreampraycreate.com/2011/05/lesson-idea-bas-relief-
sculpted.html

 

middle school
As part of middle-schoolers’ study of ancient civiliza-
tions, use the Art Print to introduce art and mythology 
of the ancient Middle East. Share the Art Print with 
students, along with maps of Neo-Babylon and images 

Ishtar Gate Lion

classroom use of the art print Instructions: The monthly Art Print is meant to be removed from the center of the 
magazine, laminated or matted, and used as a resource in your art room.–Editor

RESOURCES

Web pages
1.	 www.metmuseum.org/toah/hd/chav/hd_chav.htm
2.	 www.metmuseum.org/toah/works-of-art/31.13.2

Videos
1.	 youtu.be/U2iZ83oIZH0
2.	 vimeo.com/19214419

Lesson ideas 
1.	 www.dreamdrawcreate.com/2013/03/march-liions.html
2.	 plateauartstudio.blogspot.com/2012/11/lion.html
3.	 www.dickblick.com/lesson-plans/ancient-bas-relief-casting/
4.	 thepolingcollective.blogspot.com/2009/03/lesson-bas-relief-
		  memory-tiles.html

* Profile: (a) A side view of an object or structure, especially of the human head. (b) A 
representation of an object or structure seen from the side. (www.thefreedictionary.com)

http://www.artsandactivities.com/
http://metmuseum.org/toah/hd/chav/hd_chav.htm
http://metmuseum.org/toah/works-of-art/31.13.2
http://www.dreamdrawcreate.com/2013/03/march-lions.html
http://www.plateauartstudio.blogspot.com/2012/11/lion.html
http://www.dickblick.com/lesson-plans/ancient-bas-relief-casting/
http://www.thepolingcollective.blogspot.com/2009/03/lesson-bas-relief-memory-titles.html
http://www.youtube.com/watch?v=U2iZ83oIZH0&feature=youtu.be
http://vimeo.com/19214419




Lion from the Processional Way of Ishtar 

Gate recinstruction at the Pergamon 

Museum in Berlin, Germany. The Ishtar 

Gate was located in Babylon, the ancient 

Mesopotamian city in what is today Iraq. 

Photograph © Peter Repetti.
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Animals in Ar t
from the fifth century B.C. of lions being hunted and 
killed with arrows are found in numerous palace reliefs 
of astonishing detail and beauty. 

The fall of the Assyrian Empire and the rise of the 
Babylonians set the stage for the creation of this month’s 
featured Art Print: a polychrome glazed brick depicting 
a striding lion: one of many such bricks comprising the 
famous Ishtar Gate (604–562 B.C.)

About the ArtWORK
Neo-Babylonian King Nebuchadnezzar II, who reigned 
604–562 B.C., was an ambitious builder. Seeking to 
restore the splendor of the ancient city, he undertook 

many grand projects, includ-
ing city walls and roads. 

“The most important 
street in Babylon was the 
Processional Way, leading 
from the inner city through 
the Ishtar Gate ... North of 
the gate, the roadway was 
lined with glazed figures of 
striding lions. This relief of 
a lion, the animal associ-
ated with Ishtar, goddess of 
love and war, served to pro-
tect the street; its repeated 
design served as a guide for 
the ritual processions from 
the city to the temple.” (www.
metmuseum.org/toah/works-
of-art/31.13.2)

As stone was sparse 
in this region, artists used mud-bricks to build the 
elaborate city that Nebuchadnezzar II envisioned. 
Glazed polychrome bricks dazzled in the desert sun. 
“The Babylonian artists molded and glazed each brick 
separately, then set the bricks in proper sequence on 
the wall.” (Gardner’s Art Through the Ages: A Concise 
Global History, 2009.) 

Our lion is an example of how the ancient artisans 
crafted a number of individual bricks that eventually 
joined together to form the lion’s entire form. The 
shallow relief, noticeable in the paws atop the yellow 
banded “wall,” give the beast a sense of realism, as he 
strides toward the main gate. The delicate glaze work 
create modeling and shadow, also contributing to the 
realism and charm of the image. 

About LIONS IN ART
This month we turn our attention to the most regal 
of beasts, the lion. Books could be written about the 
abundance of lion imagery throughout history—the cat 
in both its male and female forms have appeared in the 
art of nearly every culture and civilization since the first 
humans touched charcoal to cave walls nearly 35,000 
years ago. (Many lion images are present in the Chauvet 
Caves in southern France, dating to 30,000 B.C. See 
www.metmuseum.org/toah/hd/chav/hd_chav.htm.) 

Ancient civilizations both feared and revered the 
lion. Ancient Egyptian art is plentiful with lion imagery. 
Associated with death and rebirth, lions were seen as 
the guardians of the eastern 
and western horizons. The 
lion’s strength and domi-
nance in the animal world 
became associated with the 
might of pharaoh. 

The Great Sphinx of Giza, 
with the head of pharaoh 
and body of a lion, is per-
haps the most compelling 
symbol of this relationship. 

Egyptians also wor-
shipped a number of lion-
headed goddesses includ-
ing Aker, guardian of the 
gateway to Duat; Bastet, 
the goddess of fertility; and 
Sekhmet, goddess of war 
and destruction. Images 
of these deities appear 
throughout the span of ancient Egyptian history.

In architecture, lions have played a role both structur-
ally and decoratively. The Lion Gate at Mycenae (c. 1250 
B.C.) is the only existing example of Mycenaean archi-
tectural sculpture; its two opposing lionesses confront 
one another atop the ancient citadel’s main entrance. 
Lions featured heavily in Greek mythology and their 
images appear in every form of Greek art. 

One of the most popular of myths is that of Herakles 
slaying the Nemean lion, the first of the demigod’s 12 
labors. The ancient Assyrians viewed the lion as a force 
of evil and opposition. Highly realistic, violent scenes 

“ ... the roadway was lined 

with glazed figures of striding lions. 

This relief of a lion, the animal 

associated with Ishtar, goddess of love 

and war, served to protect the street; 

its repeated design served as a guide 

for the ritual processions from the 

city to the temple.”

by Colleen Carroll

A&A art print notes

Go to artsandactivities.com for resources related to this article.
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Creating vector art is a challenge, but the technique has 
its advantages in the graphics world. Artwork created 

using Bézier curves produce file sizes that are significantly 
smaller that scanned images, which makes them perfect for 
email circulation. Vector art can be used in print and on the 
Internet with no noticeable loss in quality. And, because they 
are created with mathematical curves and not pixels, there 
is no limit to how large they can be printed. 

For this assignment, my senior graphic-design students 
were given the option of creating vector images in Adobe Illus-
trator, Corel Draw or QuarkXPress. The theme? Monsters! To 
explain the process, I borrowed from the ninth-grade geog-
raphy curriculum. An exer-
cise in that course is read-
ing contour maps. Because 
maps are two-dimensional, 
map makers indicate eleva-
tion with a series of contour 
shapes. The highest points 
correspond to the smallest 
contour shapes on the map, 
and specific colors. 

Creating a vector drawing 
is much like building a con-
tour map: the artist creates 
a series of layered shapes. 
With the illustration tools in 
Quark, Illustrator and Corel, 
students can easily control 
the color, tone and opacity 
of each shape. Using a low-
resolution image as a guide 
helps; gradually, layering 
shape over shape, an image 
will emerge. 

Bring on the MONSTERS 
Students searched the Inter-
net for images to crop and 
use for templates. How the 
shapes and colors would be 
manipulated was their cre-
ative decision. Once satisfied 
with their images, phase two 
required students to intro-
duce a typographic element. 

Students were to create typographic broadsheets and use 
all their font’s characters in their image. This part of the 
project involved the use of a desktop publishing program 
such as Quark or InDesign. Again I encouraged student to 
experiment with the layering of type, and transparency, to 
strike a creative balance between image and type.

Files were printed on 13" x 19" card stock on our art 

department’s Epson color printer. The results were spectacu-
lar! Students did a terrific job with a wide range of color pal-
ettes, making it a very impressive rogue’s gallery.	 n

Arts & Activities Contributing Editor Irv Osterer is the Depart-
ment Head–Fine Arts and Technology at Merivale High 
School in Ottawa, Ontario, Canada.
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by Irv Osterer

LEARNING OBJECTIVES

High-school students will ...
•	 recognize similarities between the creation of topographical 
	 maps and vector art.
•	 gain some expertise with a vector drawing program and 
	 become familiar with properties of vector artwork.
•	 select reference images and crop them for maximum impact.
•	 manipulate typographical elements.

Godzilla in 
Fairplex Black Italic

MATERIALS

•	 Vector-based drawing program, 
	 desktop publishing program

•	 Computer and color printer
•	I nternet access

For this assignment, high-school graphic-design students 
combined vector drawings with typographic broadsheets.

http://www.artsandactivities.com/
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Y ou absolutely must visit galleries and 
museums! You owe it to yourself as 

an art educator, and you owe it to your 
students. Why? Because they provide 
the opportunity to shamelessly “shoplift” 
ideas for your class art projects. 

While on a summer wanderlust to 
Buffalo, N.Y., I came across the fantas-
tically minimalist work of Fletcher Ben-
ton at the Albright-Knox Art Gallery, 
and I instantly knew his work would 
translate into a great student project.

My Studio 3-D class generally 
begins with this project. On the 
first day, I show students photos of 
Fletcher Benton’s work and explain to 
them that the most unique aspect of 
his sculptures is that they begin as a 
static piece of flat sheet metal. Benton 
cuts a single letter cut into the sheet, 
which invades the viewer’s space 
when he folds, bends and/or pulls out 
portions of the letter. Because Ben-
ton never completely subtracts any of 
the material from the original sheet 
metal, it looks as if you could push the 
sculpture back to its original flat form. 
The end result is a minimal, slightly 
abstract sculpture.

Students are then assigned to create 
three sculptures in the style of Fletcher 
Benton. They cut their first initial for 
one, the initial of their middle name for 
the second, and the last name’s initial 
for the third. 

They begin by generating ideas 
for their projects on newsprint, as I 
encourage them to play around with 
letter styles—they can be fat, thin, cur-
vilinear, block, bubble and so on. I also 
tell students that they can incorporate 
simple shapes, as long as they have a 
relationship to their lettering. 

 The next day, students are greeted 
by a stack of 4.5" x 4.5" white (80-lb) 
paper, on which they begin to trans-
fer their ideas and practice cutting out 
their designs. Because it would be 
difficult to cleanly make some of the 
necessary cuts with scissors, they use 
craft knives. I spend time demonstrat-
ing the correct, safe way to use the 
blades. Make sure they understand to 
never, ever cut toward their hands or 
body. Additionally, as they are working, 
remind them about safety issues so it is 
in the forefront of their thoughts. 

Of course, each teaching situation is 
unique, so individual teachers and their 
schools must decide whether the use of 

LEARNING OBJECTIVES

Middle-school students will ...
• 	be able to list qualities of minimalist work.
• 	explore creative lettering styles.
• 	create letter sculptures influenced by the 
	 work of Fletcher Benton.
• 	evaluate their projects, and the projects 
	 of their peers, using verbal and written 
	 opportunities.

NATIONAL ART STANDARDS

•	 understanding and applying media, 		
	 techniques and processes.
•	 using knowledge of structures and functions.
•	 reflecting upon and assessing the 		
	 characteristics and merits of their work 
	 and the work of others.

MATERIALS

• 	Newsprint
• 	White paper, cut into squares
• 	Pencils
• 	Colored tag board or railroad board, 
	 cut into 9" x 9" squares
• 	Craft knives

Totally focused on their work, Taylor and Inez each create three paper sculptures, inspired 
by artist Fletcher Benton.

Careful planning, cutting and testing were 
required to achieve the best results.

http://www.artsandactivities.com/
http://www.artsandactivities.com/
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craft knives is appropriate.
As students practice on the white 

paper, they are told they must come 
up with a minimum of two completely 
different ideas per letter (hinting that 
their first idea is not always their best). 

The practice ideas, which will be 
transferred to their final, should be bal-
anced and able to easily stand up with-
out falling over. For the next day or two, 
students finish their practice ideas, then 
transfer their best three letter ideas (one 
per initial) to pre-cut 9" x 9" colored tag 
board (you may change the dimensions 
to fit your needs). The students choose 
whether to keep all three letters in a 
monochromatic scheme or have each 
letter be a different color.

When all the students have completed 
their three sculptures, we take part of 
a class period to closely examine each 
other’s work. To help them process their 
experience, I have them offer verbal 
insights (things they felt were success-
ful with either their project or another 
student’s work), and suggestions of what 
they could have done better if they could 
start the project over. Students also write 
some of their thoughts on a rubric, which 
I use to evaluate their work.

Many students have a difficult time 
thinking in three dimensions, but I 
have found that by using this project 
as an introduction, they ultimately feel 
successful. Helping my students feel 
confident up front generates excite-
ment about creating 3-D work in future 
class assignments. 	 n

Nate Greenwood teaches art for the 
Jenison (Michigan) Public Schools.

by Nate Greenwood Tyler chose to create his first-initial 
sculpture (“T”) out of blue tag board.

A great introduction to thinking and working in three dimensions, this project helps 
students feel more confident about future 3-D assignments.

http://www.artsandactivities.com/
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that their interpretations were correct. 
Students freely talked about what they 
were seeing and how it made them feel. 

Next came a short writing assign-
ment in which they were to interpret 
the message of a Haring artwork we 
had not yet discussed, which helped 
build their skills in processing written 
work and interpreting what they see.

When I was a substitute teacher, 
I was often called to serve for 

extended periods. This offered me 
opportunities to implement new lesson 
plans and experiment with ideas. 

One year, I was asked to cover a 
long-term assignment at a middle 
school with only a day’s notice. I had 
no idea what materials would be avail-
able or how many students would be in 
each class. 

I first had to choose an artist to 
study. Keith Haring came to mind 
because his style of work and life story 
intrigue young minds. He also offers 
opportunities to cover key concepts 
such as line, color and emphasis, and 
for students to develop skills in creat-
ing personal narratives, as well. 

To be fully prepared, I also needed 
to find materials from a resource outside 
the classroom to start the first lesson. 
The solution? Brown paper bags, which 
a local market generously supplied.

After gathering resources and making 
an information packet about the artist, 
I decided the students would generate 
paintings on the bags in the bold, colorful 
style of Haring. And, the bags would even-
tually be redistributed back to the public.

A major point of interest in Keith Har-
ing’s story is how he took his art to the 
public, drawing many of his designs on 
subway-station panels. The simple style 
of his drawings caught the attention of 
all who saw them, and he quickly rec-
ognized he could communicate to the 
public through them. Haring is known 
for many profound accomplishments in 
his short life, and has been recognized 
for his social activism. Tapping into 
this aspect of his story became a major 
objective for this project.

This might sound like a typical art 
lesson, but it went beyond what stu-
dents learned about Haring and how 
well they executed their designs. It 
was also how well the students’ work 
was received by the public and what 
students gained from the experience.

the lesson began with images of 
Haring’s public works. Students were 
bedazzled by their vibrancy, scale and 
color, and intrigued by his semiotic sym-
bols. As we discussed possible mean-
ings for these symbols, students learned 

COMMUNITY connections

Because Haring believed his art 
could have a positive impact on soci-
ety, he often chose topics he felt were 
important. Students were also to think 
about important, positive messages 
they wanted to share with the pub-
lic. Topics ranged from recycling and 
global warming to bullying, peer pres-
sure and more. 

by Debra Tampone

Finished art bags by Katy, Sarah and Robin (left to right).

Robi is a study in concentration as he paints the border of his bag.

http://www.artsandactivities.com/
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market to distribute to their customers.
To transfer their sketches to the 

bags, students used pencils to cover 
the backs of them with graphite, then 
placed them over the gessoed area with 
a small piece of tape. They then retraced 
their designs with colored pencils and 
a little pressure. Using colored pencils 
allowed students to easily see which 
lines still needed to be transferred. 

Students painted their designs with 
acrylics and, when the paintings were 
done, added a colorful border with a 
line pattern on top that mimicked Har-
ing’s kinetic lines. As a final touch, stu-
dents stapled two slips of colored paper 
to opposite sides inside their bags. One 
was a summary about Keith Haring 
and his work, and the other was the 
student’s own artist statement. 

The bags were finally ready to be 
delivered to the store! I created small 
posters explaining the Keith Haring 
Art Bag Project to display at each reg-
ister, where the cashiers would offer 
their customers three options: paper, 
plastic or ART BAG! Many students 

and their families got so excited, they 
went shopping on the day the bags 
were returned to the store, hoping to 
see who got theirs!

The Keith Haring Art Bag Project 
has become an annual event and now 
includes several grade levels. It also 
coincides with National Make a Dif-
ference Day [October 26, 2013], which 
promotes advocacy, pride, motivation 
and involvement within the community 
(learn more at www.pointsoflight.org/
signature-events/make-difference-day). 

It is amazing how well students 
respond to this assignment and the 
diversity of concerns that are reflected 
through their work. It has been 
rewarding to witness their pride in 
sharing their ideas with the public 
and, in turn, the community’s accep-
tance and admiration.	 n

Debra Tampone is an art educator at 
Kingston (New York) High School.

In preliminary sketches, students 
were to incorporate Haring’s symbols 
and figure style to convey their mes-
sages. When these sketches were 
approved, I demonstrated how to cre-
ate a 10" x 10" frame on the front of 
the bags using a template, and how to 
prepare this area with a smooth coat 
of gesso. Students were told that from 
this point on, great care was to be taken 
to keep the bags neat, clean and like 
new. They had to be suitable for the 

Go to artsandactivities.com and click on this 
button for resources related to this article.

?or

LEARNING OBJECTIVES

Middle-school students will ...
• 	 learn about Keith Haring and his 
	 accomplishments.
• 	 learn about line, color and emphasis.
• 	develop brainstorming skills by creating 
	 a meaningful visual narrative.
•	 learn about the role of art in our society.
•	 realize their visual expressions have merit.
•	 learn about advocacy and making a 
	 difference.

MATERIALS

• 	Brown paper bags
• 	10" x 10" sketch paper, pencils
• 	10" x 10" tag-board template 
• 	Gesso, acrylic paint, assorted brushes
• 	Keith Haring visuals and other resources

NATIONAL ART STANDARDS

•	 understanding and applying media, 		
	 techniques and processes.
•	 choosing and evaluating a range of 		
	 subject matter, symbols and ideas.
•	 understanding the visual arts in relation to
	 history and cultures.
•	 reflecting upon and assessing the 		
	 characteristics and merits of their work 	
	 and the work of others.
•	 making connections between visual arts 	
	 and other disciplines.

Dawn, one of the market’s cashiers, had her eye on art bags made by Dan and Elena.

Sarah and her dad went to the store to see
who would get her art bag.

http://www.artsandactivities.com/
http://www.artsandactivities.com/
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throughout history, artists have 
painted or sculpted portraits of 

themselves. Some, such as Vincent 
van Gogh, repeatedly painted them-
selves at different stages in their lives. 
By doing this, the artist actually has 
recorded not only his or her physical 
qualities but, many times, the portrait 
reveals something about the life 
of that person at that given 
time. Van Gogh’s many self-
portraits and how they tell 
the story of his short life 
intrigued my students. I 
took this enthusiasm and 
used it to my advantage.

I assigned my seventh-
graders to create layered 
cardboard self-portraits 
that would reveal some 
aspect of their current lives. 
The portraits could convey 
the students’ interests through cloth-
ing they wore in the portrait, the colors 
and patterns of their clothes or even 
the way their hair was styled.

After looking at portraits and self-
portraits done by professional artists, 
we all looked at small mirrors and 
sketched a self-portrait on paper. I 
reminded the students to remember 
the proportionate space relationship 
of facial features. I also wanted the 
students to keep in mind that when 
drawing themselves, their work should 
refl ect the characteristics that make 
each individual recognizable.

With the drawing fi nished, the 
student decided which features he 
or she wished to elevate by layering 
cardboard. These were marked on the 
drawing for reference.

Next, each student used cardboard 
(recycled mailing boxes) on which 
they sketched their self-portrait, using 

their original drawing as a reference. 
After a safety talk, and with adult super-
vision  the main outer shape was cut 
out carefully, using a utility knife.

Next, features such as the nose, 
mouth and eyes were cut from other 
scrap cardboard and layered to elevate 
them. Some students even chose to 

layer the clothing designs. These fea-
tures were then glued onto the main 
cardboard shape.

When the shapes were all in place, 
tempera paint was used to fi nish the 
self-portrait. When our work was dry, 
we lined the self-portraits up on one 
wall and invited the neighboring class 
to decide which self-portrait went with 
which student. The self-portraits had 
been executed so well that all 25 stu-
dent artists were easily identifi ed.

Students were proud of their cre-
ations, and having the neighboring 
class come in and identify each self-
portrait reinforced their confi dence.	 n

Now retired after 31 years, Karen Skop-
hammer was an art instructor for the 
Manson Northwest Webster Schools in 
Barnum and Manson, Iowa.

RECYCLING renaissance

by Karen Skophammer

LEARNING OBJECtIVES

middle-school students will ... 
• gain an awareness of individual 
 differences by studying each other’s 
 facial features.
• look for character as well as beauty in 
 the face when executing a self-portrait.
• see and feel expression.
• distinguish the size, shape and space 
 relationship of facial features.
• examine self-portraits for clues about 
 individual artists.
• create a self-portrait that emphasizes 
 personality traits or interests.

NAtIONAL ARt StANDARDS

• Understanding and applying media, 
 techniques and processes.
• Using knowledge of structures and functions.
• Refl ecting upon and assessing the 
 characteristics and merits of their work 
 and the work of others.

hroughout history, artists have 
painted or sculpted portraits of 

themselves. Some, such as Vincent 
van Gogh, repeatedly painted them-
selves at different stages in their lives. 
By doing this, the artist actually has 
recorded not only his or her physical 
qualities but, many times, the portrait 
reveals something about the life 
of that person at that given 
time. Van Gogh’s many self-
portraits and how they tell 
the story of his short life 
intrigued my students. I 
took this enthusiasm and 

I assigned my seventh-
graders to create layered 
cardboard self-portraits 
that would reveal some 
aspect of their current lives. 
The portraits could convey 

renaissance

MAtERIALS

• Examples of self-
 portraits by known 
 artists/masters
• Mirrors
• Glue

• Paper and pencils
• Cardboard
• Utility knife
• Tempera paint 
 and paintbrushes

many students revealed personal 
interests in their 

self-portriats.

http://www.artsandactivities.com/
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I was very pleased with their 

choices, and the way they built the 

color. I was unpopular with my stu-

dents when I challenged their abstrac-

tion of scale and size, as this was part of 

the actual assignment. We spent about 

three and a half weeks on them, but once 

they were buffed up (colored pencils like 

these sometimes seem cloudy when lay-

ered), then matted, they were stunning!

On a few of the finished, matted pieces 

I had the kids protect their actual draw-

ing and the face of their black mat board, 

and then color the bevel of the mat board 

in a complementing color pencil (the 

points of which had been beveled). This 

served to pull the viewer’s eye into the 

frame, while pulling some of the drawing 

out to the viewer.

During this 

assignment, a 

couple of my stronger art 

students discovered the Prismacolor 

Colorless Blender. This colorless, 

creamy “pencil” moved and blended 

colors so beautifully, we all ended up 

using it somewhere on the piece.

By having the students “zoom in” 

and really see the detail that makes 

objects what they are, we focused on 

the objects and the colorful rendering 

of our subjects. n

Recently retired from teaching, Arts & 

Activities Contributing Editor Geri Green-

man was head of the art department of 

Willowbrook High School in Villa Park, 

w w w . a r t s a n d a c t i v i t i e s . c o m
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My advanced drawing students had 

just finished a mixed-media as-

signment in mostly black, white, grays 

and brown. It was time for them to get 

colorful and move from abstraction to 

realism. These students had completed 

the requisite introductory course and a 

beginning drawing class, so they were 

up for the challenge of working with 

their Prismacolor® pencils, and achiev-

ing photographic realism.

Students often measure their artis-

tic skills by how well they can duplicate 

subject matter. After all, most of us 

have experienced praise when we have 

accomplished a likeness using color or 

texture, as opposed to simplifying, dis-

torting or exaggerating a subject as a 

way of abstracting it.

I have done this assignment before—

though usually in graphite—calling 

it a “box rendering,” in that I have the 

students make up a composition, often 

with at least one three-dimensional ob-

ject, glued down in a small box. In doing 

it this way, the objects stay in position 

and are small enough to fit on their art 

shelves in between classes.

The object of this assignment was to 

visually capture the scale, tonality, col-

or and textures of the chosen objects 

as realistically as the students possibly 

could in this rendering. This semester, 

I had decided to use black paper and 

have them work up to the highlights. 

Black paper is oftentimes less daunt-

ing than white, in that it already has a 

sensation of mass to it and it appears 

that the negative space is somewhat 

suggested.
I had the students decide on some 

sort of collection of objects that are re-

lated, either as a group, such as stamps, 

pencils, Indian corn, peppers or fruit, 

or things that seemed to fit together, 

even if it was simply through repeti-

tion of color. In showing my example, 

my aim was for them to see that very 

little “paper” negative space was used, 

employing instead, another layer of the 

related object.
I had the students do sketches, as 

a form of arranging the objects or im-

ages. Then when we were all satisfied 

with the composition, they drew the 

size they wanted on newsprint. Even-

tually, they transferred their sketch 

to the black paper with lighter chalk 

rubbed on the back of the sketch. 

(This protects the black paper, which 

is especially important in that erasures 

affect its surface and color.)

The students started with local color, 

and then built up color with layers. I was 

adamant about using the color’s comple-

ment as a way to dull out those objects 

in shadow, rather than using straight 

black, and to work up to the lights—

avoiding straight white as well.

The students experienced some dif-

ficulty on the black paper with objects 

that were white or yellow; several lay-

ers needed to be laid in because they 

appeared rather greenish against the 

black paper.
Their choices of subject were var-

ied, fruit or vegetables were popular, 

while feathers were a beautiful choice, 

though very challenging, in that they 

were linear and delicate.

by Geri Greenman

MATERIALS

• Newsprint for preliminary sketches and planning

• Pencils and erasers

• Black drawing paper (little or no surface texture), Canson

• Prismacolor pencils

• Colorless blenders

• Objects with which to create a still life, or clean   

 photographs that could be used for detail

LEARNING OBJECTIVES

Students will...
• compose space.

• build and blend color up from dense black.

• learn to assimilate color and texture of objects.

Jen Cacioppo

Jill Allaway

Jessica Arnold

Lisa Modelevsky

Aneesa Farooq

lated, either as a group, such as stamps, 

pencils, Indian corn, peppers or fruit, 

or things that seemed to fit together, 

even if it was simply through repeti-

tion of color. In showing my example, 

my aim was for them to see that very 

little “paper” negative space was used, 

employing instead, another layer of the 

I had the students do sketches, as 

a form of arranging the objects or im-

ages. Then when we were all satisfied 

with the composition, they drew the 

size they wanted on newsprint. Even-

tually, they transferred their sketch 

to the black paper with lighter chalk 

rubbed on the back of the sketch. 

(This protects the black paper, which 

is especially important in that erasures 

affect its surface and color.)

The students started with local color, 

and then built up color with layers. I was 

adamant about using the color’s comple-

ment as a way to dull out those objects 

in shadow, rather than using straight 

black, and to work up to the lights—

avoiding straight white as well.

The students experienced some dif-
The students experienced some dif-
The students experienced some dif
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that were white or yellow; several lay-
that were white or yellow; several lay-
that were white or yellow; several lay

ers needed to be laid in because they 
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Their choices of subject were var-
Their choices of subject were var-
Their choices of subject were var

ied, fruit or vegetables were popular, 

while feathers were a beautiful choice, 

though very challenging, in that they 

were linear and delicate.

Jessica Arnold

prior civilizations in an emotional way, and gives them a memorable learning experience. Basing a school mural project on historical murals can help cement what students are learning in history classes and create an aura of mystery and excitement for incoming students, who will be studying the same subjects. It helps bring history alive.
At Walter Colton Middle School in Monterey, Calif., art teacher Joyce Mathers consistently turns to ancient Egypt for inspiration. She does so not on principle, but due to the enthusiasm it sparks in her students. While she has given time to other artistic themes, the learning process swells to fever pitch whenever focus reverts to the ancient Near East.

This has a lot to do with the energy of other teachers on campus, who begin entry-level sixth-graders with the study of hieroglyphics, pyramid 

construction and field trips to the nearby San Jose pharaonic exhibition. By the time Joyce encounters the same children, they can read and write hieroglyphics, know their pharaohs, and are highly receptive to Egyptian art forms.
Thanks to this passion, there now exists at Colton Middle School a mural that startles and engages. No mere whimsically decorated wall, this one has a haunting quality that pulls the viewer closer, inspiring to historical quest. All this is done without words... unless you count the hieroglyphics.

The project began in the fall of 2000, when Joyce Mathers conceived the idea of a mural for her elective “STAR” class, encouraging the students to brainstorm for themes. The previous year had succeeded with stunning Egyptian-style death masks, which were proudly displayed for a full semester in the administrative offices.  It seemed feasible, however, to give 

Egypt a rest.
The class at first opted for the idea of an underwater Monterey Bay scene, but things did not go well. Despite the grid drawn up in the classroom, it was difficult for the young artists to get their sea creatures to-scale with each other. Even when trying to circumvent these to-scale difficulties by showing various creatures up close or farther away, the result did not inspire confidence. Interest flagged in the project, and Joyce realized it would have to change course in order to succeed.

In her early projector and slide displays of murals, Joyce had shown pharaonic examples to her class. Now she wondered if her STAR students wouldn’t find fuel for inspiration by veering east. There was still just enough time, if Joyce were to abandon the tedious grid system.

w w w . a r t s a n d a c t i v i t i e s . c o m
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LEARNING OBJECTIVES
Students will...
• develop an understanding and appreci- ation of the art of an ancient culture. 
• learn how a culture’s art teaches us about  daily activities and practices of that
 culture.
• jointly produce a large-scale mural. 
• understand scale and learn methods of
 creating a to-scale drawing/painting. 
• learn the importance of cooperation and learn how to work cooperatively. 
• learn about delegation of responsibilities.• learn to appreciate each other’s
 strengths.
• develop research and planning skills
 pertaining to a large, long-term project.

see FIRES on page 20
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N owhere in the history of art do all 
aspects of cultural life so neatly dovetail as in the murals that come to us from early civilization. A student of this ancient art is simultaneously a student of man’s first civilized records, belief systems, habits of worship, laws, social structure, the development of writing, and of course...the lives of the greatest rulers of early empires. Among these latter, none stand out quite so emphatically as the pharaohs of ancient Egypt, the most stunning of ancient art patrons.

H i s t o r y  a n d  s o c i a l - s t u d i e s teachers obviously appreciate the way this ancient art form lends itself to the study of cultures and belief systems. When the art department turns to similar historical periods for inspiration, using art forms—such as murals—common to the time, the result on campus can be dynamic.
When students participate in painting a mural inspired by ancient murals, it bonds them to history and 

by Julia Simpson-Akin

A t Walter Colton Middle School, the 
mural project was part of the Star 

program. The word “STAR” represented 
the terms ‘science,’ ‘talent,’ ‘arts’ and 
‘recreation.’ It had to do with a block 
schedule wherein on two days of the week, classes were allotted over 80 minutes, 
so that teachers would be given enough 
time to accomplish class projects. This 
scheduling left one free block period a week for STAR. Teachers were encouraged to 
suggest enrichment courses that they were particularly suited to teach.
 Joyce Mathers suggested the mural 
project for her STAR class. The mural was accomplished during one block session 
per week, over the course of a semester. 
Since the class was the last period in the 
day, enthusiastic students often stayed after school for about a half hour to finish up that day’s work.
 While a mural project could be part 
of a block program, it might also be an 
extracurricular after-school project, with 
extra-credit points awarded for history class, given that the mural pertained to the subject taught that year.

oTheR MURAL ToPICS
• Any ancient culture that created murals— Greek, Minoan, Mycenaean, Aztec,
 Mayan or the cave paintings of early
 europeans.
• Manuscripts and tapestries—ottoman,
 Medieval, Islamic, etc.
• Important historical events of one’s
 community.
• history of the American Indian cultures
 of one’s state or community.

INITIATING A MURAL AT YOUR SCHOOL
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ered), then matted, they were stunning!

On a few of the finished, matted pieces 

I had the kids protect their actual draw-
I had the kids protect their actual draw-
I had the kids protect their actual draw

ing and the face of their black mat board, 

and then color the bevel of the mat board 

in a complementing color pencil (the 

points of which had been beveled). This 

served to pull the viewer’s eye into the 

frame, while pulling some of the drawing 

out to the viewer.out to the viewer.out

By having the students “zoom in” 

and really see the detail that makes 

objects what they are, we focused on 

the objects and the colorful rendering 

of our subjects. n

Recently retired from teaching, Arts & 

Activities Contributing Editor Geri Green-

man was head of the art department of 

Willowbrook High School in Villa Park, 

15Jessica Arnold

At Walter Colton Middle School in Monterey, Calif., art teacher Joyce Mathers consistently turns to ancient Egypt for inspiration. She does so not on principle, but due to the enthusiasm it sparks in her students. While she has given time to other artistic themes, the learning process swells to fever pitch whenever focus reverts to the ancient Near East.
This has a lot to do with the energy of other teachers on campus, who begin entry-level sixth-graders with the study of hieroglyphics, pyramid 

construction and field trips to the nearby San Jose pharaonic exhibition. By the time Joyce encounters the same children, they can read and write hieroglyphics, know their pharaohs, and are highly receptive to Egyptian art forms.
Thanks to this passion, there now exists at Colton Middle School a mural that startles and engages. No mere whimsically decorated wall, this one has a haunting quality that pulls the viewer closer, inspiring to historical quest. All this is done without words... unless you count the hieroglyphics.

The project began in the fall of 2000, when Joyce Mathers conceived the idea of a mural for her elective “STAR” class, encouraging the students to brainstorm for themes. The previous year had succeeded with stunning Egyptian-style death masks, which were proudly displayed for a full semester in the administrative offices.  It seemed feasible, however, to give 

Egypt a rest.
The class at first opted for the idea of an underwater Monterey Bay scene, but things did not go well. Despite the grid drawn up in the classroom, it was difficult for the young artists to get their sea creatures to-scale with each other. Even when trying to circumvent these to-scale difficulties by showing various creatures up close or farther away, the result did not inspire confidence. Interest flagged in the project, and Joyce realized it would have to change course in order to succeed.

In her early projector and slide displays of murals, Joyce had shown pharaonic examples to her class. Now she wondered if her STAR students wouldn’t find fuel for inspiration by veering east. There was still just enough time, if Joyce were to abandon the tedious grid system.
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LEARNING OBJECTIVES
Students will...
• develop an understanding and appreci-

ation of the art of an ancient culture. 
• learn how a culture’s art teaches us about daily activities and practices of that

culture.
• jointly produce a large-scale mural. 
• understand scale and learn methods of

creating a to-scale drawing/painting. 
• learn the importance of cooperation and

learn how to work cooperatively. 
• learn about delegation of responsibilities.• learn to appreciate each other’s

strengths.
• develop research and planning skills

pertaining to a large, long-term project.

see FIRES on page 20a r t s  &  a c t i v i t i e s       j a n u a r y  2 0 0 4

the greatest rulers of early empires. Among these latter, none stand out quite so emphatically as the pharaohs of ancient Egypt, the most stunning of 

H i s t o r y  a n d  s o c i a l - s t u d i e s teachers obviously appreciate the way this ancient art form lends itself to the study of cultures and belief systems. When the art department turns to similar historical periods for inspiration, using art forms—such as murals—common to the time, the 

When students participate in 

by Julia Simpson-Akin

A t Walter Colton Middle School, the 
mural project was part of the Star 

program. The word “STAR” represented 
the terms ‘science,’ ‘talent,’ ‘arts’ and 
‘recreation.’ It had to do with a block 
schedule wherein on two days of the week, classes were allotted over 80 minutes, 
so that teachers would be given enough 
time to accomplish class projects. This 
scheduling left one free block period a week for STAR. Teachers were encouraged to 
suggest enrichment courses that they were particularly suited to teach.

Joyce Mathers suggested the mural 
project for her STAR class. The mural was accomplished during one block session 
per week, over the course of a semester. 
Since the class was the last period in the 
day, enthusiastic students often stayed after school for about a half hour to finish up that day’s work.

While a mural project could be part 
of a block program, it might also be an 
extracurricular after-school project, with 
extra-credit points awarded for history class, given that the mural pertained to the subject taught that year.

oTheR MURAL ToPICS
• Any ancient culture that created murals—

Greek, Minoan, Mycenaean, Aztec,
Mayan or the cave paintings of early

 europeans.
• Manuscripts and tapestries—ottoman,

Medieval, Islamic, etc.
• Important historical events of one’s

community.
• history of the American Indian cultures

of one’s state or community.
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I t always
amazes mehow valuable a tool artcan be in enabling stu-dents to comprehend con-cepts in education. I recentlyworked with a second-gradeteacher to develop a lesson plan toteach his students about symmetry.The second-grade standardized mathtest was coming up in two weeks and hefelt that his class needed some practiceand supplementary help with the con-cept of symmetry. I was very happy to bepart of the preparations, although it was ashort time in which to compile and imple-ment a complete lesson plan. Just a mention of the word “Aliens” is usuallyenough to spark our students’ imaginations into aburst of creativity. We began with a discussion onlegs, arms, antennas, eyes, noses and communicationdevices—anything that might be necessary and useful for

an extra-terrestrial. 
We then focused our discussion on symmetry. A student

volunteer came to the front of the room and the class imag-
ined a string dividing her in half, from the top of her head to
the floor. Was she the same on both sides? For the most
part—yes! Her nose and mouth were divided in half, and
there was two of everything else.Some students couldn’t help but notice that not

e v e r y o n e  i s
p e r f e c t l y  s y m -m e t r i c a l — f r o mhairs out of place topatterns and pockets onc lo thes .  (A l though ouraliens could be perfectly sym-metrical if we wanted them tobe.) We also tried to think of othercreatures and things in our world thatare symmetrical. We came up with somethat were (animals, insects and flowers),some that were not (trees, rocks and clouds),and some that could or could not be (houses, musical

instruments and letters of the alphabet).We began our activity by vertically folding a 12" x 18"
sheet of manila practice paper. I modeled a drawing of
an alien figure along the folded edge, and then careful-
ly cut the body out, while the paper was still folded. I

a r t s  &  a c t i v i t i e s ❘ o c t o b e r  2 0 0 4

by Ellen McNally

SYMMETRICAL

COVER story

A

Diana Parisi,
grade 3.

IL
Jennifer Giza,
grade 2.

SNE

then chose my favorite “alien color” of sulfite paper,
placed the practice alien over the folded edge, and
traced its shape. Students were free to redraw the orig-
inal designs of their alien or free-form a figure when
they drew onto the sulfite paper. After checking that the aliens were drawn on the fold, the
students cut them out. We then applied our glue, making
sure we glued along the outline on the side of the alien that
had pencil marks. We turned that side over and glued it onto
a piece of white drawing paper. Some of the students need-
ed help turning over and gluing down their figures, either
other students or the teacher.Our lessons last 45 minutes, which was enough time to
introduce the project and glue our alien bodies onto the
drawing paper. We then placed them onto our drying rack
until the following week.To begin our next lesson, I distributed the work from the
previous week, and then demonstrated how to adddetails on my own alien creature. The rule was thatthere had to be two of everything, with the excep-tion of noses, mouths and anything else that wasplaced on the median line—which was also the foldthat went down the center of the alien. To achieve this, I

showed the students how I could fold a piece of paper in
half, and cut through two pieces of paper in order to obtain
two identical shapes. Noses and mouths were made by cut-
ting out the shape along the folded edge. Placement was also important. We had to use our eyes to
judge distance to align each object on the identical spot on
either side of the alien. The rest was left to our imagina-
tions. We could overlap shapes. We could make some ofour shapes pop up by folding, shaping, cutting spirals,and making little accordions. On each table Iplaced a plastic container filled with large andsmall pieces of colorful sulfite paper, andodds and ends of other types of paper—velour, shiny, origami, and so on.Before we began to work, I pointed out tothe students that symmetry is a way of achieving balance in

a work of art. We had done mandala designs in the begin-
ning of the year. The mandalas were a form of radial bal-
ance, which happens when all the forms and elements radi-
ate out from a central point. We looked at the “Principles of
Design” poster on balance and learned that when elements
on both sides of a central vertical line appear to be about
equal in shape, weight, value, and color, the design is sym-
metrical balance.

We had lots of fun, the results were definitely “out of this
world,” and we most happily achieved our original goal—when the second grade students came to the section on
symmetry on the math test—they breezed right throughit—each and every student knowing the meaning of sym-metry. Which brings to our attention how heavily art isconnected with math and how strongly the act of cre-ating reinforces knowledge. 

�
Ellen McNally is a K–5 art teacher and teaches atboth Emma C. Chase Elementary School and CorneliusDuggan Elementary School in Monticello, N.Y.
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MATERIALS
• 12" x 18" manila paper, sulfite paper, white 

drawing paper 
• Glue 
• Scissors

• Containers of large and small pieces of different types of paper in a variety of color—velour, shiny, origami, etc.

LEARNING OBJECTIVESStudents will...
• learn to interpret symmetrical and asymmetrical balance, radial balance, shape, color and texture balance.• understand and apply media, techniques and processes.• relate art to other disciplines.

Danielle Felice,
grade 3.
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my fi fth-graders wanted a 
visual-arts challenge 

and this was it! Creating an 
original “half-mask” design 
is sure to reveal a person’s 
individuality and personality 
every time.

The approach my students 
took in covering their faces, 
the most expressive part of the 
body, was most interesting. It 
can also be a perplexing problem 
for young people to fi gure out. I was 
fascinated to see how each stu-
dent solved this “identifi ca-
tion” problem with color, 
shapes, style and design.

First, the idea was 
presented to the stu-
dents with the focus 
on originality. Students 
were encouraged to 
apply their own per-
sonalities in creating 
their masks.

Next, I showed sev-
eral samples to the students. 
Masks from other cultures and a num-
ber of ethnic celebrations and festivals 
were talked about, including where 
masks might be used and worn. 
Mardi Gras costumes with masks 
were emphasized because of the shapes we used in the project.

After all the information and ideas were presented, stu-
dents were ready to get creative with their own masks. 

Heavy Bristol board stock paper was used for the masks. After 
folding it in half, students penciled in the shape they wanted, and 
cut it out. After cutting, the unfolded paper had a symmetrical 
look. I helped with eye placement so the view was good for the 
wearer. (With younger students, I completed the cutting.) 

Crayons, colored pencils and markers were used to com-
plete the masks. Watercolors or tempera paints are good 
alternatives when more time is available.

Students were given the option of incorporating a stick 
handle to hold the mask up to their face. We used either a 
craft stick or a strip of heavy cardboard. Putting holes at ear 
level to hold string or rubber band so the mask can be worn 
around the head is another option.

This project is very versatile. It can be a quick, energetic 
and creative challenge for one or two periods, or it can be 
extended to become quite complex with the use of various 
mixed media. 

The fi nished products were extraordinary, and quite a hit 
among the other students in the school. By popular demand, 
I did several encores with a few other classes.

These masks were a wonderful way for young people to 
express who they really are—through art!           n

Ken Klopack is a visual arts and gifted education consultant 
for the Chicago Public Schools in Chicago, Illinois.

LEARNING OBJECtIVES

upper-elementary and middle-school students will ...
• study a short history of masks used in various cultural settings.
• understand the relationships of color,  shapes and design.
• research and plan their mask.
• develop the disciplines needed to create a piece of art   
 (organization, following instructions, brainstorming, building 
 art-related skills) 
• have fun developing their creative instincts.

NAtIONAL StANDARDS

• Understanding and applying media, techniques and processes.
• Understanding the visual arts in relation to history and cultures.
• Choosing and evaluating a range of subject matter, symbols 
 and ideas.

MAtERIALS

• Bristol board paper
• Pencils
• Scissors 
• Glue 
• Crayons and assorted color 
 markers with varied tip sizes
• String

• Mixed media supplies, including   
 feathers, glitter, textured papers 
 and/or fabrics
• Wooden craft sticks
• Rubber bands
• Hole puncher

y fi fth-graders wanted a 
visual-arts challenge 

and this was it! Creating an 
original “half-mask” design 
is sure to reveal a person’s 
individuality and personality 

The approach my students 
took in covering their faces, 
the most expressive part of the 
body, was most interesting. It 
can also be a perplexing problem 
for young people to fi gure out. I was 
fascinated to see how each stu-

the colorful masks were a hit with other students in the school. 
By popular demand, I did several encores with other classes.

dent solved this “identifi ca-
tion” problem with color, 
shapes, style and design.

First, the idea was 
presented to the stu-
dents with the focus 
on originality. Students 
were encouraged to 
apply their own per-
sonalities in creating 

Next, I showed sev-
eral samples to the students. 
Masks from other cultures and a num-
ber of ethnic celebrations and festivals 
were talked about, including where 
masks might be used and worn. 
Mardi Gras costumes with masks 

by Ken Klopack 

http://www.artsandactivities.com/


31w w w . a r t s a n d a c t i v i t i e s . c o m    x    8 1  y e a r s  •  o c t o b e r  2 0 1 3

Introducing:

- New Website
- New Programs
- New Product Look
- Global Initiatives

To receive your free 2013-2014 Fundraising Guide
facebook.com/artwarefundraising

artwarefundraising.com - info@artwarefundraising.com

Need help paying for supplies  
for your art projects?

Art Room Aid is an online program  
with the tools to help you:

800•447•8192  DickBlick.com

®

Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies Need help paying for supplies 

create a project supply list

let others know about your 
project and your needs

promote your list to your
community to raise funds

Find us on:

create a project list at
ArtRoomAid.com

focus on fundraising

http://www.artsandactivities.com/
http://artwarefundraising.com/
mailto: info@artwarefundraising.com
http://www.dickblick.com/
mailto: info@square1art.com
http://www.square1art.com/
http://www.dickblick.com/ara
http://silvergraphics.com/
https://www.facebook.com/ArtWareFundraising
https://www.facebook.com/BlickArtMaterials
https://twitter.com/Blick_Art/
http://pinterest.com/BlickArt/
http://www.youtube.com/user/BlickVideos/
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Clay Tools & Reference Materials

www.pcfstudios.com

New Book
Figure Sculpting
by Philippe & Charisse
Faraut

$54.95 + Shipping

PO Box 722
Honeoye, NY 14471
585-229-2976

PCF
 Studios.com

no, not the movie. i am talking 
about low-fi re red glazes. it 

used to be a bit of a challenge to 
get them to come out right. one 
could call them the “persnickety” 
and not be too far from the truth. 

Red glazes had to be put on 
thick, they needed lots of oxygen, 
they were more consistent if under 
fi red and fi red alone. 
They were also not din-
nerware safe. 

Thankfully, things have 
changed. The old formu-
las contained materials 
that are no longer avail-
able, thus those glazes 
don’t exist anymore. The 

good news is that about a decade 
ago, the ceramic industry began 
developing encapsulated reds that 
allow glaze manufacturers to cre-
ate new safer red glazes. 

The fi rst groups were tomato 
red in color, but as time went on, 
brighter colors were developed. 

These reds were given great names 
to allude to the color—“intense 
Red,” “Hot Tamale,” “Fire Engine 
Red,” “Really Red,” “Brilliant Red” 
and so on.

These reds are not only din-
nerware safe when used properly 
but are also AP/nontoxic in liquid 
form. This is great for all class-

rooms and studios. 
The same is true for 

bright oranges and yel-
lows. They are mostly 
food safe and a wide 
choice of color varia-
tions. Read the labels. 
The newer bright colors 
don’t burn out like the old 
reds and oranges.

Glaze manufacturers 
have used these same 
encapsulated materi-
als to create higher fire 
glazes at cone 4 to 6. 
They are also now used 
in under glazes. i have 
found i have been able 

to fire red, orange, and yellow 
Velvet under glazes as high as 
cone 11 and still retain the color.

Though these new reds and 
oranges are not quite as rich in 
depth as the old reds they are a 
better fi t to your classroom glaze 
palette being safer and so reliable.

 CLAY tIPS from the Gamble Studio

Safe and 
Reliable Reds

by David L. Gamble

for this piece, I used Intense red as a base glaze, 
then layered vivid orange, then light yellow on top. 
maroon was added around the edges for depth, and 
I randomly splattered a cobalt wash on last. a black 
under-glaze applicator was used to outline the 
splattered cobalt wash. 

http://www.artsandactivities.com/
http://www.aardvarkclay.com/
http://www.pcfstudios.com/
http://www.cornellstudiosupply.com/
http://www.bambootools.com/
http://www.euclids.com/
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  L&L Kiln’s
      patented hard 

  ceramic
 element
    holders 
       protect
      your kiln
  from broken 
 brick and

                   drooping 
              elements.

hotkilns.com/k12

BUILT TOUGH
FOR SCHOOLS

MADE FOR 

ARTISTS

Toll  Free: 800.750.8350

http://www.artsandactivities.com/
http://www.runyanpotterysupply.com/
http://www.hotkilns.com/
http://www.hotkilns.com/k12
http://duncanpaintstore.com/
http://www.baileypottery.com/
http://www.avesstudio.com/


cut the design 
out, saving 
every piece. 

With the black paper in landscape 
position, I carefully laid the orange 
paper on top of one half of the black 
paper, and put the cut-out pieces back 
in their original places. Next, I fl ipped 
the cut orange pieces over to the oppo-
site side of the paper from which it was 
cut and aligned it with the edge of the 
orange paper. Once sure of the place-
ment, I glued the 9" x 12" orange paper 
from which the shapes onto the black 
paper, then glued the cut-out shapes to 
the opposite side—on the black paper. 
Voilà: a mirror-image design that was 
perfectly balanced.

Students were given creative license 
to concoct their own creatures for this 
unit of study. The only rule for sub-
ject matter was that the end product 

had to be acceptable to display. Of 
course, they all knew what that meant. 
When fi nished, the students’ orange/
black symmetry studies made a eye-
catching display. When hung together 
in the hallway, the grouping resembled 
a large quilt. It also provided us with an 
opportunity to begin our discussion of 
positive and negative space, our next 
unit of study. 

I knew my students truly under-
stood the concept of symmetry when 
I heard one of the boys exclaim, “Mrs. 
Skop, each vertical half is a near mirror 
image of the other, emphasized with 
the reverse in color!” All of that from a 
third-grader’s mouth! n

Now retired after 31 years, Karen Skop-
hammer was an art instructor for the 
Manson Northwest Webster Schools in 
Barnum and Manson, Iowa

SYMMEtRY
continued from page 18

Because it was 

October, the students 

insisted on using orange 

and black paper for 

this fun and engaging 

lesson on symmetrical 

balance.
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CANVAS • MUSLIN • SCRIM • THEATRE FABRIC
 CURTAIN TRACK • DYES

PH.: (773) 478-5700 • FAX: (773) 588-3139

WWW.CHICAGOCANVAS.COM

FULL
LINE
SUPPLIER
of Printmaking
Materials, Fine Art
Paper, Chemicals  Ink,
Digital Print Papers,
Plates, Rollers, Blankets,
Presses and more. Excellent
Service. Shop by phone or on our
Website.

www.printmaking-mater ia ls .com

Renaissance
GRAPHIC ARTS

69 Steamwhistle Drive
Ivyland, PA 18974

888-833-3398
215-357-5258

(fax#)

Renaissance  3/29/07  12:41 PM  Page 1

,

Over 200 step-by-step
illustrations. Send $5.95,

plus $3 postage to:
Phelps Publishing,

Box 22401-AC  Cleveland, OH 44122
www.phelpspublishing.com

Arts & Activities magazine is seeking manuscripts 
with high-quality digital photos describing successful 

studio-art activities and other topics with practical 
application to K–12 art instruction. We are interested 

                             in painting, printmaking, drawing,
                      color media, fiber/textile arts,

                      ceramics, sculpture and projects 
                    appropriate for the beginning and 

       the end of the school year.

  Visit our website at www.artsandactivities.com and 
click on this icon for our “Writer’s Guidelines.”

For a copy of our “Writer’s Guidelines” send a self-addressed stamped 
envelope to: writer’s guidelines Arts & Activities Magazine

12345 World Trade DriveSan Diego, CA  92128
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http://www.printmaking-materials.com/
http://www.graphicdisplaysystems.com/
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fabrics and fi bers 
into many pages, 
which include 

highlighted techniques: silk fusion, 
thread sketching (machine stitching) 
and—a process not usually associated 
with sketchbooks—the hand-dyeing 
of fabric.

The book opens with “Getting 
Started,” all the usual overviews 
as well as discussions on exploring 
themes and doodling. The dozen 
remaining chapters are each devoted 
to either motifs such as circles or 
symbols, subject matter (dwellings or 
nature, for instance) and notions as 
the concept of weathering. In each 
section, the author recruited two con-
tributors to explain their methods and 
show their works. The colorful col-
laged pages by Leslie Tucker Jenison 
are sure to impress. 

Each of the 12 parts on particu-
lar themes also includes a one-page 
“Technique Spotlight.” Well-rounded 
visual arts educators likely are famil-
iar with all or most of the techniques. 
Note: the section called “Elements” 
does not refer to the basic elements 
of design.

Here’s a way to make your stu-
dents proud by sharing their work 
with the world: upload photos of their 
best sketchbook art to www.fl ickr.
com/groups/sketchbookchallenge/ . 
You must become a member and you 
can post three pictures per day.–P.G.

www.crownpublishing.com

REVIEWS
continued from page 8

4 Enron Street
Beverly, MA 01915

1-800-462-2420
Fax 1-978-922-1495

Crayola® quality markers have vibrant col-
ors, durable nibs and generous ink supply.
Waterbased, they are CP approved non-
toxic for school use. Cone tip markers can
be used for both fine and broad strokes.

“Visit us at www.allartsupplies.com”

256 Washable Markers
Each set contains eight regular colors and grey,
pink, lt. green, tiger orange, raspberry,
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medIa revIews/shop talk

To receive free product news, catalogs and samples from some 
of our advertisers, visit Reader Service at www.artsandactivities.com. 
Once on the Reader Service page, click on the appropriate month, and then 

click on the companies whose products or services interest you. You will be instantly linked to their websites, where you 
may obtain more information. If you do not have Internet access, please call (858)605-0248 for more information.
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for art education by advertising in our magazine. 
Send a message of appreciation ... tell them 

you saw them in Arts & Activities.
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Arts & Activities 
magazine brings 
you classroom-
tested lesson 
plans all year. 
Subscribe today 
and experience 
this time-saving 
resource 
for yourself.
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Katsushika Hiroshegi (Japanese; 1760– 1849). Yoshitsune Falls from the series, 
“Famous Watercolors of the Varios Provinces,” 1833. Ink and color on paper (woodblock print); 

13.62" x 9.53". Freer Gallery of Art, Washington, D.C.
       Artwork is in the Public Domain.

ARTIST OF THE MONTH
Katsushika Hokosai, born October 1, 1760
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thrIll of the QuIll Quilling is a 
paper technique that dates back to 
the Renaissance in Italy and France. 

During that time, paper strips cut 
from edges of books were rolled, 
shaped and glued to create intricate 
forms and pictures. During that time, 
many works imitated the designs 
found in ironworks. 

Quilling spread to other parts of 
Europe and ladies of leisure were 
allowed to quill, as it was not a tax-
ing art form. Today, quilling is a fun 
and exciting way to create artwork. 
Keep all your scrap paper and cut it 
into strips. Have a box full of strips 
available at all times. This is a great 
activity to use as a center. Once the 
kids get the hang of it they will create 
beautiful pieces of paper art.

happy BIrthday to Katsushika 
Hokosai (Oct. 1, 1760), Pierre Bonnard 
(Oct. 3, 1867), Faith Ringgold (Oct. 
8, 1930), N.C. Wyeth (Oct. 22, 1882), 
Pablo Picasso (Oct. 25, 1881) and Roy 
Lichtenstein (Oct. 27, 1923). Be sure to 
check out the Artist of the Month study 
print on page 37. n

A&A Contributing Editor Glenda Lubiner 
(NBCT) teaches art at Franklin Acad-
emy Charter School in Pembroke Pines, 
Fla., and is an adjunct professor at 
Broward College.

It’s October and I know that in some 
parts of the country you are starting 

to cool off, getting those warm jackets 
out and beginning to see the beautiful 
colors of fall. This month our column 
will focus on paper and collage, which 
can make a beautiful marriage. We 
need to start thinking outside of the 
box, however, and add a little pizzazz 
to our creations!

As many of us know, the word col-
lage comes from the French word 
coller, meaning to glue. Picasso and 
Braque started using this technique 
in the early 1900s when they estab-
lished the second phase of Cubism 
called “Synthetic Cubism.” This is 
when they started gluing things like 
wine labels, theater tickets and an 
assortment of other paper- and fabric-
based materials to their canvases.

Matisse was another artist who used 
collage in his work. As he aged, his eye-

sight deteriorated and he started using 
paper for cutout designs. His artwork 
still used many of the same motifs, but 
paper became his predominant medium.

plan ahead! The most important tip 
for anyone interested in collage is to 
plan ahead. Having all your material in 
front of you is a must. Try to remember 
to arrange your materials before gluing 
and start with your bottom layer fi rst. 
You can always move things around 
until you are satisfi ed with the compo-
sition if you haven’t adhered anything 
to the surface. 

When making a collage, whether 
you are using paper, fabric or nature 
objects like leaves, twigs, shells and 
sand, make sure your surface is sturdy 
enough to hold all your materials. 
Heavy cardboard or plywood is always 
a good surface to use, especially when 
using three-dimensional objects. 

what? more stuff! When taking on 
the art of collage, students will start 
bringing more and more things to 
your classroom that could potentially 

tip  #2

tip  #5

tip  #3
Glenda Lubiner

attentIon readers
Share some of your teaching tips

 email them to:
triedandtrue@artsandactivities.com

tip  #1

be used for a collage. I would suggest 
organizing your materials in stack-
able plastic containers that can be 
labeled. Students will bring anything 
—colored duct tape, photos, printed 
images, candy wrappers, plastic and 
wooden toys, clothes pins, buttons, 
beads, shells and a variety of materials 
you can even begin to imagine. Hav-
ing the containers labeled means even 
the elementary students can organize 
the incoming stock.

glue can Issue Students have a ten-
dency to use too much glue! We have all 
seen it, no matter how many time you tell 
them the “not a lot, just a drop”. Using 
just a few drops of glue and a brayer 
really helps your students get a nice fl at 
fi nish. They will love using the brayer 
and they will use less glue. If your stu-

dents have made 3-D collages and some 
of the items seem to be falling off, try 
using a mixture of glue and water (1:2 
ratio) to paint over and seal the collage.

t.p. Is not Just for the rest room! 
Many years ago a friend showed me 
this really cool technique of using toi-
let paper to make art (yes, I said toilet 
paper). All you need is a ceramic mold  
(or a mold you make), or a ceramic or 
rubber stamp, toilet paper, water and 
a brush. Once you have those materi-
als in place all you have to do is place 
a layer of toilet paper on the mold 
and brush on some water. Repeat this 
process until you have about eight 
layers. Take the end of your brush 
and press the paper into the grooves 
of your mold. Wait until the paper 
is thoroughly dry and then remove. 
Your fi nished project will be a beauti-
fully embossed piece of paper.

Plan Ahead for Paper

tip  #4

http://www.artsandactivities.com/
mailto: triedandtrue@artsandactivities.com
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Studio Thinking 2 
will help advocates 
explain arts education to 
policymakers, help art 
teachers develop and 
re�ne their teaching and 
assessment practices, and 
assist educators in other 
disciplines to learn from 
existing practices in arts 
education.

Member Price: $30  |  Non-member $33

Member Price: $25  |  Non-member $28

Using Art to Teach Reading 
Comprehension Strategies 
presents six strategies for 
using art to teach reading 
comprehension. The strategies 
presented are: Making 
Connections, Questioning, 
Visualizing, Inferring, 
Determining Importance, and 
Synthesizing.
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Roylco® Double Color Cardstock • Blick® Construction Paper • Elmer's® Glue-All®

Fiskars® Softgrip Precision-Tip Kids Scissors • Helix® Safety Compass

FREE lesson plans and video workshops 
at DickBlick.com/lesson plans.

For students of all ages!

800•447•8192  DickBlick.com

®

Visit ArtRoomAid.com.

Need help paying for supplies 
for your art projects?scan with a 

mobile device 
to learn more

Grade Levels K–12, Special Education 
 

www.dickblick.com/lesson-plans/concentric-kirigami/

A variation on Japanese Origami, Kirigami is created by folding paper and cutting 
portions away. This surprisingly easy relief sculpture is assembled with “rings” cut from 
double-sided sheets of colorful cardstock. The edges of the rings are then folded, cut, 

unfolded, and layered concentrically to make modern-day Kirigami designs.

Concentric Kirigami
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