


for more information on Skutt Kilns or to find a distributor, visit us at www.skutt.com or call us directly at 503.774.6000

You know you
already want it...

TM The Future of Firing
skutt.com/kilnlink

...wait until you see what else it 
can do!

http://www.skutt.com/


3w w w . a r t s a n d a c t i v i t i e s . c o m    x    8 0  y e a r s  •  f e b r u a r y  2 0 1 3

CONTENTS

3

25

16

11

VOLUME 153, No. 1

	 THE COOLNESS OF CLAY
14	 SCULPTURES OF ARTISTS IN CLAY  Molly B. Gazda
16	 TILE INSPIRATIONS  Robin Gianis
18	 CLAY, WONDERFUL CLAY  Karen Skophammer
26	 PROFESSIONS IN CLAY  Karen Skophammer
28	 CLAY TIPS FROM DAVID AND TRACY GAMBLE: EXPLORING COLOR THEORY
	 WITH GLAZES  David L. Gamble
38	 TRIED & TRUE TIPS FOR ART TEACHERS: CLAY IS COOL  Glenda Lubiner

	 SPECIAL FEATURES AND COLUMNS
10	 STEPPING STONES: BALANCING CURRICULUM AND MATERIALS
	 Heidi O’Hanley
11	 WINTER COLLAGES  Anne Deaver
12	 CHILDREN’S ART DIARY: MESSY ARTISTS  George Székely
13	 A PROJECT WITH HEART  Irv Osterer
25	 YOUNG ARTIST: NEEKA JAMSHIDI  Suze Peace

	 READY-TO-USE CLASSROOM RESOURCES
19		 CLIP & SAVE ART PRINT FEATURE, MYTHOLOGY IN ART: QUETZALCOATL  
		  Colleen Carroll
23	 ARTISTS PAINT ... SELF-PORTRAITS  Barbara Herberholz
37	 ARTIST OF THE MONTH: HONORE DAUMIER

	 A&A AT YOUR SERVICE
28		 CLAY CORNER
32		 WINTER WEBSITE SHOWCASE
36		 AD INDEX

	 DEPARTMENTS
  4 	 EDITOR’S NOTE
	 6	 MEDIA REVIEWS
	 8	 SHOP TALK

		  ON THE COVER
		  VINCENT VAN GOGH SCULPTURES  Clay; approximately 10" x 6"

		  By students Ally Wagner (left) and Annie Vidunas. 

		  Park Forest Middle School, State College, Pennsylvania.

		  See “Sculptures of Artists in Clay,” page 14.
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The cool clay creations featured in this issue are 
sure to inspire students of all ages. From the basic (“Clay, Wonderful Clay”) 

to the advanced (“Tile Inspirations”), there are projects here that will bring 

creative success to you and your students.

In “Sculptures of Artists in Clay” (page 14), teacher 
Molly B. Gazda shares how she challenged her middle-school students to 

make a clay “artist sculpture.” Her students “ ... were committed and engaged 

throughout the process.” They learned about famous artists, created a sculp-

ture in three sections, and combined previously learned methods with new 

techniques. In addition to the 3-D work, they created mini-paintings to be 

“held” by their artists. “After all the weeks of planning and careful construc-

tion, students were amazed at their finished works of art.”

“Handcrafted relief tiles are a stunning addition 
to a high-school visual-arts curriculum,” writes Robin Gianis in her “Tile 

Inspirations” (page 16). Her students learned about the history of ceramic 

tiles, then created detailed ceramic tiles. Writes Robin, “I introduce my 

high-school students to the art of ceramics during the early part of their 

visual-arts foundation course. Once I felt the students had developed the skills 

and patience for a long-term, detailed, ceramic-arts assignment, the class 

embarked on [this] tile relief project.”

If you don’t have access to a kiln, plasticine clay
is a great alternative. It can also be a way to explore careers. Student interest 

was piqued by presentations from professionals, which were a perfect prelude 

to Karen Skophammer’s “Professions in Clay” (page 26). Each student chose 

a profession to model from plasticine clay. After the sculptures were com-

pleted, they researched their chosen professions, which they then shared with 

the class. A very “hands-on” way to learn about careers they might pursue.

The cool creations presented in this month’s issue 
are examples of projects in which clay—earthen or otherwise—is the medium. 

We encourage you to incorporate clay into your art curriculum, and into 

your students’ life experiences. To this day, I 

am grateful to my high-school art teacher for 

bringing the coolness of clay into my life.

e d i t o r ’ s  n o t e

Maryellen Bridge, Editor and Publisher 
ed@artsandactivities.com
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The Cubist Clay Portrait
Combining Perspectives  
Through Slab Building 

Lesson Plan #50
A single fire project using Amaco® 20, 25 or 67 Clay with Velvet and LUG Underglaze decorations.
(Grades k-12, all skill levels) National Visual Arts Standards 1, 4, 5 and 6

amaco.com

EVERYTHING
YOU NEED TO TEACH

CERAMICS

New  
Video  
Tutorial

http://www.amaco.com/amaco-lesson-plans/amaco-lesson-plan-50-the-cubist-clay-portrait/?utm_source=artsandactivitiesdotcom&utm_medium=onlineMagazine&utm_campaign=LessonPlan50&utm_term=feb13&utm_content=#REF!
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LOOK AT ME! The Art of the Por-
trait for Children (2012; $14.95), by 
Claudia Strand. Prestel Publishing.

Youngsters of all ages observe and 
rejoice in the human face. Introduce 
intermediate-school students to por-
traiture with this engaging book. Even 
the luxurious padded cover itself is 
appealing! Intended for ages 8 and up, 
the book is a treasure. 

From important old paintings to a 
fashionable catwalk photo, the author 
presents faces and figures that are 
sure to absorb children’s interest and 
hold their rapt attention. Prints, draw-
ings, sculptures, photography, not to 
mention cartoons—all will delight the 
eye and help young readers to learn. 

Within the comprehensive 90 
pages, the book shows how to cre-
ate a linoleum printing block, draw 
a self-portrait, make a plaster-gauze 
mask and produce a Picasso-like col-
lage, amongst other projects. To this 
reviewer’s satisfaction, the author 
includes a page specifying the differ-
ence between a profile, a frontal view, 
and a three-quarter view. 

This book is not to be confused with 
a 2009 book of the same title by a differ-
ent author. Strand explores such mean-
ingful topics as identity and emotion, 
and she enhances her book with quiz-
zes, games and other activities.–P.G.

www.prestel.com

New York in Photographs  
(2010; $17.99), The Metropolitan Museum 
of Art. Barron’s Educational Series, Inc. 

Just one of several stunning books 
in Barron’s Art Portfolios Series, this 
softcover is a whopping 11" x 14" 
in size. It includes a one-page, infor-
mative introduction by the museum’s 
curator of photographs that serves to 
place the masterworks in historical 
and cultural context. 

The memorable black-and-white 
photographs are excellently repro-
duced from the museum’s collec-
tion, and suitable for all ages. The 24 
scenes of Gotham’s landmarks and 
neighborhoods are by such important 

names as Alfred Stieglitz, Paul Strand 
and Walker Evans. Who can forget 
Steichen’s foggy shot of the Flatiron? 
Or Lewis Hine’s steelworker, sus-
pended high over the city and hailed 
as Icarus? 

The large images on very heavy 
paper are easily removed from the 
binding, if so desired.–P.G.

www.barronseduc.com

EDUCATING AMERICA: 101 Strate-
gies for Adult Assistants in K–8 
Classrooms  (2011; $14.95), by Paddy 
Eger. Tendril Press.

This paperback book is for parents, 
supervisors, teaching interns, K–8 
teachers and counselors, volunteers, 
and anyone else who wants to involve 
and train classroom assistants. 

Everyone knows that the commu-
nity as a whole—not just the parents—
must support classroom educators in 
the formation of resourceful, reflective 
individuals. We all want our kids to be 
free thinkers and inventive problem 
solvers. Having an effective assistant in 
the classroom is one powerful way of 
serving to develop the next generation 
into high achievers, excellent commu-
nicators, and leaders.

Today many schools need and 
want more helpers in their facilities. 
Time is one of the biggest obstacles 
to training aides, since teachers are 
already nearly overwhelmed by their 
many obligations. With the tools pre-
sented here, schools can easily give 
volunteers the preparation and skills 
they need.

This hands-on book of 176 pages 
incorporates charts, forms and tables 
throughout. Plans, guidelines, check-
lists—all these will guide the adult 
assistant and para-educator very well. 

Each chapter offers multiple, spe-
cific examples of what to say or ask 
students. The Appendix is packed 
with additional strategies for success, 
including “Hooks to Snag Student 
Interest.” A short glossary defines 
such educational concepts as wait time, 
manipulatives, and closure. 

m e d i a  r e v i e w s AUDIOVISUAL  BOOK/PRINT
Jerome J. Hausman • Paula Guhin • Peter Hiller
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To download forms that appear in 
the book, see www.paddyeger.com. The 
author is a veteran teacher and pre-
senter of training workshops.–P. G.

www.tendrilpress.com

Readings in Primary Art Edu-
cation (2009; $40), by Steve Herne, 
Sue Cox and Robert Watts. Intellect Books.

I recall that it was in the late 
1940s that Sir Herbert Read’s Edu-
cation Through Art served as one 
of my first texts in art education. 
Published in England, I remember 
being impressed with the clarity and 
foresight this book demonstrated. In 
the years that followed, my readings 
tended to focus on ideas being put 
forward by American art educators. 

Of course, I have been interested 
in the writings of other English art 
educators: Brian Allison, John Steers 
and Rachel Mason. But, for the most 
part, like many of my colleagues, I have 
struggled to keep up in my readings 
from U.S. and Canadian sources. 

All of this has made it more interest-
ing and valuable to review Readings 
in Primary Art Education, a book that 
gathers together writings from Eng-
lish art educators and researchers, 
published earlier in the International 
Journal of Art and Design Education. 
The time period covered was 25 years, 
beginning in 1982.

The areas covered by the individ-
ual chapters in the book are far reach-
ing: research investigations, histories 
and overviews, curriculum reports 
and discussions of “critical studies.” 
Each of the chapters raises issues for 
further inquiry that readers may wish 
to pursue. 

We, in North America, can learn 
much from these reflections about the 
culture of primary art and design edu-
cation as practiced in Great Britain. 
I recommend this book for graduate 
students in art education, and teach-
ers and administrators engaged in cur-
riculum and research.–J.J.H.

www.intellectbooks.co.uk
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DEB KARASH

ANIMATION • BASKETS • BOOKS • CLAY • CONCRETE •

DRAWING • ENAMELS • FIBER • GLASS • JEWELRY •

METALS • MIXED-MEDIA • PAPER • PAINTING •

PHOTOGRAPHY • PRINTMAKING • SPECIAL TOPICS •

STONE • SURFACE DESIGN • TEXTILES • WOOD

NON-COMPETITIVE SCHOLARSHIPS FOR K-12 TEACHERS

GATLINBURG, TN • 865.436.5860

WEEKEND, ONE-WEEK AND 
TWO-WEEK WORKSHOPS

WWW.ARROWMONT.ORG
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NASCO ARTS & CRAFTS 
The 2013 Arts & Crafts catalog from 
Nasco is now available, with more than 
1,350 new products added, all designed 
to help make teaching more effective 
and art experiences more meaningful 
for students. Many exclusive Nasco 
products—available nowhere else—are 
featured. The entire Nasco Arts & 
Crafts catalog is also available online, 
with a variety of teacher resource 
materials, special sales, discounts and 
contests to explore.

www.enasco.com

PCF STUDIOS
The DVD, Techniques of Sculpture: 
Geometry in the Clay Portrait, was cre-
ated by the artists/educators at PCF 
Studios specifically for secondary-
level art students and teachers. The 
interdisciplinary concept presented in 
the DVD combines math and sculp-
ture to show how to model the human 
head in clay using geometric shapes. 
It has also proven valuable to artists 
of all levels.

www.pcfstudios.com

ACTIVA PRODUCTS
Activa Celluclay Instant Papier Mache 
is a low cost, recycled paper medium 
which mixes easily and molds quickly. 
The 5-lb package works for small 
groups, and the 1-lb package for small 
projects. Once Celluclay has air dried it 
can be sanded, sawed and nailed, and 
wet pieces can be added to dried pieces 
of the material. Celluclay can also be 
stored for several days in the refrigera-
tor in a sealed plastic bag. 

www.activaproducts.com

ROYAL BRUSH 
Created to fulfill the needs of many 
pottery programs, Royal’s Super Value 
Pottery Set includes tools for shaping 
clay and applying glaze. There are loop 
tools, a throwing rib, clay shapers, a 
clay cutter and needle tool; ox-hair and 
goat-hair bamboo brushes; three long-
handled hake brushes; a four-piece set 
of combination sponges and a three-
piece set of elephant-ear sponges. 
Appropriate for students and beginning 
sculptors, potters and ceramists.

www.royalbrush.com
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Very often, secondary art students feel most comfort-

able drawing from photographs or images they find in 

books or magazines. Although I do find these drawing experi-

ences play an important role in the introduction to drawing, and 

that these images keep students interested in art, it is impor-

tant to encourage lessons in drawing from life. 

I dedicate an entire unit to drawing from life in my advanced 

art course. These projects include drawing a still life of mean-

ingful objects, drawing an interior or exterior space, an expres-

sive hand(s) drawing and—one of my favorite assignments—

drawing a reflective object. The reflective object project really 

challenges a student’s observation skills.

I include a contemporary artist, A.J. Fries, in the moti-

vational section of this lesson. His artwork exemplifies the 

beauty that reflective objects and materials possess. 

Fries lives and works in Buffalo, N.Y., where he received 

his BFA from Buffalo State College in 1995. Since then, he has 

been active in the visual arts world, with several solo exhibi-

tions, group exhibits and art residencies. His photorealistic 

paintings of ordinary objects done in black and white clearly 

demonstrate the objectives I want my students to explore. 

My students are expected to search at home for a reflec-

tive object. The object can be metallic, or it can simply have 

some sort of reflective surface. The students are encour-

aged to choose an object that is interesting with regards to 

shape and surface texture. Some students choose objects 

that reflect their own image in the object’s surface, or they 

pick items that simply reflect light in an interesting way. 

During the search for this single still-life object, students 

are expected to create several thumbnail drawings of this 

object (or any others they may have collected) from dif-

LEARNING OBJECTIVES

High-school students will ...

• use a viewfinder as a tool to compose a still-life drawing.

• create several thumbnail sketches of images they see within the  

 viewfinder to find interesting and well-balanced compositions.

• draw from direct observation.

• choose a reflective object.

• set up a single-object still life.

• explore dramatic lighting to enhance the reflective qualities and  

 textures of their object.

• use colored pencils or oil pastels effectively.

MATERIALS 

• 9" x 12" or larger sulphite or satin drawing paper

• Oil pastels and Prismacolor® colored pencils (black, white 

 and gray tones)

• T-pins and foam board 

NATIONAL ART STANdARdS

• Understand and apply media, techniques and processes 

• Use knowledge of structures and functions

• Choose and evaluate a range of subject matter, symbols and ideas

• Reflect upon and assess the characteristics and merits of their  

 work and the work of others

Katie. “Jewelry.” Colored pencil.

Sydney. “Heart Box.” Colored pencil.

ferent points of view. They are expected to challenge their 

understanding of composition, including space and depth.

Once students return to class with their object, they set it 

on a piece of foam board and secure it with T-pins to keep it 

from moving between classes. 

To add to the interest of the still life, I require them to 

work with dramatic lighting, asking them to use a direct 

light source to exaggerate the highlights, mid-tones and 

shadows reflected and cast from the light on the object. 

Oil pastels and colored pencils are generally the media of 

choice, which provides my students the opportunity to re-create 

what they observe with great success.

It excites students to learn they can capture the look of 

metal and reflective objects simply by looking!          n

Stephanie Rosen is an art teacher at Ardsley (N.Y.) High School.

Capturing the Look of Metal by Stephanie Rosen

Leslie. “Mask.” Colored pencil. 

Alexandra. “Fork.” Oil pastel.
>>

>>
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mask workshop for art teachers evolved out 

of a need to have a wet slab form on which 

to experiment with underglazes. I found 

just giving them clay and saying, “Create 

something we can paint underglazes 

on,” left most participants in a stagnant 

state. So I began shouting out vague 

instructions to make a simple clay 

mask over a hump mold made of 

a waded-up ball of newspaper. Cre-

ating a mask form allowed us to 

then paint on underglazes and add 

decoration from add-on clay pieces, 

then carve back through the moist 

underglaze to the clay to decorate 

the surface by sgraffi to. 

 I have been presenting 

these mask workshops along 

with an electric-kiln-fi ring lec-

ture to both art teachers and 

clay artists for decades. The 

workshop is a great clay project 

that provides an opportunity to 

interject history, culture, wet-clay 

handbuilding techniques and, most of 

all, fun into the classroom.                 ■

For over 30 years, David L. Gamble has been involved 

with ceramic arts and businesses, and continues to make 

clay art and teach. He has conducted hundreds of workshops in 

the United States and Canada, and helped organize and partici-

pated in fi ve clay symposiums in Eastern Europe.

Ranger, Zoro), The Bad (Green 

Goblin) and The Ugly (boogeymen 

and monsters). Today we have Spi-

derman and Batman-comic-book 

heros brought to life on the silver 

screen—all of whom wear masks to 

hide their true identity. 

Let’s not forget the Teenage Mutant 

Ninja Turtles with their artistic names: 

Leonardo, Raphael, Michelangelo 

and Donatello. And, last but not 

least, there are the masked Mexican 

Lucha Libre wrestlers (luchadores), who 

create performance personas refl ected in 

the masks they wear.

Any culture you study in the world, 

chances are you will fi nd masks in the 

peoples’ past and present-day lives

 Though masks are made of so many differ-

ent materials, I make them out of clay. My clay 

mask workshop for art teachers evolved out 

of a need to have a wet slab form on which 

to experiment with underglazes. I found 

just giving them clay and saying, “Create 

something we can paint underglazes 

on,” left most participants in a stagnant 

state. So I began shouting out vague 

instructions to make a simple clay 

mask over a hump mold made of 

a waded-up ball of newspaper. Cre-

ating a mask form allowed us to 

then paint on underglazes and add 

decoration from add-on clay pieces, 

then carve back through the moist 

underglaze to the clay to decorate 

the surface by sgraffi to. 

these mask workshops along 

with an electric-kiln-fi ring lec-

ture to both art teachers and 

clay artists for decades. The 

workshop is a great clay project 

that provides an opportunity to 

interject history, culture, wet-clay 

handbuilding techniques and, most of 

all, fun into the classroom.                 

For over 30 years, David L. Gamble has been involved 

with ceramic arts and businesses, and continues to make 

Ranger, Zoro), The Bad (Green 

Goblin) and The Ugly (boogeymen 

), who 

create performance personas refl ected in 

Any culture you study in the world, 

chances are you will fi nd masks in the 

 Though masks are made of so many differ-

ent materials, I make them out of clay. My clay 

The step-by-step procedure for presenting a “Clay Mask 

Workshop” is found on the next page. 

SUGGESTIONS TO EXPLORE

• Ancient Egyptian Kings and Queens

• Ancient Greek Theater

• African (Senufo, Goma, Biombo, etc.)

• Indonesia (Balinese topeng)

• Chinese (Tibetan, Shamanic, dramatic)

• Japanese (Noh, Kyogen)

• Superheroes and Villains

• Lucha Libre Wrestlers (1950s to present)

MIXING A VITREOUS ENGOBE

(To be used only on wet clay)

• One part low-fi re white casting slip

• One part underglaze

• Half-part clear low-fi re glaze

• Mark the outside of the container with what color it will 

 be when fi red. (The gray-colored casting slip tends to 

 dominate the color.)
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Most of us 

have worn a 

mask at one time 

or another. Masks 

can represent 

so many things, 

such as emotions 

(happy, sad, fear-

ful) and power. The 

familiar “comedy 

and tragedy” masks, 

derived from ancient 

Greek theater, are 

just one example from 

mask history.

Death masks from the 

ancient Egyptians infl uenced 

the ancient Romans into cre-

ating similar masks for their 

departed. Masks can represent 

many things: animals, gods or 

even past kings. And, of course, there 

is King Tut’s familiar and opulent gold-

inlaid death mask, from about 1343 B.C.

African masks can not only distinguish dif-

ferent tribes, areas and animals, but also signify fertility, 

social place, etc. The wooden masks of Mexico have always 

intrigued me—such as the sharp horns and red face of El 

Diablo sculpted with a frightening expression. The masks of 

“Carnival”—a festive time celebrated just prior to Lent—have 

their roots in France and Venice, Italy (Carnevale di Venezia), 

and have spread to Rio de Janeiro and New Orleans. 

My childhood was fi lled with masks: The Good (Lone 

NATIONAL ART STANDARDS

• Understand the visual arts in relation to history and cultures.

• Understand and apply media, techniques and processes.

LEARNING OBJECTIVES

Second-grade through adult students will ...

• create a clay mask with minimal tools.

• create and decorate unfi red masks with vitreous engobes.

• learn about masks of various cultures.

derived from ancient 

Greek theater, are 

just one example from 

Death masks from the 

ancient Egyptians infl uenced 

the ancient Romans into cre-

ating similar masks for their 

departed. Masks can represent 

many things: animals, gods or 

even past kings. And, of course, there 

is King Tut’s familiar and opulent gold-

inlaid death mask, from about 1343 B.C.

African masks can not only distinguish dif-

EXTENSION IDEA 

For an “integrated curriculum” approach, students could be 

asked to create a presentation about their chosen mask and 

the culture from which it comes. Images found on the Internet 

could be included for visual interest.

MATERIALS

• Moist, red, low-fi re clay

• Wire clay cutter

• Canvas-covered boards, 

 bats or thick cardboard 

• 2-ounce applicators 

• Fettling knife 
 (or ordinary butter knife)

• White casting slip and 

 empty pint jars

• Velvet underglazes

• Newspaper

• Half-inch and 1-inch 

 bamboo brushes

• Scratch tools 

Clay Mask
Workshop
by David L. Gamble

Go to artsandactivities.com and click on this button to view more photos 

from David Gamble’s Clay Mask Workshops.

Masks shown 

are from art-teacher 

workshops in Florida, 

Georgia and Alaska.

Masks shown 

are from art-teacher 

workshops in Florida, 

Georgia and Alaska.
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At this point, my little ones are ready to start drawing. Using the silk sunfl owers for reference, we begin by sketch-ing our sunfl owers lightly in pencil in a loose, large way on a small piece of blue or violet construction paper. 
With oil pastels, we begin layering yellows, oranges and whites on the petals with small strokes of color, as we listen to the sound of the pastels on our paper. 
We use browns, blacks, golds and whites for the center of our sunfl owers, then move to longer lines for the back-ground, using light blues, dark blues and white. We look at Vincent’s The Starry Night, to see how he created the background. Students are quick to understand that everyone’s “art style” is a bit different, but all of them are beautiful. They also learn how layering colors and using white to lighten colors creates depth in their fl owers. Students, classroom teachers, adminstrators and parents are all stunned at the beauty of the art and this technique. The outcome is amazing! So much so, that many parents have their child’s sunfl ower drawing framed for display in the family home. 

■

Linda Welling is a K–6 art specialist teaching at Cedar Creek Elementary School in Lee’s Summit, Mo. Note: This lesson takes two 40-minute class sessions.

Each year when I 
get a new group of 

second-graders, I pull 
out the silk sunfl ow-
ers, the Vincent van 
Gogh art prints and 
the oil pastels.  

We view and talk 
about many of Vin-
cent’s works as we 
read a book, Vincent 
van Gogh: Sunfl owers 
and Swirly Stars, by 
Brad Bucks and Joan 
Holub (Grosset & 
Dunlap; 2001).

The children are 
always fascinated with 
Vincent’s life. Feel-
ings of empathy are 
visible on their faces 
when they learn how 
he grew up poor, started painting late in life, and how he seemed to always be in trouble and make bad choices. They are especially concerned when they hear how he cut his ear off, and that he sold only one of his paintings in his lifetime. Students have many questions about Vincent’s life, which presents a great opportunity to discuss how artists create with emotion—as most of his work refl ects.

We view art prints of Fifteen Sunfl owers in a Vase and  Vase with Twelve Sunfl owers. We discuss how Vincent picked sunfl owers at his countryside home in Arles, France, and would paint them all day, oftentimes until they got droopy. The children notice the thick lines of paint and learn that his brushstrokes became the signature of his paintings. We also remark how his sunfl ower paintings look happy, while many of his earlier paintings appear dark and sad. 

by Linda Welling

MATERIALS
• Silk sunfl owers
• Vincent Van Gogh: Sunfl owers and Swirly  Stars, by Brad Bucks and Joan Holub• Art prints of several of the paintings in  Vincent van Gogh’s Sunfl ower series and The Starry Night
• Pencils and oil pastels
• Blue or violet 9" x 12" construction paper 

NATIONAL ART STANDARDS

• Understand and apply media, techniques  and processes.
• Understand the visual arts in relation to  history and cultures.
• Refl ect upon and assess the characteristics  and merits of their work and the work  of others.

Carson

Sean
Cayenne

Ben

LEARNING OBJECTIVES
Lower-elementary students will ...• learn some of the history and background  of artist, Vincent van Gogh.
• create a drawing using pastel techniques   that produce similar effects to Vincent van Gogh’s brushstrokes.
• refl ect on how emotions play an important  part in creating art.
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Lisa–type images of heads, and Pablo Picasso’s self-portrait and cubist image of heads. We completed a review of prior knowledge of self-portraiture, and discussed realistic and abstract art, Cubism, Surrealism and the design principle of emphasis. We also reviewed scissor use, and the proper cutting techniques for rough and fi ne cutting.The reading content for our puppets included learning about personifi cation and alliteration, and being exposed to various vocabulary terms.We defi ned personifi cation as the act of giving human characteristics to something that is nonhuman. Examples of personifi cation are: the Little Engine That Could; the Brave Little Toaster; and Mr. Potato Head. Alliteration is using words with the same consonant at the beginning, which we would be using for the names of our puppets. And, although demonstrating the process is vital to the creation of the puppets, the students also learned read-ing and art content by seeing written directions, vocabulary lists, descriptions of the art on worksheets and even seeing the names of the supplies on the containers.
PEERLESS PUPPETS TAKE FORM To make the basic puppet, we fi rst created a storage folder out of a 12" x 18" piece of manila oak tag. We folded it in half and stapled it on the two sides.After deciding our puppet could be human, animal or imagi-

nary, we selected a head, body, arms and legs. We chose from photocopies I had made of portraits from da Vinci and Picasso. I also included items such as a violin, vase, teapot, handbag, chair and clock to serve as bodies, in addition to wings from da Vinci’s inventions.We roughly cut the edges of images, removing them from the worksheets, and glued them onto oak tag using glue sticks, conserving space as possible. After the images were on the oak tag, we fi nely cut out them out, removing any white excess and V cutting between fi ngers and other areas.Once students had the idea of where they were going with their constructions, it was time to add some creativity to the puppets. We brainstormed ideas. For instance, puppets can be human, with two arms and two legs; a four-legged animal; or puppets can be fantasy, based on myths, tales or legends.Parts can also be interchangeable: arms can be octopus 

E very day, all around the country, art teachers are contending with large class sizes, shorter class periods and var-ied student abilities. 
While the 

obvious solu-
tion might be to 
standardize, how can 
an art teacher meet the needs of the entire learn-ing spectrum? How can an art teacher challenge the students who 

need challenging, 
while providing 
an appropriate 
learning expe-
rience for all? 
The following 
lesson will give you some ideas about how to do just that. I presented this lesson to my third-grade students—it includes both art and reading content and standards. The opportunities for divergent results are innumerable! Pup-pets can vary from the basic construction—for a learner who needs structure—to a wildly creative and originally unique concept for the gifted student. This is the key to suc-cess when considering the varied abilities of your students.

ART AND READING CONTENT The art content for the pup-pets includes Leonardo da Vinci’s self-portrait and Mona 

INTEGRATING the curriculum

beginning, which we would be using for the names of our puppets. And, although demonstrating the process is vital to the creation of the puppets, the students also learned read-ing and art content by seeing written directions, vocabulary lists, descriptions of the art on worksheets and even seeing the names of the supplies on the containers.
PEERLESS PUPPETS TAKE FORM fi rst created a storage folder out of a 12" x 18" piece of manila oak tag. We folded it in half and stapled it on the two sides.After deciding our puppet could be human, animal or imagi-

nary, we selected a head, body, arms and legs. We chose from photocopies I had made of portraits from da Vinci and Picasso. I also included items such as a violin, vase, teapot, handbag, chair and clock to serve as bodies, in addition to wings from da Vinci’s inventions.
addition to wings from da Vinci’s inventions.

from the worksheets, and glued them onto oak tag using glue sticks, conserving space as possible. After the images were on the oak tag, we fi nely cut out them out, removing any white excess and V cutting between fi ngers and other areas.Once students had the idea of where they were going with their constructions, it was time to add some creativity to the puppets. We brainstormed ideas. For instance, puppets can be human, with two arms and two legs; a four-legged animal; or puppets can be fantasy, based on myths, tales or legends.Parts can also be interchangeable: arms can be octopus 
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MATERIALS• Photocopies of da Vinci  and Picasso self-portraits  and other works• Scissors
• Glue sticks, white glue• Folders
• Dictionaries

• 9" x 12" manila oak tag  (two to three pieces per student)• Watercolors and brushes• Hole punches and  paper fasteners• Glitter

see PUPPETS on page 35

Reading Puppets Art & 
NATIONAL ART STANDARDS

• Describe how different materials, techniques and    processes cause different responses.• Identify connections between the visual arts and other    disciplines in the curriculum.

LEARNING OBJECTIVESElementary students will ...• be exposed to art and reading.• create puppets that vary in sophistication to suit the student’s  
 learning needs.• learn vital critical-thinking skills in the construction of their puppets.

by Kimberly Brown Severance

EXTENSIONS• Students develop original skits for puppets.• Students create a theater out of a refrigerator box.

Morgan: “Mellow Mindful Mighty Marley.”Nicole: “Nice Neat Nervous Nicole.”

MacKenzie: “Bold Blissful Brilliant Bella.”

>>

>

Students conduct research on issues and interests by generating ideas 
and questions, and by posing problems. They gather, evaluate, and 
synthesize data from a variety of sources (e.g., print and non-print 
texts, artifacts, people) to communicate their discoveries in ways that 
suit their purpose and audience.

NATIONAL READING STANDARD: Evaluating Data

Caleigh: “Cheerful Clever Curious Corinne.”

Angelina: “Astonished Amazing Adorable Angelina.”

>

>

“The reading content for our puppets included learning about personifi cation and alliteration, and being exposed to various vocabulary terms.”

Go to artsandactivities.com and click on this button for links to materials and websites related to this article.

http://www.cressmfg.com/
http://artsandactivities.com/
http://artsandactivities.com/search.html
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Fit the Dimensions Three-dimensional materials 
are the most challenging to work with on a cart and, 

in some cases, I hear that teachers give up on sculpture 
projects, saying it’s too much of a hassle. They lack the 
space to store the work, or even to store the materials when 
not in use. 

Communicate with your co-workers. Before I start a 
sculpture project, I inform the homeroom teacher and 
plan a space to keep the student work during the week. In 
most cases, I store plastic bins on top of storage closets or 
shelves, which keeps projects out of student reach. 

Adapt with what you have  I’ve been lucky with 
a kiln to share with the junior high at my home base 

school, but I do not have the capability to take ceramic clay 
from one school to the other. Instead, I order air-dry clay for 
projects such as coil and slab pottery. The students are still 
learning the process, and you don’t have to carry items in 
your car to the kiln. 

With air-dry clay, be cautious with how the projects 
are put together. Make sure students use the slip/score 
process, or when the items dry out, they will fall apart. (I 
always have a back-up plan of using a hot-glue gun to fix 
student projects the following week.) 

Another sculpture material that’s great to use is soft air-
dry clay, such as AMACO’s Cloud Clay or Crayola Model 
Magic. The clay is softer to use, fun to play with and so 
many ideas can be created from the clay. Although there 
are many colors to order, you may not be able to squeeze 
it into your budget. I like to order plain white, which gives 
the students a chance to use markers or paint to complete 
their sculptures. 

Every school district is dif ferent. Some educators have 
freedom in planning their curriculum, others must follow a 
guideline. In my district, the three elementary art teachers 
collaborate to discuss how we each meet the standards and 
what concepts we wish the students to learn before reach-
ing the junior-high level. We then communicate throughout 
the year on how we incorporated specific materials within 
our lessons. 

There are so many ways to adapt lessons in a traveling situ-
ation. You could plan units, themes, integrations, highlighted 
artists, and much more. The advice I have for new teachers is 
this: work with what you have. Through time, you will find an 
organized method to your curriculum.	 n

Heidi O’Hanley is an art teacher for Wilkins and Lyle                        
Elementary Schools. Visit her blog at www.talesfromthe 
travellingartteacher.blogspot.com.

Your curriculum changes every year and, if you’re on a 
cart or you travel to a number of schools, your workload 

constantly fluctuates. Keeping a strict curriculum is one of my 
challenges, but I find ways to work with it. 

Just because you are on a cart and lack the space does not 
mean you should give up on processes and material. You are 
there to educate and giving up would deprive your students of 
the knowledge they should have for the 21st century. 

Focus on what your goals are for the year 
One of my goals in each lesson is to have the stu-

dents understand why they create their piece and how 
they can use their knowledge gained in the real world. 
Even on a cart, we still need to include those 21st-century 
learning skills. 

The state and national standards are in place 
for a reason Make sure you touch upon the stan-

dards and memorize them. When you’re approached by 
your administrator and asked how the lesson relates to the 
state and national visual arts standards, know your stuff. 

Materials can be modified and artists can be changed 
around to meet the standards, too. For example, when 
teaching coil pottery, I use earthen clay at my home-base 
school, which shares a kiln. At my second school, which 
does not have a kiln, I use air-dry clay to teach the same 
lesson. Same concept learned—different material used. 

Time your lessons just right If you teach the 
same grades at dif ferent schools, plan your les-

sons around the same time. This will help save you from 
extra planning, and you can easily just prepare more 
materials for the lesson rather than gather more materi-
als for multiple lessons. 

Pack Lightly To save on carrying extra materials 
from school to school, spend a little extra time cre-

ating examples for each school that can be stored away. It 
may take a few years, but you carry less and less each year. 

When I started traveling in my first year, I carried so 
much from school to school, I needed a suitcase on wheels. 
Now, I carry a tote bag. Each year, I tried to order materi-
als I knew I was going to use for the next year. Over the 
next few years, I carried less and less because I knew the 
materials were already at the other school! 

Stepping Stones is a monthly column that breaks down seemingly daunting 
tasks into simple, manageable “steps” that any art educator can take and apply 
directly to their classroom. Stepping Stones will explore a variety of topics and 
share advice for art-on-a-cart teachers and those with art rooms.

Stepping
   Stones

4 

3 

2 

1 

by heidi o'hanley

BALANCING CURRICULUM AND MATERIALS

6 

5 
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As first semester wound 
down with my talented 

group of eighth-grade artists, I 
envisioned a project that would 
allow students to immerse them-
selves in the beauty of their 
chilly winter surroundings.

This lesson began with 
a discussion about scenes of 
the season. The students not 
only described winter scenes 
from our state of Missouri but 
from all over the United States. 
Students were quick to men-
tion leafless trees and colors of 
white, blue and brown. Some 
even painted a visual image of 
the sun setting behind snow-
capped mountains.

Focusing on the design 
principles of rhythm, unity 
and composition, students 
were instructed to complete a 
series of landscape thumbnail 

sketches. Using an 
overhead projector, 
we studied several 
paintings of winter 
landscapes, focus-
ing on artist Andrew 
Wyeth, to inspire 
and motivate. 

After thumbnails 
were approved, it 
was time to bring 
on the magazines—
dozens of them. 
Students were to 
decide on a specific 
small shape to be 
repeated and glued onto their collages, clipped 
from magazine pages. Excitedly, the young 
artists began tearing beautiful blues, browns, 
whites and yellows from the photographs in 
them and clipping their shapes. Some even 
chose to incorporate clips that included text. 

The second phase of our winter-collage proj-
ect was a lesson in painting trees. During win-
tertime, our school is surrounded by perfect, 
leafless winter trees, so we first observed them, 
then practiced painting several naked trees in 
black acrylic—fat trees, skinny trees, tall trees 
and short trees.

Finally, when the collages were completed and 
dried, each young artist painted an odd number 
of black trees directly on top of the collage. The 
students were challenged, engaged and proud 
of their winter collages. My hope is that they all 
become more aware and appreciative of the artis-
tic elements found right outside our door!          n

Anne Deaver teaches art at South Valley Junior 
High in Liberty, Mo.

“Winter Solstice,” 
Madi.

“Notes from the Harbor,” Taelor.
“Gems in Disguise,” Alexandrya.

by Anne Deaver

LEARNING OBJECTIVES

Middle-school students will...
•	 create an original magazine collage focusing on the 
	 principles/elements color, rhythm, space, contrast and unity.
•	 display foreground, middle ground and background in 
	 a wintry scene.
•	 identify and use appropriate scale relationships in a 
	 landscape work of art.
•	 draw and paint leafless trees using accurate proportion.

MATERIALS

•	 Tagboard
•	 Pencils
•	 Glue, scissors 

NATIONAL ART STANDARDS

•	 Understand and apply media, techniques, and processes.
•	 Use knowledge of structures and functions.
•	 Reflect upon and assess the characteristics and merits of their work 	
	 and the work of others.

•	 Fine-tip paintbrushes, black 	
	 acrylic paint
•	 Old magazines

>
>

>

Winter Collages
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Be prepared A sea of drop cloths on the floor and tables and 
covering students in plastic “space suits” allow for worry-
free playing with nearly any ingredient. It’s difficult to drip or 
bounce  rubber balls and sail painted butterfly wings when 
worried about where marks might land. When prohibitive 
school surfaces are covered, children sense a freedom to dip 
and drip, or follow the unexpected bounce and flow of colors. 
Long live children’s drip art, as long as teachers prepare the 
how and where.

Fear No More Adult fear of mess-making can prevent an 
important episode in artistic play for children. Adult fears 
of art getting out of hand, ruining the furniture can be felt 
even when not expressed verbally. Art making with clean 
up in mind rules many homes and art rooms. Rushing 
children to wash their hands clearly states, “be careful and 
not be playful.” 

Experiencing the thrill of following the flow and color 
puddles leaving marks, need a receptive art teacher and a 
well-prepared art room. Children will develop a lifetime of 
creative ideas from the messes they make there.	           n

Professor George Székely is Area Head and Senior Professor of 
Art Education at the University of Kentucky, Lexington, and 
serves on the Arts & Activities Editorial Advisory Board.

CHILDREN’S art diary Children’s Art Diary observes art made by children outside the classroom. The column reflects on home art as 
a foundation for school art activities.–G.S.
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Young artists feel the art process with open hands, sub-
merging themselves in colors, mud, frosting or water. 

Being messy is just part of a need for close contact; getting 
stuff on one’s hands, clothes or on the floor is part of the 
creative act. 

Children’s creative experiments involve a seemingly chaotic 
experiencing of substances on themselves, their surroundings 
and over all surfaces. This may not be welcome in every home or 
school, but the messy arts are an integral part of children’s art. 

Adults’ mission is to guard against mess, to prevent 
children from starting it, to be there with a towel to mini-
mize it. Adults urge neatness—there is ample praise for 
staying in line, cleaning your hands and wiping your feet! 

“You always work so neatly” is pointed to as a badge of 
honor, as adults coach the young toward a culture of order 
and an aesthetic of neatness. Children may be allowed a 
modicum of messing when they are young, but the alloca-
tion does not last—neither does adult patience. By the time 
children enter school the mess better be gone, since it has 
no place in a classroom. 

Who left the paints out? Such acts are unthinkable 
in many homes and classrooms, where paints become a 
controlled substance and painting a heavily guarded act. 
Is messing, being able to be messy, experimenting freely 
with media important? Even some experienced instruc-
tors maintain that if kids are just allowed to play freely 
with paints, they just mix colors together seeing no value 
to the experience. Playing to make mud is not a waste of 
paint, nor a sign of an artist in need of instruction. It is 
the introduction to mixing and freely dispersing media. A 
journey that cannot be taken through color charts or neatly 
planned exercises. Messing with colors is a course to be 
completed by everyone who is to learn the sense of joy in 
discovering colors using paints. 

From messy to art Through pouring, spilling, dropping 
and dripping, students uncover their own paths to making 
art. Children who aren’t allowed to squeeze out their own 
toothpaste or have paints doled out to them by an adult, 
never truly experience paint or painting. 

Squeezing white glue is a basic art experience that 
expands a child’s early scribbles into other forms of free 
line making. The dreaded glue and glitter are magical 
paths to discovery. From pouring paint, students learn 
about the choreography that goes into painting. Freely 
moving and messing with media are art’s basic dances.

If art for children is truly about process, not product, free-
dom to be messy is an essential means to experience aspects 
of the process. Students feel safe to explore the imperfect 
side of art and creation. Untidy art making promotes experi-
ences with the accidental and chaotic—an important means 
by which artists uncover new ways of creating. 

MESSY 
ARTISTS

by George Székely

http://artsandactivities.com/


Go to artsandactivities.com and click on this button for a link to a 
resource related to this article.

The Valentine tradition stretches back to the Middle Ages. 
The British Museum has the oldest recorded valentine 

greeting, which dates from the 1400s. 
Early handmade paper valentines were often embellished 

with real lace and ribbons, and were very popular in 19th-
century England. 

The Industrial Revolution saw the mass production of Val-
entine’s Day cards throughout the British commonwealth 
and in the United States. With the exception of Christmas, 
people exchange more cards on Valentine’s Day than any 
other time of year.

Merivale High School’s senior graphic-design class was 
asked to design a special Valentine’s Day postcard as a 
desktop-publishing exercise. The students were to use the 
heart motif and explore the creative use of QuarkXPress’ 
color palette, as well as the program’s sophisticated draw-
ing and typographic tools. (Note: InDesign and other such 
software may also be used). Finished files were printed on 
cover stock with an Epson 1280 inkjet printer. 

The students’ cards were addressed, a first-class postage 
stamp was attached, and they were then sent to the postmas-
ter in Saint Valentin, Quebec. (In advance of this project, I 

Catarine

Lesley

Admir

A Project with Heart!
by Irv Osterer

contacted the town’s postmaster and requested the cards be 
cancelled on February 14, with that town’s special thematic 
cupid postmark.)

This is a simple project for most elementary and second-
ary schools, and introduces students to the philatelic hobby. 
It also provides an opportunity for students to practice hand-
writing a message and addressing a postcard—skills many 
of us in the “older” generation take for granted, but is rarely 
practiced by today’s youngsters who are plugged into Face-
book, instant and text messaging and Twitter.

This same exercise can be easily practiced by teachers 
in other countries with their classes. The United States and 
many Commonwealth countries have locations that stamp 
letters with commemorative postmarks on Valentine’s Day. 
Most postmasters, like the one in Saint Valentin, are quite 
happy to oblige!	 n

Irv Osterer is “Department Head — Fine Arts and Technology, 
Communication and Design FOCUS Program/SHSM Coordi-
nator” at Merivale High School in Ottawa, Canada.

w w w . a r t s a n d a c t i v i t i e s . c o m    x    8 0  y e a r s  •  f e b r u a r y  2 0 1 3 13

http://artsandactivities.com/
http://artsandactivities.com/


of Artists in Clay

14

Our school district 
is supportive of 

its art program. Stu-
dents experiment with 
clay by learning differ-
ent clay techniques 
at each grade level. 
By the time they are 
in the eighth grade, 
students are able to 
manipulate clay into 
amazing works of art. 

Accordingly, chal-
lenging students to 
create an art-
ist sculpture 
was quite 
rewarding and 
highly success-
ful. Each day, 
students were 
working on new 
techniques or using 
different mediums; thus, 
they were committed and 
engaged throughout the process. 

THE “ART FATES” Six famous artists with 
distinct facial characteristics were the 
focus of this unit: Salvador Dalí (mus-
tache); Frida Kahlo (unibrow); Pablo 
Picasso (bald head); Keith Haring 
(wavy hair and glasses); Vincent van 
Gogh (cut-off ear); and Andy Warhol 
(crazy hair).

Then, the “art fates” chose which 
student would study which art-
ist. Simply put, each student blindly 
chose a slip of paper from a box, which 
revealed his or her artist. With this 
process being random, the “art fates” 
chose the match ups, creating a win-
win situation. 

There are two assignments before 
students start working with the clay. 
First, they must complete a research 
worksheet answering questions 
about their artist. This research 
gives them a great deal of informa-
tion and understanding of the artist, 
the artist’s style and the art work 
they created. 

Second, they must complete a rough draft 
of what their sculpture will look like. Planning 
out the sculpture design lets them see what 
works visually, and gives them the opportu-

nity to edit what doesn’t. Once approved, they 
can begin working on their sculpture. 

WORKING WITH CLAY To introduce the studio 
portion of the unit, I displayed several artist-
sculpture examples and showed slides of 

former students’ sculptures. This inspired 
the students and showed them a variety 
of shapes and designs. I then gave an 
initial demonstration of how to use the 
slab roller, cut the clay, use the paper 
templates and how to score and slip all 
the sides together. 

Finally, it was studio time! Students 
worked independently at their tables, 

moving around the room gathering tools, 
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by Molly B. Gazda

Dali 
Sculpture 
by Maria.

Haring 
Sculpture 
by Julia.

Picasso 
Sculpture 
by Cassie.

Sculptures
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brainstorming ideas and creating with clay. It was a magi-
cal time. 

The sculptures are created in three sections: the 
frame (middle), the base (bottom) and the head (top). 
Students began by first making the middle section. 
Paper templates measuring 5" x 3.5" are used, which 
I supply to ensure consistency. Students use the slab 
roller and clay tools to create a frame, scoring and slip-
ping wherever clay touches clay. This first section is an 
easy, hands-on refresher.

At the end of each class period, students wrapped their 
clay pieces in a plastic bag so they wouldn’t dry out, and, for 
stablity, placed them on a small wooden board.

Next, they worked on the shape of the base. Some 
examples included a melted clock for Dalí, a soup can 
for Warhol or a square cube for Picasso. For this step, 
they had to design their own templates, which made 
each base unique to the student’s sculpture. Again, they 
used slab construction, and scored and slipped pieces of 
clay together. 

The frame is attached to the base of the sculpture either 
vertically or horizontally, again by scoring and slipping, and 
students then used additive and subtractive methods to add 
decorative qualities to all sides of their sculptures. During 
this stage, the arms and hands of the artist are added to the 
sides of the frame.

The last section of the 
sculpture is the artist’s head 
and neck. Students begin 
with a small amount of 
clay, and create a pinch 
pot. Next, a small coil 
is added to the open-
ing of the pot to create 
a neck. A separate clay 
slab is used to make a 
facial mask, which is 
scored and slipped to 
the pinch pot. By add-
ing the mask to the pinch 
pot, students were able to 
make realistic facial fea-
tures and shape a chin. 

A hole was made in the 
top of the frame to allow 
air to flow into the head, 
which is then scored 
and slipped to it. 

While the clay dried 
and during the bisque-
firing stage, students 
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see ARTIST on page 35

LEARNING OBJECTIVES

Middle-school students will ...
•	 learn about six famous artists.
•	 create a clay sculpture in three sections combining previously 	
	 learned methods with new techniques. 
•	 score and slip all sections and additive elements of the sculpture. 
•	 create a mini-painting using acrylic paint to be displayed 
	 in the sculpture.
•	 apply glaze evenly, reflecting the chosen artist’s color palette.

NATIONAL ART STANDARDS

•	 Understand and apply media, techniques and processes.
•	 Use knowledge of structures and functions.
•	 Choose and evaluate a range of subject matter, symbols, and ideas.

MATERIALS

•	 Resources including art magazines, art history books and assorted 	
	 posters of featured artists
•	 Clay and assorted clay tools 
•	 Slab roller (if available) 
•	 Glazes and brushes
•	 Canvas paper
•	 Acrylic paint

Glazing stage.
A view into the kiln before bisque 
firing the artist sculptures.

Circular base and back of frame.

Students completing 
their rough draft draw-
ings and mini-paintings.

of Artists in Clay
Kahlo 

Sculpture 
by Sarah.

Sculptures
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I introduce my high-
school students to the 
art of ceramics during 
the early part of their 
visual-arts foundation 
course. Once I felt the 
students had devel-
oped the skills and 
patience for a long-term, 
detailed, ceramic-arts 
assignment, the class 
embarked on a tile relief 
project, wherein stu-
dents considered the shape, surface, texture and eventually 
the subtle wash of color that would complete the tiles. 

The objective was to show how their recent field trip to 
the LongHouse Reserve, an art and sculpture garden on the 
East End of Long Island, in the nearby town of East Hamp-
ton, N.Y., had inspired them.

The LongHouse Reserve has an internationally recog-
nized “Art in the Gardens” program, assembled with a collec-
tion of more than 60 contemporary sculptures. Throughout 
the 16-acre site, permanent works are displayed, along with 
those on seasonal loan from artists, collectors and dealers.

The LongHouse was founded by Jack Lenore Larson, 
an internationally known textile designer, author, collector 

and one of the world’s foremost advocates of traditional 
and contemporary crafts. The art is very exciting, much 
of it being on a large scale. There is even an original 

Buckminster Fuller geodesic dome 

Much of the ceramic work fashioned over time has been 
designed in container or vessel form to store and 

transport food and drink, but ceramics have also had a long 
decorative tradition. 

The art of ceramics for purposes other than storage can 
be traced as far as the ancient goddess figurines, dated back 
to the Gravettian Period (29,000–25,000 B.C.). It is com-
monly believed that ceramic tiles have been made for at least 
4,000 years. 

Artful tiled surfaces have been found in the oldest pyra-
mids of Egypt, among the remnants of Babylon and in the 
ancient ruins of Greek cities. Methods of tile decoration 
were brought to a level of excellence in Persia during the 
Islamic period, as early as the sixth century.

In Europe, decorated tiles did not come into general use 
outside of Moorish Spain (711–1492) until the second half of 
the 12th century. The tile mosaics of Spain and Portugal, the 
Majolica floor tiles of Renaissance Italy, the Faience ware of 
Antwerp, the development of tile iconography in England 
and in the Netherlands, and the ceramic tiles of Germany 
are all prominent milestones in the history of ceramic tile. 

INSPIRATION FOR EXPRESSION Handcrafted relief tiles are 
a stunning addition to a high-school visual-arts curriculum. 
With experience, students can learn to admire tiles for 
their form and decoration, as well as create a unique per-
sonal expression.

by Robin Gianis

Signature tile.

 Ina’s tile

Josh’s tile of Buckminster Fuller dome.
>>

Tile Inspirations 
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on the grounds to walk 
in and around.

The garden and works 
at the Reserve became 
the students’ muse. How 
they handled the assign-
ment using the trip and 
what they experienced to 
inspire their tiles was up 
to them.

CREATING OUR TILES 
Students began by devel-
oping a theme based on 
examples of clay work 
they saw during their 
visit to LongHouse. They 

started with three thumbnail sketches, then chose one 
to use as a final template for their tile. The design was to 
include a foreground, middle ground and background to 
show depth. 

I warned the students we would be taking this project to 
a level of detail they had not experienced in previous clay 
projects. I prepared them to maintain patience and continue 
working until I saw the level of detail required to complete 
the project according to my directives.

Final drawings were transferred onto clay slabs, which we 
had rolled out during the previous class and saved in wrapped 
plastic on wooden boards to prevent drying out. Templates 
were laid onto the clay, and a craft knife was cautiously used 
to cut the outside edge. 

We then used pin tools to poke tiny holes along the 
lines of the designs on paper and into the clay slabs below. 

Go to artsandactivities.com and click on this button for links to websites 
related to this article.

LEARNING OBJECTIVES

High-school students will ...
•	 learn about the history of ceramic tiles.
•	 design a tile based on their experiences at LongHouse Reserve.
•	 use ceramic skills to create a detailed ceramic tile.

NATIONAL STANDARDS

•	 Understanding and applying media, techniques and processes.
•	 Choosing and evaluating a range of subject matter, symbols 
	 and ideas.
•	 Understanding the visual arts in relation to history and cultures.

MATERIALS

•	 Paper and pencils 
•	 Clay, slab roller and clay tools 
•	 Wood boards 
•	 Plastic bags and water containers 
•	 Diluted liquid acrylic paint 

Adit, Ina, Sammy and tile.

see TILE on page 34

Adit’s tile.
Mikeyia’s tile.

>
>

•	 Middle ground 
•	 Relief
•	 Score and slip
•	 Template
•	 Tile

•	 Ceramic
•	 Foreground 
•	 Greenware
•	 Kiln 

VOCABULARY

•	 Background 
•	 Bas-relief 
•	 Bisque 
•	 Carve

http://artsandactivities.com/
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To make some whimsical 
animal pottery which can be 

glaze-fired, the only techniques you 
need to teach to your third- and fourth-
graders are those of the simple pinch pot 
and the rolling and attaching of slabs.

A simple pinch pot can be made by 
pushing your thumb into a ball of 
clay and gently squeezing the ball 
to hollow it out. I like students 
to form a ball of clay, set it 
on the table and use both 
thumbs to gently open up the 
inside of the ball. This forms 
the inside of the pot by repeatedly squeez-
ing or pinching the clay ball until it turns into 
a small bowl or pot, which can be manipulated 
into any shape of vessel or pot you desire. 

For instance, if you start out with a small, 
round bowl shape and desire an oblong shape 
for a penguin’s body, you just pull and stretch the clay 
into that form. It you want it in a triangle shape to form an 
odd-shaped bird, you gently pull the opened-up form into a 
triangular shape.

The pinch pot is one of the most primitive ways to make a 
vessel out of clay. It’s also one of the easiest and foolproof—as 
long as you make sure no air bubbles have formed in the 
clay. It’s thought that the Stone Age man formed pots in 

this way from earthen 
clay to make his pots 
for cooking food and for 
other uses. Today, pot-
ters use this technique 
alone or in combination 

NATIONAL STANDARDS

•	 Understand and apply media, techniques and processes.
•	 Choose and evaluate a range of subject matter, symbols and ideas.
•	 Understand the visual arts in relation to history and cultures.
•	 Understand the characteristics and merits of their own work and the 	
	 work of others.

LEARNING OBJECTIVES

Elementary students will ...
•	 understand simple clay terms.
•	 manipulate clay to form a pinch pot.
•	 manipulate clay to successfully roll and cut slabs of clay.
•	 successfully join slabs of clay to a pinch pot to form an animal.
•	 understand how clay and pinch pots fit in with relation to history 	
	 and culture.

MATERIALS

•	 Clay and slip
•	 Rolling pin

•	 Clay tools
•	 Glazes in bright colors

see WONDERFUL on page 34

Clay gator bowl before 
and after glazing.

Clay fish bowl. 

Clay penguin bowl.

Clay frog bowl.

       Wonderful 
                Clay 

Clay,
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by Karen Skophammer
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Clay fish bowl. 

G
o to artsandactivities.com

 and click on this button for resources 
related to this article.
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When an artist paints a picture of someone, it 
is called a portrait. When an artist looks in a 

mirror and paints a picture of him- or herself, it is 
called a self-portrait. 

Some artists want to show exactly 
how they look, and others want us to 
better understand their personality. Albrecht Dürer 
(1471–1528) painted this elegant full-frontal portrait of 
himself wearing some very fine clothing of his day. He 
has an elegant fur-trimmed coat, and his long hair falls 
down in wavy locks. 

He painted himself as a gentlemen worthy of any-
one’s respect. Dürer was quite wealthy at the time and 
could own exquisite clothing. He had learned in Italy 

that artists of the Renaissance were highly regarded as 
intellectuals rather than as tradesmen, and he wanted 
to promote this belief in his native Germany. 

On the right side of his self-
portrait, the artist wrote, “Albrecht Dürer 
of Nuremberg paint myself thus, with undy-

ing colors at the age of 28 years.” On the opposite side is his 
signature made up of his initials, A and D. 	 n

This excerpt is adapted from Barbara Herberholz’s digital 
Art Docent Program. For elementary classrooms, each 
lesson presents six famous artworks to show to the class 
on whiteboards, with theme-related studio art activities. 
Learn more at: artdocentprogram.com.

Artists Paint ... Self-PortraitsArtists Paint ... Self-Portraits

Albrecht Dürer (German; 1471–1528). Self-Portrait, 1500. 
Oil on wood panel; 26" × 19". Alte Pinakothek, Munich. 

Artwork is in the Public Domain.
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by Barbara Herberholz

http://artsandactivities.com/
http://www.artdocentprogram.com/
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Motivation
Demonstrate by holding a mirror in front of you, close 
one eye and use a black marking pen to draw the outline 
around your face from the top of your head to your chin. 
Then mark a horizontal line across your face where your 
eyes are. Then look at the mirror to see the oval you have 
drawn and that the horizontal line is halfway down on it.

Students then use a finger to trace around their own 
faces to feel the oval shape and where the neck connects to 
the head, just below the ears. Feel where the shoulders are. 

When looking in a mirror, you can observe your own 
features. Notice the shape of your eyes and how large they 
are. Notice your eyebrows and the shapes of your lips and 
nose. Notice that the ears are level with the eyebrows and 
the tip of the nose. How do you wear your hair? 

You can make a self-portrait by starting with an oval and 
adding your features with markers, oil pastels or crayons.

In the Studio
1.	 Choose a piece of multicultural paper that is closest 
to the color of your skin. To make an oval for the shape of 
your self-portrait, fold it in half vertically. Place your hand 
on the fold and mark the top and bottom of your hand. 
Then draw half of an oval on the fold and cut it out, and you 
will have an oval shape when you unfold it that reminds us 
of the shape of an egg. 
2. Fold the oval in half horizontally. This marks where you 
will draw your eyes. 
3.	 Cut out a neck and glue it to your oval. Trace your 
fingers from where your neck attaches to your head, just 
under your ears. Your neck is about half as wide as your 
head. 
4. Glue your face and neck onto a piece of background 
paper. You may wish to tilt your oval shape slightly on the 
neck rather than having it perfectly straight. 
5. 	 Cut out some paper shapes for your hair and glue 
them in place. 
6.	Use some patterned paper—doilies, metallic paper, cor-
rugated paper or other scrap materials—to cut out the 
shoulders of your clothing. 
7.	Use marking pens, crayons or oil pastels to draw your 
features. Look in a mirror to observe the shapes and sizes 
of your eyes, eyebrows, nose, lips and ears. 

Remember to draw the eyes on the folded horizontal 
line. The tip of the nose is about half-way from the eyes to 
the chin. The middle of the mouth is about half-way from 
the tip of the nose to the chin.

Materials
•	 Colored paper, 9" x 12" for background
•	 Multicultural colored paper (6" x 9")
•	 Pencils, scissors, glue sticks
•	 Assorted patterned wrapping paper, wall paper, 
	 and plain-colored paper
•	 Multicultural crayons, marking pens, crayons 
	 or oil pastels 
•	 Mirrors

Artists Paint ... Self-Portraits
grade 1

National Art Standards
Understand and apply media, techniques and processes

Students reflect upon and assess the characteristics and 
merits of their work and the work of others

24

Vocabulary
Features 
Horizonal
Oval

Self-Portrait
Vertical
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ARTIST

My life would be miserable without art. From a young 
age I have been painting, coloring and sculpting. 

My mom says I was less than 3 when I showed 
interest in art by coloring and painting. When I was 
6 years old, I started using watercolors and pastels. 
Then, when I was 8, I started painting with acrylics. Clay, sewing 
and knitting are also some of my favorites.

Art was the best way to make me feel better when I lost my dad. I 
paint and create my works to make him proud of me. Art has always 
been my favorite subject.

Neeka Jamshidi
Heathrow Elementary School
Lake Mary, Florida
Suze Peae, Art Teacher

“Colorful Pillow.” Fabric; 8" x 8". Grade 3.

“The Little Giraffe.” Acrylic on 
Canvas; 14" x 11". Grade 3.

“Golden 
Sunflower.” 
Shell, Sharpie and 
paint; 1.5 inches high. Grade 3.

“The Heart Birds.” Oil pastel and watercolor on paper; 11" x 14". 
Grade 3.

“Blue Turtle.” Clay; 1.5 
inches high. Grade 3.
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Professions in Clay

tures—surrounded on all sides by space. They have 
three dimensions: Height, width and depth. The free-
standing sculpture of a career or professional person 
was modeled from the plasticine clay, and features were 
added, such as eyes, textured hair and accessories to 
portray the chosen profession.

I demonstrated using plasticine clay. We used only red, 
blue, yellow and green clay to form our sculptures. The 
clays could be combined to form any colors the students 
wished to make. This way, the students also reinforced 
what they knew about color mixing. My demonstration 
involved showing the students how to use the scissors to 
cut lengths of clay for hair or to make slits for clothing. I 
also showed how the clay could easily be smoothed with 
the point of a pencil or textured by dragging the point of 
the pencil along the clay to rough it up. Multiple colors of 
clay were also rolled into one to make marbleized clay that 
gave a unique look to many of the sculptures.

The students had a great time modeling with this 
clay, which is pliable and never dries out. It can be used 

When studying careers with my fourth-graders, I 
found a way to get them completely enthused 

about beginning our study. We had several people come 
to our school to give brief presentations on their profes-
sions. Many of them brought “props” with them such as 
stethoscopes, different kinds of fishing poles and bait, 
samples of x-rays and so on. This piqued the students’ 
curiosity and primed them for my introduction into the 
plasticine clay sculpture, and research of a profession, 
which would follow.

After the presentations, each student chose a profession 
he or she would like to model from plasticine clay. I stressed 
that the profession could be an unusual one, such as a rock 
star or cartoonist. I didn’t want them to limit their choices to 
the few they had seen presentations about.

Clay is ideal for a first sculpture project. It requires very 
few tools—we used only scissors and pencils—and is forgiv-
ing if a mistake is made. It also is one of the direct methods 
where the material is molded primarily by hand.

Our clay career sculptures are freestanding sculp-

Professions in Clay

Exterminator 
and “bug.” Doctor.

http://artsandactivities.com/
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from day to day without covering and can be re-used. 
The students used ingenuity to form props such as styl-
ized shopping bags to bug exterminators’ hooks used to 
perform their jobs.

After the sculptures were completed, the students got 
on the Internet and looked up information on their chosen 
profession, which they shared with the class. Pertinent infor-
mation and interesting facts about each profession were put 
on 3" x 5" cards. These were shared with the class when we 
had a sculptural viewing in our “class gallery.”

Even though students change their minds many times 
about careers throughout the years, I feel it is beneficial 
for the students to explore careers throughout their years 
of schooling, so they are aware of what jobs are actually 
waiting for them! By combining research, art and a type 
of show and share, we learned about careers in a new and 
exciting way.			            n

Karen Skophammer is an art instructor for Manson North-
west Webster School in Barnum and Manson, Iowa. 

by Karen Skophammer

LEARNING OBJECTIVES

Elementary students will ...
•	 recognize clay as a pliable medium.
•	 explore the qualities of plasticine clay.
•	 use texture to give harmony to the sculpture.
•	 explain careers as they were presented to the class by 
	 community members.
•	 develop a spatial organization.
•	 increase their powers of perception and develop a rich 
	 visual dimension.
•	 explain whether they feel the work is 	successful.

NATIONAL STANDARDS

•	 Understand and apply media, techniques and processes.
•	 Use knowledge of structures and functions.
•	 Choose and evaluate a range of subject matter, symbols and ideas.
•	 Reflect upon and assess the characteristics and merits of their work 	
	 and the work of others.

MATERIALS

•	 Plasticine clay in red, 
	 yellow, blue and green

•	 Scissors and pencil
•	 3" x 5" cards

Professions in ClayProfessions in Clay

Baseball player. Businesswoman.

http://artsandactivities.com/
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Thinking of glaze colors like they’re paint is a big leap 
for some, but I have used them that way for decades. 

Liquid underglazes, as well as gloss and matt glazes, can 
be mixed to make whatever color you desire. They are a 
great medium with which to teach color theory and experi-
ment with color. 

The stains now used to create these glaze/underglaze 
colors make this possible: they are so close to the color they 
will fire to, you can see the color you are creating.

Thinking of glaze combinations is not new. Many have 
been layering and mixing for years, but thinking of mixing 
commercial glazes by using the information we were taught 
about color theory—now that is a new idea! “Glaze Color 
Theory” learned through mixing glazes would be a great 
addition to the classroom and studio (Illustration 1). 

In my lastest tests, I have been mixing different glaze 
series, not only to develop a secondary color, but to also 
change the surface. What happens when you mix matt with 
gloss? In addition to a different color, can you achieve a 
semi-matt or semi-gloss surface? 

Call me a mad scientist, but I enjoy the scientific/experi-
mental aspect of glaze testing. I hope these tips will allow 
you and your students to experiment and create your own 
colors and surfaces on clay. Following are a few things to 
consider as it applies to glaze color.

FIND YOUR BALANCE Color can exaggerate feelings and 
thoughts about your ceramic piece using warm colors or 
cold colors. If a ceramic sculpture you have made seems 
a bit off balance you could add a spot of color to help 
resolve this. Say the sculpture is weak on top; just a spot 
of bright color, such as red, could make big difference 
(Illustration 3).

SHALLOW OR DEEP? A bowl can be made to appear deep 
or shallow by the use of color. For example, glaze the inside 
of a bowl blue, and yellow (close to its complimentary color) 
on the outside to make the bowl appear to be deeper. Take 
the same size bowl and do the opposite—blue on the out-
side and yellow on the inside. When the bowls are placed 
beside each other, they will appear to be different in their 
inside depth (Illustration 2).

THINGS ARE LOOKING BRIGHTER Don’t forget that opposite 
colors next to one another will make the lighter color appear 
brighter. Yellow next to blue/violet will appear brighter than 
yellow next to orange (Illustration 4).

LET YOUR EYES DO THE MIXING Your brain can blend 
colors. The further back you get from the surface, small 
blue and yellow dots or marks next to one another become 
green—a lesson from the pointillists (Illustration 5).

CLAY TIPS from David and Tracy Gamble

Exploring Color Theory with Glazes by David L. Gamble

Illus. 4. On her tea bowl (detail), artist Tracy P. Gamble used 
red and yellow glazes as a highlight for interest on a blue 
rutile base glaze. 

Illus. 5. Here, I used analogous glaze colors in my “Summer 
Landscape,” 11" x 14" x 1.5". 

Illus. 2. Red dot balances the 
black brush stroke on one of 
my 9" x 9" sushi plates. 

Illus. 3. A light color rim with a dark center makes a bowl 
look deeper, while a dark rim with a light center makes a 
bowl look shallow.

Illus. 1. A liquid underglaze–
mixing test (cone 04), looks 
much like a paint-mixing test.

http://artsandactivities.com/
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Paragon Dragon kilns—easy to load
and surprisingly easy on your budget

Any teacher who has
been in ceramics for long
would love to have a
front-loading kiln.

Paragon Dragons are
the best value in cost per
cubic foot of front-loading
kilns. You can buy as many
options as your budget al-
lows—door elements, three
zone control, or S-type
thermocouple. Or buy the
basic model. For industrial
strength front loaders, the
Dragons offer the highest
value for the dollar.

The Dragons exude power. They fire to cone
10 with ample power to spare. The Sentry digital
controller on these kilns will spoil you. The extra
insulation saves energy.

For more information on Paragon’s
front-loading Dragon and Super Dragon, call
800-876-4328 or email us for a free, colorful cat-
alog. Or visit www.paragonweb.com for com-
plete specifications and the name of your local
Paragon dealer. Sign up at our website for a free
Kiln Pointers newsletter.

The 24” x 24” x 27” high
Paragon Dragon is listed
to U.S. & Canadian safety
standard UL 499.

2011 South Town East Blvd.
Mesquite, Texas 75149-1122
800-876-4328 / 972-288-7557
Toll Free Fax 888-222-6450
www.paragonweb.com
info@paragonweb.com

The massive 27” x 27” x 36” high Para-
gon Super Dragon has a floating door
system with four spring latches. The
kiln may be more affordable than you
imagine.

http://artsandactivities.com/
http://www.runyanpotterysupply.com/
http://www.paragonweb.com/
mailto: info@paragonweb.com
http://www.nmclay.com/
http://www.baileypottery.com/
http://www.avesstudio.com/
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PO Box 722
Honeoye, NY 14471
585-229-2976

PHILIPPE FARAUT CLAY SCULPTING MATERIALS

www.pcfstudios.com

• Specialty Supplies
• Handmade Tools
• Sculpting Seminars
• Instructional Videos
• Step-by-Step Book
• Advanced Book
• NEW Anatomical 

Reference Casts

L&L Kilns 
Made for Artists 

L&L Kiln’s 
patented 
hard ceramic 
element 
holders 
protect your 
kiln from 
broken brick 
and drooping 
elements. 

Built Tough for 
Schools

Toll Free: 888.909.5456

http://artsandactivities.com/
http://www.northstarequipment.com/
http://www.pcfstudios.com/
http://www.aardvarkclay.com/
http://www.bambootools.com/
http://www.hotkilns.com/
http://www.euclids.com/
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Buffalo, NY • Toll-Free: 877-876-8368 • www.VentAKiln.com

“As a contractor specializing 
in heating and ventilation 
systems for schools, we always 
recommend an overhead system 
to vent kilns. What sealed our 
decision was the time we were 
called in by a school because the 
downdraft venting system did not 
remove the heat escaping from 
the kiln. The room overheated 
and automated equipment 
failed, causing a lot of damage. 
For safety and security, we only 
install OSHA-compliant overhead 
systems like Vent-A-Kiln.”

“ It’s the only safe, 
 effective way to 
 ventilate both heat  
 and fumes escaping   
 from ceramic kilns.”

Kiln Ventilation   
Facts & Figures
•	Compares	effectiveness	of	fans,	

downdraft,	and	canopy-hood	
venting	systems

•	Test	results	show	kiln	firing	tem-
peratures	in	room	lowered	up	to	
60˚	with	a	canopy-hood	system

•	Energy	costs	lowered	by	savings	
in	kiln	firing	and	air	conditioning	

Download or Request  
Your Free Copy

New 
Report
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AMACO/brent

www.AmericanCeramics.com

American Ceramic Supply

www.artsusa.org

Americans for the Arts

www.axner.com

Axner Pottery Supply

www.artsandactivities.com

Arts & Activities

www.baileypottery.com

Bailey Ceramic Supply

www.DickBlick.com/lesson-plans

Blick Art Materials – Art Room Aid

www.chavant.com

Chavant, Inc.

www.amacolessonplans.com

www.chicagocanvas.com

Chicago Canvas & Supply

http://artsandactivities.com/
http://www.amaco.com/amaco-lesson-plans/?utm_source=amacocatalog&utm_medium=catalog&utm_campaign=LessonPlans&utm_term=&utm_content=#REF!
http://americanceramics.com/
http://artsusa.org/
http://axner.com/
http://www.baileypottery.com/
http://www.dickblick.com/lesson-plans
http://www.chavant.com/chavant_ob/index.shtml
http://www.chicagocanvas.com/
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www.crystalproductions.com

Crystal Productions

www.lagunaclay.com/blogs

Laguna Clay Co.

www.hotkilns.com

L & L Kilns

National Artcraft Co.

www.arteducators.org

NAEA

www.printmaking-materials.com

Renaissance Graphic Arts

www.ringling.edu/precollege

Ringling College of Art & Design

www.skutt.com

Skutt Ceramic Products, Inc.

www.tuckerspottery.com

Tucker's Pottery Supplies

www.nationalartcraft.com

http://artsandactivities.com/
http://www.hotkilns.com/
http://www.lagunaclay.com/blogs
http://www.naea-reston.org/
http://www.nationalartcraft.com/
http://www.printmaking-materials.com/
http://www.ringling.edu/precollege
http://www.skutt.com/
http://www.tuckerspottery.com/tkps/index.php
http://www.crystalproductions.com/cpnew/Index.aspx
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We then lifted off the 
template and traced 
over the pin lines to 

make smooth lines with the pin tool, 
essentially connecting dot to dot.

We built elevated areas using the 
score-and-slip method to adhere thin 
slabs and small pieces of clay. We 
smoothed the edges with tools and 
fingertips to our desired texture.

When embellishments that will be 
above the original slab height have 
been applied, more designs and pat-
terns may be carved into and onto the 
clay. Using small ribbon-cutting tools, 
students are to take care in making a 
surface both smooth and textured, to 
enhance artistic appeal and to comple-
ment their drawing design. Persistence 
is required for this detailed work.

When the work is completely 
carved, smoothed and finished, stu-
dents sign the back with a pin tool, 
including the date of completion. (One 
tile is made for students’ signatures 
and included in the final presentation.)

DRIED AND FIRED The tiles are slowly 
dried on boards under loosely draped 
plastic, and then unwrapped to air dry. 
Fast drying creates warping, so this is 
important. When work reaches the gre-
enware state—where it is extremely 
fragile—it is carefully transferred and 
loaded into the ceramic kiln and fired 
to Cone 06. 

Once the firing is complete, we 
removed our work from the kiln and 
applied a thin, diluted wash of paint to 
stain it in earth tones.

We assembled the final collabora-
tion piece on a strong piece of plywood 
that had been cut to fit the number of 
tiles completed by the class, sanded 
and painted. A strong wall-hanging sys-
tem, such as a Z hanger, will ensure 
this piece stays securely to a wall. 

In the end, the students’ patience 
and attention to detail paid off in the 
form of recognition from the Long-
House. They won the Best in Show 
award at the annual Student Art Com-
petition held on location, and the work 
was a featured cover piece of the recep-
tion and opening event’s printed pro-
gram!	 n

Robin Gianis is K–12 art teacher at 
Bridgehampton (N.Y.) Union Free 
School District.

TILE
continued from page 17

with other 
techniques. 
The pinch 

pot requires no tools except the hands, 
so it is an easy way to get acquainted 
with clay.

Once my students have success-
fully formed a pinch pot, they are to 
turn it into an “animal” of some kind. 
We define this loosely. It can be a 
mammal, fowl, cartoon or combination 
of the aforementioned creatures. The 
original pinch pot has to have a uni-
form thickness in its walls so the fin-
ished pot will be sturdy and shapely. 
Once it is of a uniform thickness, the 
student pulls it into the shape of their 
animal being formed.

Next, I demonstrate rolling out slabs 
of clay. I use a rolling pin and roll the clay 
to about a quarter-inch thickness on a 
burlap bag. Then, I cut shapes from the 
slabs using a plastic knife. These shapes 
are joined to the pinch pot body using 
slip (liquefied clay.) A penguin might be 
an oval-shaped pinch pot that has slab 
wings, feet and beak, which are attached 
with slip. A “bird-fish” would be a circular 
pinch pot with a lip pulled in the front, 
and slab wings and fin attached with slip.

WONDERFUL
continued from page 18

I demonstrate making eyes by carv-
ing into the clay or rolling small balls 
of clay and making impressions in 
them with clay tools. These eyes are 
attached using slip also.

As students made their slab pots, 
many of them also used pulled pieces 
of clay to make legs, feet, tongues and 
other body parts for their animals. 
These pulled pieces were in addition to 
the slabs they had already used.

When the pots had been success-
fully completed and air-dried, we fired 
them for the first time. When they 
were removed from the kiln, the stu-
dents got to pick from an assortment 
of lead-free glazes to glaze their ani-
mal pots. I wanted them to get make 
their animal pots as colorful as pos-
sible to keep them whimsical.

When the kiln was opened for the 
second time, the students were really 
excited by the wonderful animal pots 
they had created. One of my third grad-
ers said, “Wow, Mrs. Skop, you’re a 
genius!” If only that were true.	 n

Karen Skophammer is an art instructor 
for Manson Northwest Webster School in 
Barnum and Manson, Iowa.
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worked on two 
rough-draft designs 
for their “mini-paint-

ings.” These were to be reflective of 
their chosen artist’s style, combined 
with their individual style—but could 
not be a copy of an original artwork. 

Once a rough draft was chosen, stu-
dents started work on the mini-canvas, 
first drawing the design in pencil, and 
then using acrylic paint to create the 
mini-painting that will be displayed in 
the frame of the sculpture. 

The final stage was glazing the 
sculptures. Students could choose 
from dif ferent brush sizes and 
many dif ferent-colored glazes. They 
applied two to three even coats of 
glaze—using as many dif ferent 
glazes as they wanted—creating col-
orful sculptures. 

THE “OOHS” AND “AAHS” After all 
the weeks of planning and careful 
construction, students were amazed 
at their finished works of art. The 
bright colors, the insertion of their 
finished painting into the frame 
“held” by the artist, and the “oohs” 
and “aahs” of fellow classmates and 
school staff made the weeks of effort 
more than worthwhile. 

From start to finish, this project 
takes about six weeks. It of fers so 
many dif ferent stages and materials, 
students are excited from the begin-
ning to the end. A finished sculpture 
can be 7 to 12 inches tall, depend-
ing on base size and shape, and the 
sculpture base can measure 4 to 7 
inches wide.

Each sculpture was unique, but the 
uniform-sized frames helped maintain 
an overall stable structure. Canvas 
paper and acrylic paint were used for 
the mini paintings, which measured 
approximately 3" x 4".

There is a large glass-enclosed dis-
play case at our school—just to exhibit 
student art work—which I filled to the 
brim with all my students’ sculptures. 
While some were better constructed 
than others, every student made an 
“exhibit-worthy” sculpture. And, every 
student felt a sense of pride as stu-
dents, staff and parents marveled at 
their art work.	 n

Molly Gazda teaches at Park Forest 
Middle School in State College, Pa. 

ARTIST
continued from page 15
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objects that can be used for texture, as 
clay storage and clay forms can also be 
found. Laurie also includes in her class 
syllabus that students need to bring in 
a gallon-sized Ziploc bag. This helps to 
store the clay for over a week. 

That’s Greek to Me! Kim Foster’s 
students, at Kirkwood (Missouri) High 
School, do a unit on Greek Pottery 
vs. Native American Pottery. They first 
look at the pottery shapes, designs, 
firing methods and such. Students 
then sketch both a Greek-inspired and 
a Native American–inspired pot they 
would like to make out of clay. They 
then sketch a pot with both characteris-
tics or neither characteristic. 

Students each get one pound of clay 
from which to make a pinch pot for the 
pot’s body and attach coils to complete 
its shape. All students are very success-
ful and each pot is different. The great-
est learning comes when the student is 
able to tell you which cultural charac-
teristics their pot possesses.

Happy birthday this month to art-
ists Grant Wood (1891–1942), Winslow 
Homer (1836–1910), Honoré Daumier 
(1808–1879) and Pierre-August Renoir 
(1841–1919). 

And, a big thank you to Toni, Tracy, 
Maryann, Laurie and Kim for these 
very helpful clay tips.	 n

Glenda Lubiner teaches elementary art 
at Franklin Academy Charter School 
in Pembroke Pines, Fla. She is also an 
adjunct professor at Broward College.

ping out any extraneous parts. Add 
captions to highlight the key points 
and you are ready to go. If students 
are absent or need a refresher they can 
watch the clip.

 

Clay Commandos Take Charge! 
Teaching one-day clay lessons helps 
to save on wrapping with plastic and 
storing for the next class meeting. 
Maryann Craig from Harmony 
Elementary in Gwinnette County, 
Ga., puts one person in charge as the 
clay commander at each table to help 
facilitate the activity for the day. They 
are in charge of getting and cleaning 
up the tools. Everyone pitches in to 
clean up clay and sponging the tables 
(the clay commander can also assign 
these tasks). 

When glazing, Maryann always 
demonstrates how not to drip the glaze 
all over the table, as this is wasteful. 
She makes sure to have examples of 

fired glazes so the students can see 
what the colors look like after firing. 
If the class is using many different col-
ors, she pours out small amounts in an 
egg carton and marks the name of the 
glaze color on the open cover. At clean 
up, the lids on the egg cartons are 
closed and the cartons can be reused 
for the next class.

Thrift Store Finds Laurie Wennemar 
from Haines Middle School in St. 
Charles, Ill., loves to go thrift-store 
shopping. Forks for scoring, knives for 
cutting and spoons for smoothing clay 
can be found for a very inexpensive 
price at almost any thrift store. Many 

Time flies when we are having fun, 
making incredible art and shar-

ing our knowledge with our students. 
It’s also time to celebrate Black His-
tory Month and to prepare for next 
month’s National Art Education Asso-
ciation (NAEA) Convention in Fort 
Worth, Texas. 

Conferences are always a great place 
to learn new strategies, share your les-
sons, meet new friends and visit old 
ones. For me, the NAEA Convention is 
a time to get reenergized for the rest of 
the year. This month we will focus on 
clay and ceramics. Here are some help-
ful tips to use in your classroom.

Alphabet Soup! Our first tip comes 
from Divide, Colo. Toni Ratzlaff from 
Summit Elementary School found a 
great way to put names on clay proj-
ects. She kept thinking there must be 
a better way than students scratching 
names in, often  too deep, or her spend-

ing way too much time writing all the 
names for each class. 

She pictured alphabet soup, found 
some alphabet pasta, and solved the 
problem. Students find the pasta letters 
of their name, then push each letter 
into the clay in the appropriate place 
upon finishing their project. The pasta 
burns away in firing and the name is so 
easy to read. 

The kids love using pasta in art 
but, don’t make this mistake: the first 
time her students tried it, they spelled 
out their name on the table and set 
their pinch pot directly on top. All their 
names were spelled backwards! It was 
fun for them to read backwards later. 
Live and learn!

Lights, Camera, Action! Tracy For-
tune from Hudtloff Middle School in 
Lakewood, Wash., recommends get-
ting someone to videotape your clay 
demonstrations. Edit the video, chop-

tip  #1

tip  #2

tip  #4

Clay is Cool

Glenda Lubiner

ATTENTION READERS
If you would like to share some of your 

teaching tips, email them to: 
triedandtrue@artsandactivities.com

tip  #5

tip  #3

http://artsandactivities.com/
mailto: triedandtrue@artsandactivities.com
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