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May we suggest trying a touch of texture in your 
art room this month? If you’re game, this issue’s collection of unique (and suc-

cessful) projects are just what you need to accomplish this goal and delight your 

students, as well.

“Festive, Textural Indian Elephants” is a perfect tie- 
in to our cover and Clip & Save Art Print. Art teachers Laura Lohmann and 

Lisa Bookenberger created this activity when developing relevant projects for 

the world-cultures aspect of the sixth-grade curriculum, as well as a presenta-

tion at their state art education conference (see page 16).

After learning about the Jaipur Elephant Festival in Rajasthan, India, their 

sixth-grade students were excited when they were instructed to create festive 

elephants of their own, sporting burlap blankets and a variety of adornments.

In “Hanging On the Clothesline,” Katie Morris’ 
upper-elementary students come to understand clothing and textile design are 

evidence of visual arts in their everyday lives (see page 25). They experiment 

with painting and textiles to create whimsical mixed-media art that shows 

their personalities in the textile collages they create on their clotheslines. Writes 

Katie, “This was a new experience for most of my students, and cutting and 

controlling the fabrics proved to be the biggest challenge for them.” And, in her 

year-end survey, her students proclaimed the project their favorite!

“Whether you have a group of primary, intermediate 
or special-needs students, this tactile lesson will allow every student to succeed 

in creating a tree that truly comes to life in a magical way,” writes Timothy J. 

Kosta in “Do Trees Have Personalities? Experiencing the Concepts of Texture 

and Form” (page 26). His project allows students to “visually and physically 

experience the concepts of texture and form in a way they will never forget.” 

In “Clay Tips from David and Tracy Gamble” the
two clay experts explore “The Possibilities of Texture,” by suggesting ways to 

add tactile interest when working with clay (page 34).

It’s now up to you whether to go with the elephants,
 the trees or the clotheslines. Perhaps you’ll go with all three! The classroom-

tested lesson plans this month will all help you 

try a touch of texture in your art room. 

e d i t o r ’ s  n o t e

Maryellen Bridge, Editor and Publisher 
ed@artsandactivities.com
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Who better than teachers to offer tried-and-true tips and techniques? 

Through Arts & Activities magazine, art educators share their classroom-proven 
lesson plans so others can benefit from their experiences. Each issue’s collection of 
creative art projects aims to help keep your art program alive and growing.

See what other teachers are up to ... subscribe today!

Take a peek at what other 
teachers across the nation are 

doing in their art rooms
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A&A in your classroom
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fun by sharing how you’ve used Arts & Activities projects in your art room.

how Send us high-res photos of student work, the title and issue of the article 
that inspired you, and a 50- to 150-word statement of how you used the idea.
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multiple copies of our special 80th-Anniversary “It Works!” issue.

To learn more, visit www.artsandactivities.com and click 
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M y elementary students always

enjoy seeing the works of Vin-

cent van Gogh (1853–1890). They are

fascinated by the fact that, although

van Gogh lived only a short time, he

painted approximately 2,000 paintings.

They particularly like his many inter-

pretations of sunflowers.

I explain to them that sunflowers

were special to van Gogh and he paint-

ed them many times because he liked

their bright colors and spiky shapes.

We talk about Vincent’s dream to live

and work in the tiny French town of

Arles. Once there, he would rise at

dawn to paint the sunflowers that edged

the railroad tracks near where he lived.

To begin our watercolor unit, I

show the students pictures of van

Gogh’s sunflowers, including his

early sketches made in the French

town of Auvers. I also share parts of

several books with them, to help them

understand van Gogh’s personality

and career as an artist. I then place

vases of real and artificial sunflowers

around the classroom. The students

start to sketch the flowers on 6" x 12"

manila paper, paying special attention

to petal placement and the shapes of

46
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LEARNING OBJECTIVES

The students will …

• paint a picture of sunflowers, inspired 

by the work of Vincent van Gogh and 

Emile Nolde.

• study the work of van Gogh and other 

post-Impressionist and Expressionist artists.

• learn various painting techniques.

• mount and present their work to their peers.

SUNFLOWERSSUNFLOWERSby Maryanna Rudecki

Psychedelic

MATERIALS

• Real/artificial sunflowers in vases

• Pencils and 6" x 11" sketch paper

• 11" x 14" white watercolor paper

• Fine-point permanent black markers

• Oil-free erasers

• Watercolor sets, paintbrushes and

water containers

• Facisl tissues, paper towels or soft rags

WATERCOLOR TECHNIQUES 

Wet on Dry: Here, the paper absorbs

the wet paint, giving students the most

control so they can determine exactly how

far the color will go. The tendency here is to

paint with a hard edge, so show them how

to feather together the edges of two colors.

Dry on Wet: Done on wet paper with

moist paint on a damp brush with all

excess water squeezed out. With this

application, there’s general control over

the edges. Exact shape not a concern.

Students will get nice diffusion of color.

Wet on Wet: The brush and paper are

very wet. Used when soft diffusions are

required and retaining a particular shape

is not a concern. All edges will be lost.

Paint will go where it pleases, making for

“happy accidents.” 

APRIL PP 42-69
(cover)  2/23/
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stems and leaves.

We talk about overlapping petals

and varying the size and placement of

the flowers on their papers. We dis-

cuss adding visual interest by showing

only a portion of a bloom, such as near

the edge of the paper. We also practice

drawing buds and flowers drooping

from a side view. 

When the students feel confident

with their pictures, we sketch a new pic-

ture onto white 11" x 14" student-grade

watercolor paper. At this time I stress

holding the pencil lightly near the bot-

tom to sketch, as an artist would. Once

they have placed their blossoms on the

paper, we add leaves and stems.

The next step is to place tiny dots

along their pencil lines using a fine-point

Sharpie® marker. Although this step is

time consuming, as soon as the students

start to see the results, they really con-

centrate to get the job done carefully. It

helps here to show work from previous

classes, which excites the students and

encourages them to persevere. This step

usually takes an entire 50-minute class

period. When the students have finished

with their dots, we use oil-free erasers,

such as Eberhard Faber’s Magic Rub®,

to erase leftover pencil lines.

To begin our watercolor lesson, I

start out with a history and technique. I

tell the students that, in its broadest

sense, watercolor paint is any paint that

is water-based, as opposed to oil-based.

When painting on paper, the paint is

thinned with water before being applied.

We talk about the history of water-

color, such as its use on early maps

and architectural and garden plans. I

show the students samples of these

early watercolors from books, posters

and the Internet. I share with them the

vivid watercolors of flowers by the

Expressionist artist Emile Nolde.

We then review watercolor tech-

nique and color theory. Simply put,

that color can be transparent or

opaque. Next, I demonstrate the three

main ways to apply watercolor paint to

paper (see sidebar).

We set up our watercolors in the fol-

lowing manner: I use one water contain-

er per child, a folded paper towel, brush

and the watercolor set. The students put

three to five drops of water in the well of

the set to moisten their brush if neces-
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This project is a student favorite. Many 

of their cheerful paintings have won 

local awards.

sary. This keeps the water in the con-

tainer clean. The students change col-

ors by dipping the brush in the water

container quietly, no tapping or swoosh-

ing. Also, before starting, they squeeze

one drop of the clean water onto the

paints in order to moisten them. We dis-

cuss the meaning of semi-moist before

doing this. The water in the cup is

replaced only if it becomes very cloudy.

The paper towel is used at the end to

clean the lid and table if necessary.

We use all  three techniques

described for our paintings. For each

individual part of the flower or back-

ground, the students are instructed to

use at least two colors of paint and I

demonstrate how to apply the watercol-

or and how to blend it. This involves

mixing the color and water with a

brush and applying it to the paper, then

cleaning the brush and blending one or

both sides of the first brush stroke let-

ting the edge feather out  or soften.

There are a number of ways to lift

see FLOWERS on page 56

To begin, real and artificial sunflowers are

sketched on 6" x 12" paper.
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T hroughout my art history training
and my long ago travel to Italy, I’ve

been intrigued by mosaics. Having
seen the tiny stones or bits of glass
(tesserae) on walls and vaulting was
like being in a cave with jewels glitter-
ing all around you. Their permanence
was always astounding to me, too; laid
in wet cement, either figurative
designs or some sort of decorative pat-
tern, they are a feast for the eyes.

Old Roman mosaics were mostly of
colored stones, whereas the beautiful
Byzantine works were of glass, often
with gold baked into the pieces and set
more irregularly so that different light-
ing would hit the various angles and
planes with shimmering results. I
remember just staring at the Byzantine
facades, especially in Venice, and
these were just on someone’s home!

Modern technology has added its
own unique renditions of mosaics. Yes,
they are far different than the exquisite
glass mosaics, but just as intriguing to
the eye.

In the 1990s, technology buff and
then-M.I.T. graduate student, Robert
Silvers, created a software program to
make mosaics using photographs as
the “pieces of glass.” Silvers creates rec-
ognizable images
by taking existing
photographs of
images relating to
the “bigger pic-
ture,” and having
the computer pro-
gram sort the val-
ues of these small-
er images so that
they “become”
the  whole ,
central image.
He named this
process “photo-
mosaics.”

One of my
favorites is what
seems to be a
s e p i a - t o n e d
picture of  a
t ired Abraham
Lincoln, but it’s
really hundreds

of Civil War sepia-toned photographs
that, from a viewing distance, become
Lincoln. It’s dramatic, dynamic and
very powerful.

After seeing a few of these images
on posters, I borrowed them, along

with a book about Silver’s work (Pho-
tomosaics, Henry Holt & Co., 1997)
from a colleague who teaches Ameri-
can history. I brought the book in to
show my mixed-media art class.

In almost every class, I do a self-por-

by Geri Greenman

LEARNING OBJECTIVES

Students will ...
• creatively use color to create the

sensation of form.
• choose and use a variety of images 

that become “them.”
• learn a little about mosaics and some

art history facts.

MATERIALS

• School glue
• Illustration board or mat board
• Old brushes for gluing
• Multiple magazines with 

color pictures
• Posters/books to reference

“Photomosiacs”
• Art history books to reference

traditional mosaics

Courtney Andrews
Betsy Curtis>

>

o

COVER story

Mosaics f us
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trait assignment. I try very hard to vary
the approach because I often have the
same students in different classes as
they travel through their high school
career and our art department’s cur-
riculum. For this self-portrait, I knew I
wanted to combine the mosaic concept
with this new technique, but without
involving computers.

To begin, I had the students
sketch out their faces on newsprint
or other inexpensive paper. They
then transferred their images to
scrap mat board, the surface of
which would be strong enough to
accept glue and not curl too badly. I
mixed school glue with a little water
and poured it into old 35mm film con-
tainers so the kids each had their
own at their desk with which to glue
down their “mosaic material.”

We then spent lots of time search-
ing through magazines for pages that
had colors for skin tone, hair, clothing
and so on. We tried to find pho-
tographs in magazines of other subject
matter to make up areas on the por-

traits. They weren’t to use a picture of
a model’s face to use as their face—
that would be too simple of a solution.

Each student received a lunch bag to
store their pages of color and their
“palette” of color choices. Some stu-
dents ripped the pictures into tiny
pieces—what patience! One student
found a lot of photographs of red-haired
models and used torn pieces of different
values of red hair to make up her hair

color. Another stu-
dent used minuscule
pieces of torn paper
with the diligence
of a surgeon.

I spent each day
as a facilitator. Stu-
dents came to class
with such purpose
that all I could do to
help them was look
through magazines
and find pictures of
objects that might be
in the color family
they needed. I would
walk around and say
“Hey  Betsy ,  th is

looks like it would work for the shad-
ow on your neck area....” I found lus-
cious velvet draperies in an architec-
tural magazine and went from desk to
desk, asking if someone wanted parts
of the picture for their lips.

One student chose to do her face
in splintered, angular shapes, giving
it a modern twist that she further
exaggerated by using violets, orchids
and blues. I think I found pieces of

color for her in photos of ice floes and
other snow scenes.

The cutting, tearing and gluing
down of these photo bits was tedious.
Nevertheless, it was great fun and the
students came in every day and got
right to it. I can’t remember an assign-
ment that my students took to as
enthusiastically!

This difficult assignment of a self-
portrait was readily accepted by these
students, and all of the portraits were
outstanding! I was very proud of their
accomplishments and they, too, were
pleased with the fruit of their efforts.

Once on display, these jewel-like
pieces of rich colors, seemingly of
faces, were, upon closer examina-
tion, mosaics of different subjects
creatively manipulated to appear to
be “them.” ■

Now retired from teaching, Arts &
Activities Contributing Editor Geri
Greenman wrote this article when she
was art-department head at Willow-
brook High School in Villa Park, Ill.
Photographs by students Jen Cacioppo
and Elaine Jackson.
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W ho would guess that a box of musical-instrumentstudy prints would be the inspiration for an easy artproject? Trumpets, drums, violins and flutes were waiting tobe transformed into exciting overlapping shapes.I showed each study print to my fourth- and fifth-gradestudents and pointed out the unique features of each instru-ment. The assignment was to take one instrument and drawit in various positions, increasing and decreasing its size andchanging its color, while adding details like knobs, stringsand horns. We also discussed changing the sizes, shape andpositions of the instruments in a composition. First, each student chose a study print to look at and makesketches of on a piece of 12" x 18" newsprint paper. The chil-dren took time to sketch a variety of designs before startingtheir final drawing. Each student chose a colored sheet ofconstruction paper for his or her picture. After lightly sketch-ing their multiple instruments with pencil, students outlinedtheir drawings with a fine-line black marker, carefully over-lapping shapes and adding appropriate details. Finally, oil pas-tels, construction-paper crayons, colored markers and col-ored pencils were used to complete each instrument on thepaper. Background color was also added. To set a musical

Sarah Cooper
Alex Han

Ima ginative
by Sharon St. Clair

>>
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tone, I played an instrumental CD while the students worked. The last step was to glue small torn pieces of music paper tothe pictures as part of their design. When the pictures werecompleted, I brushed a coat of acrylic polymer gloss mediumon each one to keep the oil pastel from smearing.When everyone’s pictures were finished, we created an excit-ing wall of musical instruments that delighted us all. The pic-tures were unique and expressed the individuality of each child.It was truly a symphony of colors. We learned that a box of studyprints can inspire amazing creativity in children. Bravo! ■
Sharon St. Clair teaches fourth and fifth grade at Walt DisneyElementary School, Anaheim, California. 
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Julie Ngo
Unidentified
Nancy NavarroInstruments

LEARNING OBJECTIVES
Students will ...
• look at the details of musical instruments.• be able to overlap and enlarge a musical instrument on paper. • learn simple design principles and techniques.• be able to create patterns in color.• change the size, shape and position of an instrument in a composition.

>

>>

MATERIALS
• Oil pastels
• Fine-line black markers
• Colored pencils
• Sheet music
• Glue sticks
• Chalk pastels (optional)
• Assorted construction 

paper colors

• Construction-paper crayons
• Colored markers
• Acrylic gloss 

(or matte) medium
• 12" x 18" sheets of 

newsprint paper
• Pictures of musical instruments
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WOOLWORKS! Teaching to the 
Standards with Fiber Arts (2009; 
$39.95), by Lorna McMaster for Harris-
ville Designs. Harrisville Designs, Inc.

In sturdy binder form, this 128-page 
curriculum guide offers easy access 
with clearly labeled tabs. The 12 lessons 
are well organized, and they directly ad-
dress National Standards in math, social 
studies, language arts and science.

On the latter subject, there is great 
background information about the sci-
ence of wool (lanolin, chemical struc-
tures, etc.). In addition, McMaster makes 
many historical and cultural references. 

Hands-on projects and discussion, 
are not labeled by grade level, but can 
be adapted for younger or older stu-
dents. You’ll find lists of resources for 
teachers, with internet sites, numer-
ous books and additional suggestions. 
Also enclosed is an equipment and sup-
ply booklet from Harrisville, with yarns, 
fleece and class packs that support most 
of the lessons.

 The book covers felting, spinning 
and braiding, and natural dyeing (with 
safety precautions). The weaving chap-
ters encompass every level from paper 
weaving to potholder looms, finger-
weaving to heddle and tapestry looms. 
The final two chapters concern knitting. 
Consider the book and attendant prod-
ucts for your handcrafting unit, to help 
foster a love for fiber arts.–P.G.

www.harrisville.com/woolworks

MAGIC TRASH: A Story of Tyree 
Guyton and His Art (2011; $15.95), 
by J. H. Shapiro, illustrated by Vanessa 
Brantley-Newton. Charlesbridge Publishing.

This biographical book about Tyree 
Guyton, an urban environmental artist, 
addresses community pride, recycling 
and green politics, and tells the story of 
a visionary artist. Young readers ages 
6–9 will enjoy the mixed-media col-
lage art as well as the inspiring tale of 
Guyton, who founded the Heidelberg 
Project in Detroit, Mich., in 1986. (See 
more about this ongoing art installa-
tion at www.heidelberg.org.)

Guyton grew up on Heidelberg 

Street in the 1950s, learning to fashion 
his own imaginative toys from trash. 
His house-painting grandfather also 
encouraged him to paint cast-offs in 
bright colors. By the mid-’80s, Guy-
ton’s neighborhood was ramshackle 
and dilapidated. He wanted to wake 
people up and save his street, and he 
did so through art and activism.

Themes of the 32-page hardcover 
book include such valuable topics as 
joining forces, affecting action and the 
power of art. Heidelberg Street is now 
an interactive sculpture park. Guy-
ton’s signature style features bright, 
clashing polka dots. He paints found 
objects, throws them into trees, and 
nails stuffed animals and dolls to aban-
doned houses as memorials.

Eloquently, Guyton’s favorite quote 
is, “Stick and stay, and it will pay.”–P.G.

www.charlesbridge.com

FASHION DESIGN DRAWING 
COURSE, Revised and Updated 
Second Edition (2011; $23.99), by Car-
oline Tatham and Julian Seaman. Revised 
edition: Jemi Armstrong and Wynn Arm-
strong. Barron’s Educational Series, Inc.

A tribute to the original edition, this 
instructional textbook is excellent for 
classroom use or the school library. 
The new guide for aspiring fashion art-
ists includes detailed instructions on 
digital art techniques. 

The soft-cover book is beautifully il-
lustrated with more than 300 full-color 
images. Added features include a glos-
sary and an index. Four “inspiration 
files” provide general background in-
formation on various topics. Twenty-
four step-by-step exercises incorporate 
methods for finding inspiration, choos-
ing color and mood, illustrating figures 
and apparel and creating presentations 
and portfolios. 

All the authors have exten-
sive experience as design faculty 
and in the fashion industry. With 
tasks, objectives, processes and 
assessment questions, the book 
is, in fact, modeled on college and 

m e d i a  r e v i e w s AUDIOVISUAL  BOOK/PRINT
Jerome J. Hausman • Paula Guhin • Peter Hiller
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http://artsandactivities.com/
http://www.speedballart.com/
http://www.harrisville.com/
http://www.charlesbridge.com/


Clay PitChers
Lesson Plan #54
by Tracy P. Gamble
(Grades 4 to Adult, all skill levels)
Cross curriculum possibilities for science, biology, social studies and history.

amaco.com

EVERYTHING
YOU NEED TO TEACH

CERAMICS

textured rollers, slabs and sprig Molds for handbuilding.
Texture enhances your Line, Shape, Form, Value and glaze Color.

New!

AMACO AA Nov 2012 Ad_LP54.indd   1 9/11/12   4:40 PM
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XURON CORP.
The Xuron® Model 440 High Precision 
Scissors features an ergonomic design 
which eliminates finger loops and pro-
vides soft cushioned grips and a return 
spring. This ergonomic scissor has 
become a favorite of people who find 
traditional scissors uncomfortable to 
grip and hold. Suitable for cutting light 
metals, plastics, Mylar®, embroidery 
floss, foils, paper and more.

www.xuron.com

SMART-FAB
Rolls of Smart-Fab Disposable Art & 
Decoration Fabric offer a new creative 
medium for teachers to use in a variety 
of applications—art projects, classroom 
displays, costumes. stage scenery and 
more. It is a great alternative to rolled 
construction paper and cloth. Smart-
Fab is a fadeless, colorful, durable and 
flexible non-woven fabric.

www.smartfab.com

WIKKI STIX
Made of hand-knitting yarn enhanced 
with a microcrystalline food-grade, 
non-toxic wax, Wikki Stix® are ideal 
for tactile, hands-on learning from 
pre-K through middle-school students. 
Press down with light fingertip pres-
sure and they adhere to almost any 
smooth surface. Great early learning 
and preschool tools for teaching basic 
shapes and more.

www.wikkistix.com

PEEL PRODUCTIONS
In Draw Plus Math: Enhance Math 
Learning Through Art Activities, Fred-
die Levin uses step-by-step drawing 
instructions to offer lessons that supple-
ment math learning in an innovative 
way. The book is for ages 6 and up, and 
features 200-plus drawings. Colorful 
robots, critters, odd creatures and more 
all play a role in teaching beginning 
math concepts. Lessons are based on 
learning goals outlined by the Principles 
and Standards for School Mathematics.
 

www.peelbooks.com

follow us on
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http://artsandactivities.com/
http://www.wikkistix.com/
http://www.smartfab.com/Homepage
http://xuron.com/
http://drawbooks.com/peelbooks.com/index.html
http://pinterest.com/artsactivities/
http://pinterest.com/artsactivities/
http://www.cartoonsupplies.com/
http://www.lightfootltd.com/
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JACQUARD PRODUCTS
Dye-Na-Flow is a highly-concentrated, 
free-flowing, non-toxic fabric paint that 
simulates dye and designed for use on 
natural and synthetic fabrics. The col-
ors remain soft and colorfast after heat 
setting with an iron. The Dye-Na-Flow 
Class Pack contains supplies needed 
for fabric painting projects (sans fab-
ric). Recommended for 30 individuals, 
8 years of age and older.

www.jacquardproducts.com

GK 1A

plus acrylics, alkyds,  
watercolor, gouache, stains, 
and more! Water makes it  
work - no messy solvents!

www.GeneralPencil.com

NON TOXIC  
MADE IN THE USA

Removes Wet and
Dry Oil Paint

http://artsandactivities.com/
http://www.jacquardproducts.com/
http://royalwoodltd.com/
http://www.generalpencil.com/
http://www.gelliarts.com/
https://twitter.com/GelliArts
http://www.facebook.com/GelliArts?sk=wall
http://www.youtube.com/user/GelliArts
http://www.cressmfg.com/
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school, which prevents miscommunication with showing off 
finished products from other classes. 

YOUR Students’ works in progress When the 
drying rack is overfilled, I speak with the homeroom 

teachers about temporarily leaving materials to dry on a 
corner table or in a window area for about an hour. This is a 
good amount of time for drying and makes it easy to stack 
projects by the end of the day. 

Sculpture materials are fun to make, but a pain to store 
when you’re not there. My co-workers are very nice and 
allow me to store a plastic bin on top of their storage closets, 
which keeps the students from tampering with them dur-
ing the week. This method has helped me, as well as the 
classroom teacher and the students, since my first year of 
teaching. It allows me to continue creating the messy clay 
projects everyone loves. 

Display Space Be prepared to create a display space 
on your cart because there may not be space in the 

classroom. If you do not have display space, talk with the 
homeroom teacher about leaving some space for art class 
on his or her board. Also, buy your own magnets and label 
them! Magnets are one item I treasure for hanging my proj-
ect examples. 

Because I’m not at the school every day of the week, dis-
play space is always an issue. If I know in advance that I want 
to display a student project, I will ask the administrator’s 
permission to use a specific space for a specific amount of 
time. Happily, I’ve always been granted the space. Go ahead, 
try it and you’ll get great results and a group of kids who are 
proud of their work! 

Don’t have space to display three-dimensional art work? I 
don’t either, but I discovered that photos of the students with 
their projects are wonderful and much easier to hang up and 
take down. Plus, the students get to keep their picture! 

Lack of space can be extremely frustrating. With a little 
organization, communication and flexibility, your troubles 
can flip to resolutions.	 n

Heidi O’Hanley is a National Board Certified K–6 art educator 
for Indian Springs School District 109 in Justice, Ill. Visit her 
blog at www.talesfromthetravellingartteacher.blogspot.com.

Let’s pretend you’re new to a school district and discover 
you’re limited on resources. The art cart has little space, 

there’s no storage and materials are all over the place. If you’re 
on a cart or travel, this is a very familiar situation to you, and 
you may still juggle what space you have. Besides screaming, 
explore your options. 

YOUR IDEAL CART When I first became a traveling art 
teacher, I set myself up on two different carts at two 

different schools. The carts were the only options I had at 
the time. Over the next year, however, I learned which cart 
was best for my situation, and which one I wanted to trash.

Creating an organized space has helped my sanity. For 
example, if you have a cart that can hold bins, fill some of 
them with items you use nearly every class period, such as 
glue, scissors, assessment sheets, and so on. With the mate-
rials always in the same place, I can send a student to the 
cart and he or she knows exactly where the item is. 

Leave space for temporary materials. I always have two 
empty bins on my cart for this exact reason, and I can fill/
refill when I walk by my storage closet. Squeeze into that 
space student resources, such as drawing books, art books 
and art games. Again, students will know where items are, 
and where to place them during cleanup. 

Create a separate cubby for your personal items, such as 
your own pair of scissors, glue and other materials. I keep 
them up high in a separate basket so I know my materials 
are always there. 

If you don’t like your cart, look at your supply budget and 
see if you can squeeze in a spare $250 for a new cart that 
has all the wonderful storage you need. I now use my old 
cart for storage! 

Your Storage and Space Is your storage area a 
closet? Are you left with a small drying rack and no 

space for other classes? Do you also share your space with 
other art teachers? I sympathize, but I can also offer advice 
for coping with the lack of space. 

At one of the schools where I teach there two art teach-
ers. Some classes are mine, while the rest of the school is 
the other art teacher’s. We get along very well because we 
communicate about the shared items, such as drying racks, 
projectors and painting carts. 

We decided to keep our consumable materials in our 
own space, which has made it easy to keep on top of the 
inventory for our own classes, without worry about missing 
items. We also designated specific display areas around the 

Stepping Stones is a monthly column that breaks down seemingly daunting 
tasks into simple, manageable “steps” that any art educator can take and apply 
directly to their classroom. Stepping Stones will explore a variety of topics and 
share advice for art-on-a-cart teachers and those with art rooms.

Stepping
   Stones

4 

3 

2 

1 

by heidi o'hanley

CHOOSING A CART AND FINDING SOME SPACE

 ... for 3-D work ... photos of students 
with their projects are wonderful ... 
Plus, the students are thrilled they 

get to keep their picture!

http://artsandactivities.com/


America’s Most Trusted Glazes™

LG (Low Fire Gloss)
America’s Best Selling 

School Glazes

31 Brilliant colors flow 
to highlight texture!

Dinnerware  
Safe

NON-TOXIC 
Conforms to 

ASTM D-4236 
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Professional Development                            Opportunities

Judith M. Burton, director
www.tc.edu/A&h/Arted

New York is the Center of the Art World.
Teachers College is at the Center of New York.

The city plays a powerful role in all that we do at Teachers 
College, from engagement in schools in diverse neighbor-
hoods, to research projects, to professional employment in 
teaching and in museums, opportunities for gallery exhibi-
tions. Our students are artists, teachers, museum educators, 
and researchers who come together in community to ad-
dress critical issues of our time. WHY NOT JOIN US?

Engage with some of the most renowned and exciting practitio-
ners, philosophers, psychologists, educators and researchers in 
the arts, cultural studies, and humanities anywhere in the world.

degrees offered:

MA; MA with teacher certification; ed.M.;  
ed.d.; ed.d in the college teaching of Art;  
Summer intensive MA

Specializations in: Museum education,  
community Arts, Studio Practice and Leadership 

Academy of Art University, San Francisco. 
www.academyart.edu; (800) 544-2787. MFA; 

MA Multimedia Comm.; M. Arch; Certificate 

Prog; Pre-college Prog; Continuing Education.

Anderson Ranch Arts Center Snowmass 
Village, Colo. www.andersonranch.org. Artist

residencies; workshops; summer internships.

Arrowmont School of Arts and Crafts
Gatlinburg, Tenn. www.arrowmont.org; 
(865) 436-5860. Workshops; classes; artists-in-

residence program.

Boston University, Mass. www.bu.edu; 
(617) 353-2000. Online Master’s in Art 

Education Program; Summer Studio Session.

Concordia University, Mequon, Wisc. 
www.cuw.edu/; (888) 628-9472. Master’s 

degree in art education; studio workshops.

The J. Paul Getty Museum, Los Angeles 
(Malibu). www.getty.edu/education/teachers/
professional_dev/index.html. Teacher 

workshops; Villa Summer Institute; Webinars. 

Kansas City Art Institute, Mo. www.
kcai.edu/artlab; (800) 522-5224. Eduators 

ArtLab. Application deadline is March 8.

Maryland Institute College of Art 
(MICA), Baltimore. www.mica.edu; (410) 
669-9200. Undergraduate/Graduate 

Programs; Professional and Continuing Studies; 

International Programs

Metropolitan Museum of Art, New York.
www.metmuseum.org. Mini, half-day and 

full-day workshops; K–12 educator programs.

Museum of Arts and Design, New 
York. www.madmuseum.org/programs/
professional-development-teachers; 
(212) 299-7759; email cathleen.lewis@
madmuseum.org Professional development

 for K–12 educators.

Museum of Modern Art, New York. 
www.moma.org; email teacherprograms@moma.
org. Half-day professional development workshop; 

weekend teacher workshop; Modern Teachers 

Program; Summer Institute for Teachers. 

National Art Education Assoc., www.
arteducators.org. SummerVision DC: 2013.

National Gallery of Art, Washington, 
D.C. www.nga.org; (202) 737-4215.
Teacher Institute (application deadline 

in March); Programs for Teachers; Adult 

Education Programs; Internships/Fellowships.

New York University, Institute of Fine 
Arts. www.nyu.edu; (212) 998-4500; 
Ifa.program@nyu.edu. Fine Arts MA; Ph.D.

Otis College of Art and Design, Los 
Angeles. www.otis.edu; (800) 527-6847.
BFA; MFA; One-year program.

Penn State School of Visual Arts , 
University Park, Pa. www.worldcampus.psu.
edu/MPSAE; (814) 865-0444; Nes1@psu.
edu. Online Master of Professional Studies in 

Art Education.

Peters Valley Craft Center, Layton, N.J. 
www.petersvalley.org. Summer workshops.

Ringling College of Art + Design
Sarasota, Fla. www.ringling.edu/teacher 
institute; (800) 255-7695. Summer Teacher 

Institute Studio Workshops; Continuing Studies 

and Special Programs.

SCAD (Savannah College of Art & 
Design). www.scad.edu/educators. Master 

of Arts in Teaching, MFA, Art Educator’s 

Forum, seminars, e-learning.

School of Visual Arts, New York. www.
sva.edu; (800) 436-4204; MAT in Art 

Education; MFA; MA; continuing education; 

pre-college program.

Skidmore College, Saratoga Springs, N.Y. 
www.skidmore.edu (518) 580-5000. Summer 

programs, continuing education.

Smithsonian American Art Museum, 
Washington, D.C. www.americanart.si.edu/
education/dev/. The Clarice Smith National 

Teacher Institutes; professional development; 

Educator Programs; In-service Opportunities.

http://artsandactivities.com/
http://www.tc.edu/a%26h/arted/
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                            Opportunities
Whether Professional Development is required by your school or district, or 
you’re pursuing it for personal development or career advancement, to stay 
up to date on teaching technologies, theory and best practices, or to meet 
other teachers and share ideas, there are myriad opportunities out there. 
This listing is but a sampling of programs, courses and workshops available.

     Summer Teacher Institute 2013 
                       July 7 - 13
 
  Improve Personal Practice and Pedagogy

Digital and Studio Media    Earn CEUs 
 

 www.ringling.edu/CSSP

SPRING 2013 - COURSE OFFERINGS

For general information go to: www.cuw.edu/graduate or call 800.330.9866.

www.cuw.edu

Experience Art Education    Up Close and Personal

Dr. David W. Baker 5:30 PM 8:15 PM  T

AEG550  Integrative Issues in Art Education Dr. Gaylund K. Stone Angel

Dr. Gaylund K. Stone 5:30 PM 8:15 PM  R

AEG500  Great Books in Art Education (1.5 cr) Dr. Gaylund K. Stone Angel

Dr. Gaylund K. Stone 5:30 PM 8:15 PM W

Dr. Gaylund K. Stone Arr

AEG620  Extended Experiences in Art Ed.  TBD Arr

TBD Arr

Dr. Gaylund K. Stone Arr

TBD Arr

AEG692/693 Special Projects TBD Arr

Earn a Master’s Degree in 
Art Education

Teachers College, Columbia University, 
New York. www.tc.columbia.edu. Art and Art 

Education: Master of Arts; Master of Education; 

Ed.D; Initial and Professional Certification; 

Summer Intensive.

Tennessee Arts Academy, Belmont Univ., 
Nashville. www.tennesseearts academy.org; 
email taa@belmont.edu. Summer Program for 

Professional Development in Arts Education.

Truro Center for the Arts at Castle Hill, 
Truro, Mass. www.castlehill.org; email info@
castlehill.org. Summer Workshops; Lectures; 

Exhibitions; Forums.

Tulsa Stained Glass, Oklahoma. www.
tulsastainedglass.com/; (918) 664-8604. 
Online learning; onsite classes and workshops.

The University of the Arts, Philadelphia. 
www.uarts.edu/. Graduate degree programs. 

Professional Institute for Educators. Continuing 

Education, Professional Institute for Educators, 

Graduate Degree Programs.

Virginia Commonwealth University, 
Richmond. www.arts.vcu.edu/arteducation/. 
Master of Art Ed for Licensed Teachers; Master 

of Art Education, plus Teaching License. 

Western Colorado Center For Arts, 
Grand Junction. www.gjartcenter.org; 
(970) 243-7337. Workshops; classes.

Western Michigan University, Gwen 
Frostic School of Art, Kalamazoo. www.
wmich.edu/art/academics/arteducation. 
Online Master’s in Art Education program.

Stained glass design competition painting a
picture of what is most important.  Prizes 

monthly & $2500 in awards annually for artists 
and schools.  Winner’s art replicated into a

stained glass window.  Educator workshops and 
video/workbook available.

Nurture Your Kids Creative Spirit

www.artsmartchallenge.com

http://artsandactivities.com/
http://www.tulsastainedglass.com/
http://artsmartchallenge.com/
https://www.cuw.edu/
https://www.cuw.edu/graduate
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Art on     Silk 
Hoops
by Deborah Padrick

Learning Objectives

Primary and elementary students will ...
•	 understand foreground and background while creating an outline 	
	 drawing to be used on a silk hoop.
•	 learn to use new materials, resists and dyes on silk.
•	 explore the movement of liquid colors on silk and create tints 
	 and blends. 

Materials

•	P aper, pencils, permanent 
	 black markers
•	P re-stretched silk on 
	 9-inch hoops 
•	P ermanent water-based resist
•	 Squeeze bottles, “nib tips”

•	 Dye-Na-Flow liquid colors
•	 Brushes, water containers, 
	 plastic ice-cube trays (for 
	 use as palettes)
•	 Silk salt (optional)

Students drew their outline designs within circles they traced on 
paper by using silk hoops as templates.

The process captures students’ attention and imagination, and 
they take great pride in their art accomplishments.

Iguana; 
grade 2.

Giraffe;
grade 3.

Cheetah in tree; 
            grade 4.

http://artsandactivities.com/


Painting on silk has a magic all its own. Versions of paint-
ing on silk can be found throughout the world from 

Japan and Europe to the United States. Themes for the paint-
ings can be most any type of design or imagery. 

Applying the liquid dyes is exciting, as the vivid liquid 
colors flow and blend into the fabric. The process captures 
students’ attention and imaginations, and they take great 
pride in their art accomplishments. 

The colorful finished silk hoops can be hung on a wall or 
in a window and many of the students’ families even choose 
to have the silk artworks professionally framed. This art 
process is a winner for all ages.

Developing a design on paper Start by having the students 
trace the size of the silk hoop on paper with a pencil. Within the 
circle on paper, create an outline design. Any theme works, but 
here are some theme ideas: butterflies for kindergarten, fish 
for first grade, birds for second and mammals for grades 3–4. 
The imagery in the drawing should be fairly large and the lines 
of the shapes complete. For older students discuss foreground 
and background. Finish the preliminary drawing by overlap-
ping the pencil drawing with a dark color pen.

Applying resist to the silk Decant the water-based resist 
into the 1/2-ounce plastic bottle, replace the top of the plastic 
bottle and screw on the drawing “nib tip.” Place the student 
design under the silk hoop with the metal edge down. With the 
drawing nib of the resist bottle touching the silk, trace the design 
below with the resist. Creating solid resist boundary lines 
keeps the liquid colors separated and in place during the paint-
ing stage. Sign your name using the resist. Let the resist dry 
overnight or you may expedite the process with a hair dryer.

Painting liquid colors onto silk
1.	 Place Dye-Na-Flow liquid colors in pockets on one side 
of a plastic ice-cube tray “palette.” In some of the pockets 
on the other side of the palette add small amounts of 
water that can be used to lighten or tint the colors. 
2.	 Place the silk hoop over white paper while 
applying liquid colors. This allows true colors to 

be seen. To keep the 
colors pure, rinse 
brushes in a water 
cup before using 
another color. 
3.	Brush the col-
ors on the silk and 
watch them migrate 
and blend as they 
move through the 
silk. Mixed colors 
can be made in the 
extra spaces in the 
palette. Try stripes 
and dots of color. 
4.	 Salt, which is lightly sprinkled on wet colors, gives an inter-
esting pattern. Brush the salt off when the painting is dry. 
(Heat setting of the Dye-Na-Flow is not needed on silk hoops.)

Cleaning up The Dye-Na-Flow liquid colors in the palettes 
can be stored temporarily by covering with a plastic bag. 
Otherwise, rinse the palette out with water. It is best to 
decant the resist back into the primary resist containers. 
Remove the drawing “nib tip” and rinse in water, and clear 
out the nib with a straight pin to prevent clogging. Disas-
semble and rinse resist bottles. Rinse brushes in water.

Artist Deborah Padrick teaches art at St. John Catholic School 
in Healdsburg and Forestville Elementary School in California. 
Deborah finds her supplies online, through catalogs, and at art-
supply stores.
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Sea Lions;
grade 4.

After allowing their resists to dry, stu-
dents brush liquid colors onto their silk, 
watching them migrate and blend as 
they move through the fabric.

Flowers;
kindergarten.

http://artsandactivities.com/
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The sixth-grade art curriculum includes world cultures 
and the art-history timeline. This lesson was created as 

we were developing relevant projects. We also presented it 
at an Ohio Art Education Association fall conference as part 
of our thematic unit, “Art of the Himalayas.”

As teachers, we were fascinated by the annual Jaipur 
Elephant Festival  in Rajasthan, India, and thought a related 
project would be great for our students. 

Students were intrigued to learn that for millennia, ele-
phants have held an important place in Indian society. Lord 
Ganesha—featured on this month’s cover and as the Clip & 
Save Art Print—is a popular Hindu deity with the head of an 
elephant and a human body. 

He is greatly revered and, among many other things, is 
the lord master of all ceremonies and happy beginnings. 

Elephants are part of many major religious ceremonies, 
processions—and even marriage ceremonies.

Day 1 To begin this lesson, we shared with students images 
of Indian elephants decorated for festivals and other events. 
The children were so excited when we told them they were 
going to make festival elephants of their own.

Students first traced an elephant shape on one side (there 
were eight tracers to choose from, all different poses) then 
they created a “texture” on their paper with black and white 
tempera paint.

Some may frown on the use of tracers, but the focus 
of this lesson was creating a uniquely embellished, fes-
tive elephant. If there is time, a contour drawing aspect 
could easily be added, with the children drawing their own 
elephant outlines.

Day 2 We discussed the designs we saw the class before, 
used to decorate the elephants. In India, people also put 
materials such as sequins, bells, jewels and tassels on 
them—they even paint the elephants’ toenails! 

Students cut their elephants out, and added ears and tails. 
With white oil pastels, they drew designs on them and, in 
the final step of the day, painted them with fluorescent paint. 

Day 3 To decorate our elephants, we first added burlap 
blankets, then ribbons, jewels, sequins and pompoms. What 
fun the students had making fringes, and adding embellish-

national standards 

•	 Understand and apply media, techniques 
	 and processes.
•	 Understand the visual arts in relation to 
	 history and culture.
•	 Choose and evaluate a range of subject 
	 matter, symbols and ideas.

MATERIALS
 
•	 Images of Indian Festival Elephants
•	 Black and white tempera
•	P aintbrushes and sponges 
•	 Burlap, sequins, acrylic jewels, pompoms, 
	 ribbon, etc.
•	 Tacky glue
•	 Construction paper
•	 Flourescent paint
•	 Oil pastels

~

The sixth-grade artists were 
thrilled to be making festive 

Indian elephants of their own.

http://artsandactivities.com/
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ments to their special elephants.
Next, students added a half-inch paper frame to 9" x 

12" paper, then glued that paper onto 12" x 16" black 
background paper. They then added a border to the black 
paper with white oil pastels and paint. 

In our art rooms, we stress that when painting their 
borders, students should only use two to three colors to 
complement their elephants. One of our lines, “Just because 
you get the color samples on a card at the paint store doesn’t 
mean you are going to paint your dining room every one of 
the colors,” makes students giggle every time. But, it works: 
the students really understand the concept!

The children’s colorful, textural elephants turned out 
so festively fun. You really know a project is a hit when the 
other classes are excited about it! 			             n

Laura Lohmann and Lisa Bookenberger teach art at Lake 
Local Schools in Millbury, Ohio. Visit Laura’s blog at 
paintedpaperintheartroom.blogspot.com.

qqqqqq
by Laura Lohmann 
and Lisa Bookenberger
~

http://artsandactivities.com/
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 “Cave Art.”  
            Clay

“Festive Fireplace.” 
Three-dimensional mixed media.

“Pop-up Pumpkin Patch.” 
Craypas and paint.

“African-Style Mask.” Mixed media.

Portrait based on Picasso. Crayon. “Sunflowers.” Watercolor pencils.

I like making every-
thing and any-

thing in art class—
draw figures, make 
characters and 
three-dimensional forms. I like 
messing around with the materi-
als. It doesn’t matter if my projects 
come out well, but I think most do 
because my mom and dad compli-
ment me. My art was displayed at 
Big Screen Plaza in New York City. 
That was very cool. At home, I 
like to make models, putting pieces 
together to make cars and aircraft.

Jaylen Draper, grade 2
Rotella Interdisctrict Magnet School
Waterbury, Connecticut
Suzanne Dionne, Art Teacher

I  like doing art work 
that is realistic. I 

take shapes and put 
them together to make 
things. My family is 
very proud of my artwork and my 
grandma has a big portfolio of my 
projects. When my brother talks about 
me, he says, “my sister is an artist.” 

My artwork was shown at the Con-
necticut Youth Art celebration at our 
state capitol. It made me feel very 
proud. When I grow up, I’d like to be 
an art teacher. 

Rachel Ortiz, grade 2
Rotella Interdisctrict Magnet School
Waterbury, Connecticut
Suzanne Dionne, Art Teacher

>

>
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h
olds an “ankusa” or goad. U

sed by eleph
ant train-

ers, th
e goad represents one’s forw

ard-m
oving jour-

ney th
rough

 life. 
In h

is low
er righ

t h
and h

e h
olds “m

odakaptra,” 
or bow

l of sw
eets. G

anesh
a loves to indulge in con-

fections, yet it also represents h
is desire to reach

 
spiritual 

freedom
, 

considered 
th

e 
sw

eetest 
of 

all 
pursuits. In h

is upper left h
and h

e h
olds an ax, or 

“parash
u.” T

h
e ax sym

bolizes G
anesh

a’s ability to cut 
aw

ay one’s negative attach
m

ents or attractions. A
nd 

fi
nally, in h

is low
er left h

and h
e h

olds a “ch
am

ara” 
or flyw

h
isk. T

h
is object 

represents h
ow

 th
e deity 

is able to sw
at aw

ay one’s 
past so th

at one m
ay look 

forw
ard. 

A
 

sn
ak

e 
serves 

as 
th

e lord
’s b

elt, a sym
b

ol 
of en

erg
y, b

u
t also fear 

an
d

 prid
e. T

h
e tw

o m
ice at h

is feet (often
 G

an
esh

a 
is accom

pan
ied

 b
y a sin

g
le m

ou
se, con

sid
ered

 th
e 

low
liest of b

easts), is th
e lord

’s m
od

e of tran
sport 

an
d

 also a sym
b

ol of h
is h

u
m

ility. A
ccord

in
g

 to 
th

e late H
in

d
u

 spiritu
al lead

er S
w

am
i S

ivan
an

d
a 

(1887–1963), 
“T

h
e 

sig
n

ifican
ce 

of 
rid

in
g

 
on

 
a 

m
ou

se is th
e com

plete con
q

u
est over eg

oism
.” 

T
h

ere are at least 57 ad
d

ition
al sym

b
olic icon

s 
th

at are associated
 w

ith
 th

is d
eity, an

y com
b

in
a-

tion
 of w

h
ich

 m
ay appear in

 visu
al represen

tation
s 

th
rou

g
h

ou
t In

d
ian

 art h
istory. 

F
or m

ore about G
anesh

a iconograph
y, see: w

w
w

.
religion

facts.com
/hin

du
ism

/deities/gan
esha.htm

S
tudents and teach

ers w
ith

 know
ledge of th

e 
H

indu religion w
ill recognize th

e figure sh
ow

n 
in 

th
is 

m
onth

’s 
C

lip 
&

 
Save 

A
rt 

P
rint 

as 
th

e 
G

anesh
a 

(or 
G

anesh
), 

one 
of 

th
e 

m
ost 

w
idely 

w
orsh

ipped of th
e five prim

e H
indu deities, w

h
ich

 
include B

rah
m

a, D
urga, V

ish
nu and Sh

iva. 
A

ccording to D
r. D

harm
deo N

. Singh in his A
 Study 

of H
induism

 (South A
sia B

ooks; 1999), “A
ll H

indus 
w

orship G
anesha regardless of their sectarian belief. 

H
e is both the beginning of the religion and the m

eet-
ing ground for all H

indus.” (Source: hinduism
.about.

com
/od/lordga

n
esha

/a
/

ganesha.htm
). 

L
ike 

m
any 

spiri-
tual 

and 
m

yth
ological 

creatures, 
G

anesh
a 

is 
a 

h
ybrid 

god—
or 

“zoo-
m

orph
ic 

deity”—
pos-

sessing a com
bination of 

h
um

an and anim
al body parts. P

art h
um

an and part 
eleph

ant, G
anesh

a is th
e lord of success and good 

fortune; th
e god of education, know

ledge, w
isdom

 
and w

ealth
. A

s th
e clearer of obstacles, it is com

m
on 

for H
indus to call upon th

is god w
h

en undertaking a 
new

 project or venture. 
T

here are m
any variations of the G

anesha creation 
story, but the follow

ing tale is one of the m
ost com

m
on: 

“O
n

ce 
goddess 

P
arvati, 

w
hile 

bathin
g, 

created 
a 

boy ou
t of the dirt of her body an

d assign
ed him

 the 
task of gu

ardin
g the en

tran
ce to her bathroom

. W
hen

 
S

hiva, her hu
sban

d retu
rn

ed, he w
as su

rprised to fin
d 

a stran
ger den

yin
g him

 access an
d stru

ck off the boy’s 

head in
 rage. P

arvati broke dow
n

 in
 u

tter grief an
d to 

soothe her, S
hiva sen

t ou
t his squ

ad (gan
a) to fetch the 

head of an
y sleepin

g bein
g w

ho w
as facin

g the n
orth. 

“T
he 

com
pan

y 
fou

n
d 

a 
sleepin

g 
elephan

t 
an

d 
brou

ght back its severed head, w
hich w

as then
 attached 

to the body of the boy. S
hiva restored its life an

d m
ade 

him
 the leader (pati) of his troops. H

en
ce his n

am
e 

‘G
an

apati.’ S
hiva also bestow

ed a boon
 that people 

w
ou

ld w
orship him

 an
d in

voke his n
am

e before u
n

der-
takin

g 
an

y 
ven

tu
re.” (Source: hin

du
ism

.abou
t.com

/
od/lordgan

esha/a/gan
esha.htm

)

In 
th

is 
representation, 

th
e 

deity 
occupies 

th
e 

space w
ith

in a carved and painted nich
e. E

ach
 part 

of G
anesh

a h
as sym

bolic m
eaning. A

s th
e eleph

ant 
is know

n for its intelligence, G
anesh

a’s h
ead sym

-
bolizes w

isdom
 and th

e soul. H
is grand h

ead sits 
atop a pot-bellied body, w

h
ich

 represents m
aterial 

and 
earth

ly 
existence. 

H
is 

trunk 
represents 

th
e 

“O
m

,” w
h

ich
 to H

indus is th
e sacred sound of th

e 
universe. H

is fan-like ears represent th
e im

portance 
of careful listening, w

h
ile h

is one broken tusk sym
-

bolizes sacrifi
ce. 

In h
is four h

ands are objects, each
 w

ith
 its ow

n 
sym

bolic signifi
cance. In h

is upper righ
t h

and h
e 

A
s the elephan

t is kn
ow

n
 for its in

telligen
ce, G

an
esha’s head

 sym
bolizes w

isdom
 an

d the sou
l. H

is gran
d head sits atop a pot-bellied body, 

w
hich represen

ts m
aterial an

d earthly existen
ce. H

is tru
n

k represen
ts

 the “O
m

,” w
hich to H

in
du

s is the sacred sou
n

d of the u
n

iverse.

by C
olleen
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G
anesha. P

alace of th
e R

ana of M
ew

a, R
ajasth

an, India

cl
a

ssroom



 use

 of
 th

e a
rt print


C

lip &
 Save Instructions: The m

onthly A
rt Print is m

eant to be rem
oved from

 the center 
of the m

agazine, lam
inated or m

atted, and used as a resource in your art room
.–Editor

G
o to artsandactivities.com

 and click on this button for links to 
inform

ation and resources related to this article.

pr
im

a
ry

In conjunction w
ith

 a unit of sch
ool-w

ide initiative to 
celebrate w

orld cultures, introduce th
e A

rt P
rint by 

explaining th
at th

is creature is a h
igh

ly loved and 
respected lord in th

e H
indu religion. 

M
any ch

ildren w
ill be unaw

are of H
induism

 and 
w

h
ile th

is activity is not m
eant to teach

 th
e tenets of 

H
induism

 or any oth
er religion, it is im

portant to sh
are 

th
e story of G

anesh
a to h

elp students understand th
e 

iconograph
y of th

e A
rt P

rint. 
H

elp students understand th
at in any religion, th

ere 
are stories th

at h
ave been told and passed on from

 gen-
eration to generation. Sh

are th
e story of h

ow
 G

anesh
a 

cam
e to be (found in th

e A
rt N

otes). 
T

ell students th
e sculpture sh

ow
n in th

e A
rt P

rint is 
a typical w

ay th
is H

indu deity is represented th
rough

-
out India. A

sk students to sh
are background know

l-
edge th

at th
ey h

ave about eleph
ants. 

In
 preparaton

 for th
e stu

d
io portion

 of th
is activ-

ity, d
o a G

oog
le search

 on
 “E

leph
an

ts of In
d

ia.” 
S

elect som
e of th

e im
ag

es w
h

ere eleph
an

ts h
ave 

b
een

 pain
ted

 in
 b

rig
h

t colors as part of trad
ition

al 
cerem

on
ies. 

T
o begin th

e project, sh
ow

 students a w
orld m

ap 
and locate India for th

em
. T

h
en, sh

are th
e im

ages you 
found online w

ith
 students. 

D
istribute paper and pencils and instruct students to 

draw
 a picture of an elephant. N

ext, using clay or a poly-
m

er clay substitute, m
odel for students how

 to form
 an 

elephant. G
ive students tim

e to form
 their ow

n sculpture. 
If possible, allow

 students to paint th
eir sculptures 

in brigh
t colors, as is com

m
on in G

anesh
a statuary. 

D
isplay student w

ork alongside th
e A

rt P
rint. 

elem
ent

a
ry

 
B

egin th
e activity for older elem

entary students as 
in th

e prim
ary-level activity above. Spend additional 

tim
e sh

aring im
ages of painted eleph

ants. G
ive stu-

dents tim
e to copy som

e of th
e original designs th

ey 
see in th

e im
ages. 

L
eaving a few

 im
ages on display as m

odels, instruct 
students to sketch

 an eleph
ant im

age onto draw
ing 

paper. 
A

fter 
sketch

ing 
is 

com
plete, 

give 
students 

pastels, colored pencils or crayons to create color-
ful designs on th

eir eleph
ant. P

ut th
e eleph

ants “on 
parade” alongside th

e A
rt P

rint. 
A

lso see th
e project, “F

estive, T
extural Indian E

le-
ph

ants” on page 16 of th
is issue.

middl



e school





Sh

are th
e A

rt P
rint w

ith
 students and explain th

at th
e 

creature present is know
n as a “zoom

orph
ic deity”: a 

god com
prised, in part, of an anim

al. T
ell th

e story 
of G

anesh
a, pointing out th

at th
e eleph

ant in India 
is a h

igh
ly venerated anim

al. Sh
are th

e videos from
 

th
e follow

ing w
ebsite w

ith
 students: w

w
w

.bbc.co.u
k/

n
atu

re/life/A
sian

_E
lephan

t#p004853y
T

h
ese sh

ort videos w
ill give students background 

inform
ation on th

e A
sian eleph

ant and fam
iliarize th

em
 

w
ith

 th
e basic sh

ape and fi
ne details of th

e eleph
ant 

form
 

before 
beginning 

th
e 

art 
project. 

Sh
are 

w
ith

 
students th

at th
ey w

ill be creating large-scale m
urals 

featuring A
sian eleph

ants. 
P

lace students in groups th
at w

ill w
ork cooperatively 

to draw
 and paint an A

sian eleph
ant. G

ive students sec-
tions of butch

er paper on w
h

ich
 to draw

. Students can 
do research

 into th
e colorful decoration th

at Indians 
often paint onto eleph

ants for cerem
onies and celebra-

tions. D
isplay th

e eleph
ants on parade along a corridor 

or in one of th
e sch

ool’s large public spaces. 

high



 school





 

In m
any h

igh
 sch

ools across th
e country, students 

study w
orld cultures. U

se th
e A

rt P
rint as a resource 

w
h

en studying India or w
orld religions. P

resent th
e 

A
rt P

rint and ask students if th
ey know

 w
h

at is being 
depicted in th

e im
age and from

 w
h

at w
orld religion it 

m
igh

t belong. 
Sh

are pertinent inform
ation about G

anesh
a (in A

rt 
N

otes) and point out th
at th

is deity is im
m

ensely popu-
lar in India and to H

indus w
orldw

ide. D
iscuss som

e of 
th

e iconograph
ic sym

bols found in th
e w

ork. 
A

ssign students an independent project related to 
th

eir study of India or w
orld religions in w

h
ich

 th
ey 

research
 oth

er im
portant deities of H

induism
, or 

anoth
er m

ajor w
orld religion, to discover h

ow
 th

ey 
are depicted in art. C

h
allenge students to create an 

original 
w

ork 
of 

art 
incorporating 

th
eir 

research
 

findings. A
llow

 students to present th
eir final piece 

to th
e class. 
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When he painted this portrait of Holy Roman Emperor 
Rudolph II (1552–1612), Giuseppe Arcimboldo 

used his imagination, and portrayed him as “Vertumnus,” 
the Roman god of vegetation and the seasons.

It’s fun to find the different fruits, vegetables and 
flowers he used: pea-pod eyelids, a gourd for the fore-
head.  Can you find cherries, onions, 
turnips, apples, cabbage leaves, carrots, 
artichokes, wheat, corn and grapes?  

When you first look at Arcimboldo’s portraits, you see 
what looks like a head. Then, as you look more closely, you 
see the head is made up of carefully painted flowers, veg-
etables, fruits—sometimes even animals and birds. 

Court painters of the time usually produced flattering 
portraits of rulers, to be displayed at the palace or give to 
foreign dignitaries for prospective brides. It is lucky for 
Arcimboldo that Rudolf had a sense of humor and appreci-

ated his imagination and sense of fantasy.
Arcimboldo was born in 1526 in Milan. He was wel-

comed as a painter in the Habsburg Dynasty’s court in the 
early 1560s, and remained there until 1587 continuing to 
paint for them after his return to Italy. 

Arcimboldo also wrote poetry and designed costumes 
for pageants, and invented a harpsichord-
like instrument. While he was famous in 
his lifetime, he was overlooked for cen-

turies after his death. He was rediscovered in the 20th 
century and called the grandfather of Surrealism.	 n

This excerpt is adapted from Barbara Herberholz’s digital 
Art Docent Program. For elementary classrooms, each lesson 
presents six famous artworks to show to the class on white-
boards, with theme-related studio art activities. Learn more 
at: artdocentprogram.com.

Artists Paint ... FantasyArtists Paint ... Fantasy

Giuseppe Arcimboldo  (Italian; 1526–1593). Vertumnus, 1590. Oil on wood; 68 x 56 cm. 
Skoklosters Slott, Bålsta, Sweden (Skokloster Castle).

Artwork is in the Public Domain.

by Barbara Herberholz
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Motivation
Renaissance artist Leonardo da Vinci once give directions 
for inventing fantasy animals from real creatures: 

“If you want to make an animal imagined by you appear 
natural—let us say a dragon—then take for its head that of 
a hound, with the eyes of a cat, the ears of a porcupine, the 
nose of a greyhound, the brow of a lion, the temples of an old 
cock, the neck of a water tortoise.”

Look at photos of different creatures: mammals, birds, 
fish, insects. and reptiles. Think about mixing the different 
parts of their bodies to make a fantasy creature. 

In the Studio
1. Think about your fantasy creature, using the parts of 
different animals. Here is a list of ideas to get you started:
Head/neck: lion, pelican, giraffe, alligator, elephant, moose. 
Body: camel, turtle, porcupine, snail, zebra, leopard. 
Legs/feet: frog, hippo, duck, horse, stork, kangaroo. 
Tail: beaver, turkey, skunk, fish, monkey, pig.
2. 	Draw your fantasy creature in pencil, putting it together 
with your choice of different animal parts. 
3. 	Make your creature large enough to nearly fill the 
paper. 
4. 	Go over your pencil lines with black marker.
5. 	Add color to your creature with oil pastels, colored 
markers or crayons.
6. 	Think up as many names for your creatures—using 
letters and syllables from the animals comprising it—and 
share it with the class.

Materials
•	 9" x 12" white drawing paper

•	 Pencils

•	 Black and colored markers 

•	 Oil pastels

•	 Crayons 

•	 Photographs of a wide variety of creatures

Artists Paint ... Fantasy
grade 4

National Art Standards
Understand and apply media, techniques and processes

Students reflect upon and assess the characteristics and 
merits of their work and the work of others

Vocabulary
Creatures 
Fantasy

Harpsichord
Imaginative

Leonardo da Vinci
Renaissance

Surrealism
Vertumnus

http://artsandactivities.com/
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Teaching my fifth-grade students a lesson on clothing 
design was a great way to show them how art and design 

are part of our everyday lives. It also allowed the students to 
express their personalities. Clotheslines served as an effec-
tive basis for their work.

 We began by discussing how clothes can tell you 
about a person. Wardrobe choices can show personal-
ity, interests and career. Students learned that careers 
in visual arts include textile and clothing design, which 
started them thinking about the kinds of clothing they’d 
like to design.

This lesson was completed in two 40-minute periods. 
The studio portion of the first class involved students prep-
ping their dense cardboard backgrounds by composing a 
painting of the sky and realistic-looking clouds, then gluing 

A windy-day effect was created here with a 
wavy clothesline, an item blowing off the line 
and birds flying overhead.

This boy made a hoodie, tube socks, jeans and 
boxer shorts sporting little red hearts. Fun!

by Katie Morris

One of the girls showed her personal style by fashioning yellow 
board shorts, a sweatshirt and a stocking cap. 

On this clothesline, a folded blanket added dimension, as did the 
tiny slits cut in the jeans, making the yarn belt more realistic.

Learning Objectives

Upper-elementary students will ...
•	 understand clothing and textile design are evidence of visual arts in 	
	 everyday life.
•	 experiment with painting and textiles to create a mixed-media work of art.
•	 show their personality through clothes collages on clotheslines.

National Standards

•	 Understand and apply media, techniques and processes.
•	 Use knowledge of structures and functions.
•	 Choose and evaluate a range of subject matter, symbols, and ideas.

Materials

•	 Sturdy 8" x 10" cardboard
•	P aintbrushes, blue and 
	 white tempera 
•	 Construction paper

•	 White glue, masking 
	 tape, scissors
•	Y arn and fabric scraps

>

>

>

>

    Hanging on the

see CLOTHES on page 32
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newly found tree bark. The stu-
dents were enthused. As I cir-
culated around the room, they 
had an opportunity for a tactile 
experience. They used their 
senses to see, touch and smell 
the bark. We learned our new art 
vocabulary word, texture. 

The students explored the visual 
and physical texture, and then investigated visual samples 
of trees and bark. One child shared, “Look at the bumps, 
shapes and lines.” Students began to show understanding of 

this exciting element of design.
“Have any of you seen a tree come to life?” I 

asked. Many students said no. It was now time to 
show them otherwise. I played a short clip from The 

Wizard of Oz within my slideshow. Kids of all 
ages can relate to this timeless classic, which is 
so fitting for this lesson. I linked to a video clip 
wherein the trees come to life along the Yellow 
Brick Road. “I told you trees can come to life,” 

I said, smiling. The students were now ready to 
make the impossible possible. 

Nature is all around us, and can be the inspiration for 
some excellent creations in the classroom. How can 

we bring these rich natural elements into the art class?
As I was exploring a hiking trail, I came across a large 

piece of bark from an old oak tree. The bark lay there curled 
up into a never-ending spiral of exquisite texture. I instantly 
thought of how my students would love to see this. When a 
project idea comes to you, it is a good idea to write it down 
in an art journal. 

I began to write down my observations and thoughts 
about the great texture and vivid color of the bark, and 
looked around for more “jewels.” 

A strong wind began to blow through the trees, the leaves 
began to rustle and for a minute, it was as if the trees had 
come magically to life. That was it! Trees that came to life! 
These elements of nature paved the way for an imaginative, 
cross-curricular lesson about textured trees with personality.

My kindergarteners and first-graders had previously 
completed a unit on Henri Matisse, and his free-form 
shapes and collage technique, leading the way for the 
animated trees.

I began the lesson by introducing the children to the 

by Timothy J. Kosta

   Do Trees 
have Personalities?

 Experiencing the Concepts 
            of Texture and Form

LEARNING OBJECTIVES

Lower-elementary and special-needs students will ...
•	 learn about the art elements and principles of design, such as 	
	 texture, form, shape, color and pattern.
•	 identify and understand the art element of texture through physical 	
	 and visual exploration.
•	 utilize the collage technique to create the bark of a tree.
•	 generate proper vocabulary to describe the word texture.
•	 use air-dry modeling clay to create facial forms.
•	 add two-dimensional space to a picture.
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Julie
Amy

Diara
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DAY 2: FACIAL FORMS Now the dried collage bark really 
looks authentic. To save time, curve the bark of the tree 
and staple it to a brown piece of construction paper prior 
to the lesson. 

Air-dry modeling clay was used to create the trees’ 
facial expressions. This part of the lesson focused on form, 
and we studied sculptures created by famous artists. A 
1-ounce package of air-dry modeling clay was distributed 
to each child. With texture fresh in their minds, they began 
commenting on the softness of this new art material. I dis-
tributed a laminated handout depicting trees with various 
facial expressions. With each step carefully modeled, we 
discussed how we would first create the eyes and eyebrows, 
and then the nose, ears and mouth. 

The children used a kneading technique to soften the 
clay. They are then shown how to pull pieces off their main 
piece of clay and knead each one. To create the eyes, they 
roll balls, apply glue to the back, and lightly press them into 
a pancake form. It is crucial to show the children how to 
place their hands under the 2-D curved tree bark as a sup-
port when they adhere their body parts to the bark. 

I demonstrated how to roll coils of clay for the eyebrows. 
Some children created multiple pieces for a bushy effect. As 
they worked, I reminded them to use their glue to secure the 

DAY 1: TEXTURED BARK The 
bark’s texture was the first step. 

The students learn that artists can use scis-
sors or their hands to manipulate paper. 

To create a free and less refined shape, I 
demonstrated how to tear medium-
sized pieces of brown, light blue and 

gray paper, apply glue and attach 
to a 12" x 18" piece of black 
construction paper. The tear-
ing of the paper creates rigid 

edges and varying color values, as well as 
interesting forms and shapes. Observ-
ing the bark, the students attached torn 

paper pieces in a vertical pattern over the entire black piece 
of construction paper. I showed them how different kinds of 
paper added variety and an overall feeling of texture.

I found it useful to use a glue brush and a closed-lid con-
tainer filled with glue. Students were taught to wipe their 
brush to prevent dripping, and then brush the glue on their 
ripped pieces. 

At the end, we reviewed all the target concepts of the 
lesson: collage, tree bark and texture. As the children exited 
for the day, they touched the rough and bumpy texture of 
the tree bark once more as they excitedly waved goodbye. see TREES on page 32

“Whether you have a group of primary, 
intermediate or special-needs students, this tactile 

lesson will allow every student to succeed in creating 
a tree that truly comes to life in a magical way.”

MATERIALS

•	 Tree bark
•	 Brown tempera paint and watercolors
•	 12" x 18" construction paper 
	 in black, brown and light blue
•	 Lightweight air-dry modeling clay 
	 (e.g. Hearty® or Model Magic®)
•	 The Wizard of Oz video clip 
•	G lue and staplers
•	 Scissors
•	 Crayons
•	 Reproductions of trees
•	 Leaf Man by Lois Ehlert 
	 (Harcourt Children’s Books, 2005)

Paval

Bryan

http://artsandactivities.com/
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When introducing color, I use visu-
als from a mural painted on the wall 
of my classroom. Several years ago, 
former students, who were then in 
middle school, painted a number of 
masterpieces on one of the large art-
room walls! 

I use this mural to show and dis-
cuss the warm colors Paul Gauguin 
used in his work, Two Women on the 
Beach, and the primary use of cool 
colors in Van Gogh’s Bedroom in Arles. 
Children are made aware that artists 
use color to convey a certain feeling 
about their paintings, and that warm 
colors make objects appear closer, 
while cool colors make objects recede. 

Some students usu-
ally ask, “But what 

about black or 

cabs, buses, helicopters and cars.
Next, we view several photo-

graphs of large cities around the 
world. Some of these include Henri 
Silberman’s artwork, New York, New 
York, Sky Over Manhattan and Rich-
ard Cummins’ The City and River 
from the Michigan Bridge, Chicago, 
Illinois, USA.

now the painting begins The 
assignment for the first day is to paint 
two different cityscapes on 12" x 18" 
white construction paper. Children 
paint with long cotton swabs using 
black tempera paint. Their task is to 
paint only the outline of a cityscape, 
with no coloring.

On day two, the concept of warm 
and cool colors is introduced. 

Painting cityscapes is a great way 
to teach first-grade students about 

warm and cool colors.
First, I define cityscape—the term 

“scape” actually comes from the word 
“scope,” like when looking through a 
telescope. I then ask my students ques-
tions about how cityscapes differ from 
landscapes or seascapes.

Before our painting begins, we have 
an in-depth discussion about big cities 
and what types of buildings or struc-
tures that might be seen in them. We 
talk about large apartment and condo 
buildings, skyscrapers, art museums, 
libraries, shopping malls, bridges, tow-
ers, and so on. 

We also talk about the types of trans-
portation people use to get around in 
cities, such as trains, subways, taxi-

by Shelly Jubelirer

Georgia

http://artsandactivities.com/
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white or gray or brown?” This is an 
opportunity to teach children about 
neutral colors.

First warm, then cool The first of 
the two cityscape paintings is colored 
entirely with warm colored crayons. 
The children may even create some 
of their own warm colors by blending 
various combinations of red, yellow, 
orange, pink, and so on. 

Some children will want to color 
the sky blue. After talking about see-
ing a pink or orange sky in the sum-
mer, the children realize that they 
have indeed seen a sky that isn’t 
always blue!

The second cityscape is colored with 
only greens, blues and other cool colors.

When students have completed col-

oring both cityscape paintings, they 
choose one painting to be the “front” 
street and one painting to be the street 
“behind.” I show them a finished 
example to help them understand this 
next step. 

The “front” street is outlined 
and cut out by the students. I hot 
glue this part of the painting to 
the “behind” street. I use donated 
foam from a carpet store to back the 
“front” street before gluing it to the 
“behind” street. (Art teachers are 
the original recyclers!) The padding 
creates some dimension between the 
two cityscapes.

The results are incredible. The chil-
dren are extremely proud of their art 
work and their ability to explain the 
use of warm and cool colors. What 
an amazing learning experience for 
6-year-old artists!	 n

Shelly Jubelirer is an art teacher at 
Stornmonth Elementary School in Fox 
Point, Wisconsin

Go to artsandactivities.com and click on 
this button for links to resources related to 
this article.

LEARNING OBJECTIVES

Primary students will ...
•	 learn basic vocabulary related to their 
	 study of art.
•	 explore the elements and principles of design.
•	 look at nature and works of art as 
	 visual resources.
•	 know the environment influences the look 
	 and use of art, architecture and design.
•	 communicate basic ideas by producing 
	 design art forms.

NATIONAL STANDARDS

•	 Understand and apply media, techniques 
	 and processes.
•	 Use knowledge of structures and functions.
•	 Reflect upon and assess the characteristics 	
	 and merits of their work and the work 
	 of others.

MATERIALS

•	 12" x 18" white construction paper
•	 Crayons, black tempera paint
•	 Cotton swabs, scissors and hot glue
•	 Carpet foam, padding or foam core

Emma

http://artsandactivities.com/
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I was very pleased with their 

choices, and the way they built the 

color. I was unpopular with my stu-

dents when I challenged their abstrac-

tion of scale and size, as this was part of 

the actual assignment. We spent about 

three and a half weeks on them, but once 

they were buffed up (colored pencils like 

these sometimes seem cloudy when lay-

ered), then matted, they were stunning!

On a few of the finished, matted pieces 

I had the kids protect their actual draw-

ing and the face of their black mat board, 

and then color the bevel of the mat board 

in a complementing color pencil (the 

points of which had been beveled). This 

served to pull the viewer’s eye into the 

frame, while pulling some of the drawing 

out to the viewer.

During this 

assignment, a 

couple of my stronger art 

students discovered the Prismacolor 

Colorless Blender. This colorless, 

creamy “pencil” moved and blended 

colors so beautifully, we all ended up 

using it somewhere on the piece.

By having the students “zoom in” 

and really see the detail that makes 

objects what they are, we focused on 

the objects and the colorful rendering 

of our subjects. n

Recently retired from teaching, Arts & 

Activities Contributing Editor Geri Green-

man was head of the art department of 

Willowbrook High School in Villa Park, 
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My advanced drawing students had 

just finished a mixed-media as-

signment in mostly black, white, grays 

and brown. It was time for them to get 

colorful and move from abstraction to 

realism. These students had completed 

the requisite introductory course and a 

beginning drawing class, so they were 

up for the challenge of working with 

their Prismacolor® pencils, and achiev-

ing photographic realism.

Students often measure their artis-

tic skills by how well they can duplicate 

subject matter. After all, most of us 

have experienced praise when we have 

accomplished a likeness using color or 

texture, as opposed to simplifying, dis-

torting or exaggerating a subject as a 

way of abstracting it.

I have done this assignment before—

though usually in graphite—calling 

it a “box rendering,” in that I have the 

students make up a composition, often 

with at least one three-dimensional ob-

ject, glued down in a small box. In doing 

it this way, the objects stay in position 

and are small enough to fit on their art 

shelves in between classes.

The object of this assignment was to 

visually capture the scale, tonality, col-

or and textures of the chosen objects 

as realistically as the students possibly 

could in this rendering. This semester, 

I had decided to use black paper and 

have them work up to the highlights. 

Black paper is oftentimes less daunt-

ing than white, in that it already has a 

sensation of mass to it and it appears 

that the negative space is somewhat 

suggested.
I had the students decide on some 

sort of collection of objects that are re-

lated, either as a group, such as stamps, 

pencils, Indian corn, peppers or fruit, 

or things that seemed to fit together, 

even if it was simply through repeti-

tion of color. In showing my example, 

my aim was for them to see that very 

little “paper” negative space was used, 

employing instead, another layer of the 

related object.
I had the students do sketches, as 

a form of arranging the objects or im-

ages. Then when we were all satisfied 

with the composition, they drew the 

size they wanted on newsprint. Even-

tually, they transferred their sketch 

to the black paper with lighter chalk 

rubbed on the back of the sketch. 

(This protects the black paper, which 

is especially important in that erasures 

affect its surface and color.)

The students started with local color, 

and then built up color with layers. I was 

adamant about using the color’s comple-

ment as a way to dull out those objects 

in shadow, rather than using straight 

black, and to work up to the lights—

avoiding straight white as well.

The students experienced some dif-

ficulty on the black paper with objects 

that were white or yellow; several lay-

ers needed to be laid in because they 

appeared rather greenish against the 

black paper.
Their choices of subject were var-

ied, fruit or vegetables were popular, 

while feathers were a beautiful choice, 

though very challenging, in that they 

were linear and delicate.

by Geri Greenman

MATERIALS

• Newsprint for preliminary sketches and planning

• Pencils and erasers

• Black drawing paper (little or no surface texture), Canson

• Prismacolor pencils

• Colorless blenders

• Objects with which to create a still life, or clean   

 photographs that could be used for detail

LEARNING OBJECTIVES

Students will...
• compose space.

• build and blend color up from dense black.

• learn to assimilate color and texture of objects.

Jen Cacioppo

Jill Allaway

Jessica Arnold

Lisa Modelevsky

Aneesa Farooq

prior civilizations in an emotional way, and gives them a memorable learning experience. Basing a school mural project on historical murals can help cement what students are learning in history classes and create an aura of mystery and excitement for incoming students, who will be studying the same subjects. It helps bring history alive.
At Walter Colton Middle School in Monterey, Calif., art teacher Joyce Mathers consistently turns to ancient Egypt for inspiration. She does so not on principle, but due to the enthusiasm it sparks in her students. While she has given time to other artistic themes, the learning process swells to fever pitch whenever focus reverts to the ancient Near East.

This has a lot to do with the energy of other teachers on campus, who begin entry-level sixth-graders with the study of hieroglyphics, pyramid 

construction and field trips to the nearby San Jose pharaonic exhibition. By the time Joyce encounters the same children, they can read and write hieroglyphics, know their pharaohs, and are highly receptive to Egyptian art forms.
Thanks to this passion, there now exists at Colton Middle School a mural that startles and engages. No mere whimsically decorated wall, this one has a haunting quality that pulls the viewer closer, inspiring to historical quest. All this is done without words... unless you count the hieroglyphics.

The project began in the fall of 2000, when Joyce Mathers conceived the idea of a mural for her elective “STAR” class, encouraging the students to brainstorm for themes. The previous year had succeeded with stunning Egyptian-style death masks, which were proudly displayed for a full semester in the administrative offices.  It seemed feasible, however, to give 

Egypt a rest.
The class at first opted for the idea of an underwater Monterey Bay scene, but things did not go well. Despite the grid drawn up in the classroom, it was difficult for the young artists to get their sea creatures to-scale with each other. Even when trying to circumvent these to-scale difficulties by showing various creatures up close or farther away, the result did not inspire confidence. Interest flagged in the project, and Joyce realized it would have to change course in order to succeed.

In her early projector and slide displays of murals, Joyce had shown pharaonic examples to her class. Now she wondered if her STAR students wouldn’t find fuel for inspiration by veering east. There was still just enough time, if Joyce were to abandon the tedious grid system.

w w w . a r t s a n d a c t i v i t i e s . c o m
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LEARNING OBJECTIVES
Students will...
• develop an understanding and appreci- ation of the art of an ancient culture. 
• learn how a culture’s art teaches us about  daily activities and practices of that
 culture.
• jointly produce a large-scale mural. 
• understand scale and learn methods of
 creating a to-scale drawing/painting. 
• learn the importance of cooperation and learn how to work cooperatively. 
• learn about delegation of responsibilities.• learn to appreciate each other’s
 strengths.
• develop research and planning skills
 pertaining to a large, long-term project.

see FIRES on page 20
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N owhere in the history of art do all 
aspects of cultural life so neatly dovetail as in the murals that come to us from early civilization. A student of this ancient art is simultaneously a student of man’s first civilized records, belief systems, habits of worship, laws, social structure, the development of writing, and of course...the lives of the greatest rulers of early empires. Among these latter, none stand out quite so emphatically as the pharaohs of ancient Egypt, the most stunning of ancient art patrons.

H i s t o r y  a n d  s o c i a l - s t u d i e s teachers obviously appreciate the way this ancient art form lends itself to the study of cultures and belief systems. When the art department turns to similar historical periods for inspiration, using art forms—such as murals—common to the time, the result on campus can be dynamic.
When students participate in painting a mural inspired by ancient murals, it bonds them to history and 

by Julia Simpson-Akin

A t Walter Colton Middle School, the 
mural project was part of the Star 

program. The word “STAR” represented 
the terms ‘science,’ ‘talent,’ ‘arts’ and 
‘recreation.’ It had to do with a block 
schedule wherein on two days of the week, classes were allotted over 80 minutes, 
so that teachers would be given enough 
time to accomplish class projects. This 
scheduling left one free block period a week for STAR. Teachers were encouraged to 
suggest enrichment courses that they were particularly suited to teach.
 Joyce Mathers suggested the mural 
project for her STAR class. The mural was accomplished during one block session 
per week, over the course of a semester. 
Since the class was the last period in the 
day, enthusiastic students often stayed after school for about a half hour to finish up that day’s work.
 While a mural project could be part 
of a block program, it might also be an 
extracurricular after-school project, with 
extra-credit points awarded for history class, given that the mural pertained to the subject taught that year.

oTheR MURAL ToPICS
• Any ancient culture that created murals— Greek, Minoan, Mycenaean, Aztec,
 Mayan or the cave paintings of early
 europeans.
• Manuscripts and tapestries—ottoman,
 Medieval, Islamic, etc.
• Important historical events of one’s
 community.
• history of the American Indian cultures
 of one’s state or community.

INITIATING A MURAL AT YOUR SCHOOL

covER story 
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I t always
amazes mehow valuable a tool artcan be in enabling stu-dents to comprehend con-cepts in education. I recentlyworked with a second-gradeteacher to develop a lesson plan toteach his students about symmetry.The second-grade standardized mathtest was coming up in two weeks and hefelt that his class needed some practiceand supplementary help with the con-cept of symmetry. I was very happy to bepart of the preparations, although it was ashort time in which to compile and imple-ment a complete lesson plan. Just a mention of the word “Aliens” is usuallyenough to spark our students’ imaginations into aburst of creativity. We began with a discussion onlegs, arms, antennas, eyes, noses and communicationdevices—anything that might be necessary and useful for

an extra-terrestrial. 
We then focused our discussion on symmetry. A student

volunteer came to the front of the room and the class imag-
ined a string dividing her in half, from the top of her head to
the floor. Was she the same on both sides? For the most
part—yes! Her nose and mouth were divided in half, and
there was two of everything else.Some students couldn’t help but notice that not

e v e r y o n e  i s
p e r f e c t l y  s y m -m e t r i c a l — f r o mhairs out of place topatterns and pockets onc lo thes .  (A l though ouraliens could be perfectly sym-metrical if we wanted them tobe.) We also tried to think of othercreatures and things in our world thatare symmetrical. We came up with somethat were (animals, insects and flowers),some that were not (trees, rocks and clouds),and some that could or could not be (houses, musical

instruments and letters of the alphabet).We began our activity by vertically folding a 12" x 18"
sheet of manila practice paper. I modeled a drawing of
an alien figure along the folded edge, and then careful-
ly cut the body out, while the paper was still folded. I
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by Ellen McNally

SYMMETRICAL

COVER story
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Diana Parisi,
grade 3.

IL
Jennifer Giza,
grade 2.

SNE

then chose my favorite “alien color” of sulfite paper,
placed the practice alien over the folded edge, and
traced its shape. Students were free to redraw the orig-
inal designs of their alien or free-form a figure when
they drew onto the sulfite paper. After checking that the aliens were drawn on the fold, the
students cut them out. We then applied our glue, making
sure we glued along the outline on the side of the alien that
had pencil marks. We turned that side over and glued it onto
a piece of white drawing paper. Some of the students need-
ed help turning over and gluing down their figures, either
other students or the teacher.Our lessons last 45 minutes, which was enough time to
introduce the project and glue our alien bodies onto the
drawing paper. We then placed them onto our drying rack
until the following week.To begin our next lesson, I distributed the work from the
previous week, and then demonstrated how to adddetails on my own alien creature. The rule was thatthere had to be two of everything, with the excep-tion of noses, mouths and anything else that wasplaced on the median line—which was also the foldthat went down the center of the alien. To achieve this, I

showed the students how I could fold a piece of paper in
half, and cut through two pieces of paper in order to obtain
two identical shapes. Noses and mouths were made by cut-
ting out the shape along the folded edge. Placement was also important. We had to use our eyes to
judge distance to align each object on the identical spot on
either side of the alien. The rest was left to our imagina-
tions. We could overlap shapes. We could make some ofour shapes pop up by folding, shaping, cutting spirals,and making little accordions. On each table Iplaced a plastic container filled with large andsmall pieces of colorful sulfite paper, andodds and ends of other types of paper—velour, shiny, origami, and so on.Before we began to work, I pointed out tothe students that symmetry is a way of achieving balance in

a work of art. We had done mandala designs in the begin-
ning of the year. The mandalas were a form of radial bal-
ance, which happens when all the forms and elements radi-
ate out from a central point. We looked at the “Principles of
Design” poster on balance and learned that when elements
on both sides of a central vertical line appear to be about
equal in shape, weight, value, and color, the design is sym-
metrical balance.

We had lots of fun, the results were definitely “out of this
world,” and we most happily achieved our original goal—when the second grade students came to the section on
symmetry on the math test—they breezed right throughit—each and every student knowing the meaning of sym-metry. Which brings to our attention how heavily art isconnected with math and how strongly the act of cre-ating reinforces knowledge. 

�
Ellen McNally is a K–5 art teacher and teaches atboth Emma C. Chase Elementary School and CorneliusDuggan Elementary School in Monticello, N.Y.
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MATERIALS
• 12" x 18" manila paper, sulfite paper, white 

drawing paper 
• Glue 
• Scissors

• Containers of large and small pieces of different types of paper in a variety of color—velour, shiny, origami, etc.

LEARNING OBJECTIVESStudents will...
• learn to interpret symmetrical and asymmetrical balance, radial balance, shape, color and texture balance.• understand and apply media, techniques and processes.• relate art to other disciplines.

Danielle Felice,
grade 3.

    Visit our website and find 
even more inspiration ...

Order individual 
articles for $

 www.ar tsandactivities.com/search

Purchase back 
issues for $ (Includes Postage)

 www.ar tsandactivities.com/Bkissues.html

www.artsandactivities.com

S P E C I A L  A D V E R T I S I N G  S E C T I O N

AMACO’s online catalog features clay, 
glaze, ceramic equipment, tools and 
non-firing products. The catalog also 
includes tips for teachers on how much 
clay and glaze to use for various proj-
ects and how to stack a kiln for best 
results. Visit our website to browse our 
212-page catalog.

www.amaco.com
(800) 374-1600

Since 1982, Chavant has produced 
a wide variety of professional-grade, 
oil-based plastelines. Please order a 
sample kit to evaluate these superior-
quality clays and tools. Skilled sculptors 
agree—the fine art of sculpture begins 
with the finest clay!

www.chavant.com
(800) CHAVANT

Chicago Canvas & Supply  stocks a 
complete line of wide seamless canvas 
and muslin, duvetyn, commando cloth, 
theatrical gauze, velour, sharkstooth 
and leno scrim, gaffers tape, sce-
nic supplies, primed canvas, gesso 
and Deka dyes, Fabrication available.  
Easy-to-install curtain track and hard-
ware for moveable curtains and back-
drops. email@chicagocanvas.com

www.chicagocanvas.com
(773) 478-5700

Blick’s 2013 Resources for Art Educa-
tors catalog features hundreds of prod-
ucts for students of all ages and skill 
levels. Arriving in your school mailbox 
in mid-December, it offers the largest 
selection of art and craft supplies avail-
able. After January 1, call to request a 
free copy or visit www.dickblick.com. 

info@dickblick.com
(800) 447-8192

AMACO/Brent

Chavant, Inc.

Blick Art Materials 

Chicago Canvas & Supply

http://artsandactivities.com/
http://www.dickblick.com/
mailto: info@dickblick.com
http://www.chavant.com/chavant_ob/index.shtml
http://www.chicagocanvas.com/
http://pinterest.com/artsactivities/
http://pinterest.com/artsactivities/
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 www.ar tsandactivities.com/Bkissues.html

S P E C I A L  A D V E R T I S I N G  S E C T I O N

Transform designs in seconds to fabric, 
paper, ceramics and more. No emul-
sions, no mess and non-toxic. Simpli-
fied screen printing is an easy, fun and 
innovative process without exposure 
units or chemicals associated with tra-
ditional screen printing. Water-based 
inks and paints make the whole process 
amazingly easy for the classroom.

info@welshproducts.com
(800) 745-3255

An arts-and-crafts product that is so 
easy and forgiving, even very young 
fingers can have fun! That’s Wikki Stix 
One-of-a-Kind Creatables! Shape, stick 
and create. It’s that easy. No glue, no 
paste, no mess. Visit www.wikkistix.
com for a website full of fun!

info@wikkistix.com
(800) 869-4554

Ceramic and Glass Kilns • Potter’s 
Wheels. In the market for new pottery 
or glass-fusing equipment? Call Skutt 
today for a FREE catalog. Find out 
why Skutt is the number-one choice 
for classroom equipment with schools 
nationwide. You can go online to order 
your Ceramic Kiln, Glass Kiln or Pot-
ter’s Wheel catalog at

www.skutt.com
(503) 774-6000

Renaissance Graphic Arts, Inc.

Welsh Products

Skutt Ceramic Products, Inc.

Wikki Stix

Since 1952, Midwest Products has 
been producing high-quality materials 
for art, craft, hobby and educational 
projects, including Micro-Cut Quality® 
woods; model railroad and project 
cork; Cellfoam; Super Sheets; carbon 
fiber; stained glass; plus scenery, wood 
boat-model and educational kits; and 
woodworking tools. When precision 
matters, choose Midwest.

www.midwestproducts.com
(800) 348-3497

The 2013 Crystal print catalog intro-
duces new digital-format posters from 
Crystal Production’s acclaimed poster 
series in both projectable CD and 
downloadable digital format. Visit the 
entire 2013 full-line catalog in digital 
format for all products on our web-
site, upgraded with more functionality, 
images and features.

www.crystalproductions.com
(800) 255-8629

Crystal Productions

Graphic Display Systems

Debcor, Inc.

Midwest Products

Versatile and lightweight display pan-
els for use in classrooms, art displays 
and stage backdrops. Contact us for 
a free catalog. Graphic Display Sys-
tems, 308 S. 1st., Lebanon, PA 17042

www.graphicdisplaysystems.com
 (800) 848-3020

Debcor’s heavy-duty “No Wobble” Art 
& Activity Tables with large work sur-
faces are ideal for grouping students. 
Spacious 60" x 42" tops have scratch-, 
stain- and liquid-resistant laminate sur-
faces. Easy to assemble; steel base 
has height-adjustable legs. Tough PVC 
or “armor” edges. Send for a free 
catalog.

phone (708) 333-2191
fax (708) 333-2245

Printmaking Supplies/
Traditional & Digital Papers

69 Steamwhistle Dr.
Ivyland, PA 18974

www.printmaking-materials.com
(888) 833-3398

http://artsandactivities.com/
http://www.crystalproductions.com/cp/index.asp
http://www.graphicdisplaysystems.com/
http://www.midwestproducts.com/
http://www.printmaking-materials.com/
http://www.skutt.com/
http://www.diyprintsupply.com/
mailto: info@welshproducts.com
http://www.wikkistix.com/
mailto: info@wikkistix.com
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clay features to the 
bark. We also cre-
ated forms for the 

nose, mouth and ears.
I asked questions to bring about 

creative ideas: “What size nose do 
you want to make? What shape is 
it? Are the eyes open or closed? Is 
your tree happy, surprised, and sad?” 
They saw that expressions show how 
you feel. 

FINISHING TOUCHES: TREES COME TO 
LIFE The last class is used to “stain” our 
clay faces brown, add our tree arms 
and celebrate our tree creations. 

To give our trees a natural, wood-
like appearance, I have the students 
use watered-down tempera paint or 
brown watercolor. Upon finishing, 
the facial features really did resemble 
real wood!

While the brown paint was dry-
ing, the students traced their hands 
and forearms on brown construc-
tion paper with black crayon to cre-

trees
continued from page 27

on a piece of yarn 
to represent a 
clothesline. (The 

yarn was precut slightly longer than 
the width of the base.)

A line of glue was applied and the 
yarn attached about a third of the way 
down from the top of the background. 
After the glue had dried, loose ends 
were wrapped around and secured to 
the back with a small piece of masking 
tape, to keep the ends from fraying.  

With backgrounds complete, stu-

dents chose from a variety of fabrics to 
create their miniature clothing, which 
were affixed to their backgrounds with 
old white glue. Tiny scraps of brown 
paper were cut and added to represent 
clothespins. Everything from dresses 
and shirts to jerseys, scarves, quilts—
even boxer shorts with little red 
hearts—were soon on the clotheslines!

The fabric scraps came from dona-
tions and clothing I finally accepted I 

would never get around to mending. 
Finding more masculine fabrics that 
would appeal to the boys was a chal-
lenge. All the students were excited 
to work with real denim from a throw-
away pair of jeans. 

A big tub of buttons was available 
for embellishments, as well as con-
struction paper for students needing 
a color not available in the fabrics. 
This was a new experience for most 
of my students, and cutting and con-
trolling the fabrics proved to be the 

biggest challenge for them.
In my end-of-the-year survey, stu-

dents were asked which lesson was 
their favorite. For fifth grade, “Clothes-
lines” was the resounding winner. 
When asked why, the reason most gave 
was “I got to show my personality.”      n

 
Katie Morris teaches K–6 art at Pau-
line Central Primary and Pauline South 
Intermediate Schools in Topeka, Kansas. 

CLOTHES
continued from page 25

ate the branches of the trees. They 
were then guided to cut on the lines 
using scissors. 

Children reviewed more up-close 
pictures of the bark, and discovered 
the various lines and shapes. They then 
created their own wiggly lines and free-
form shapes to develop texture. The 
arms were attached using a stapler. 

At the intermediate level, this proj-
ect can be used as a springboard to 
literature. Students can write a creative 
piece in a genre such as fantasy.

Whether you have a group of pri-
mary, intermediate or special-needs 
students, this tactile lesson will allow 
every student to succeed in creating a 
tree that truly comes to life in a magi-
cal way. This lesson allowed students to 
visually and physically experience the 
concept of texture and form in a way 
they will never forget. 	          n

Timothy J. Kosta is an elementary art 
teacher at Pine Park Elementary School 
in Brentwood, N.Y. 

“When fifth-graders were asked in an end- 
of-the-year survey which was their favorite project,

‘Clotheslines’ was the resounding winner.”
A subscription to 

A&A makes a 
wonderful gift for 
your colleagues!

A subscription to 
A&A makes a 

wonderful gift for 
your colleagues!

www.ar tsandactivities.com
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Paragon Dragon kilns—easy to load
and surprisingly easy on your budget

Any teacher who has
been in ceramics for long
would love to have a
front-loading kiln.

Paragon Dragons are
the best value in cost per
cubic foot of front-loading
kilns. You can buy as many
options as your budget al-
lows—door elements, three
zone control, or S-type
thermocouple. Or buy the
basic model. For industrial
strength front loaders, the
Dragons offer the highest
value for the dollar.

The Dragons exude power. They fire to cone
10 with ample power to spare. The Sentry digital
controller on these kilns will spoil you. The extra
insulation saves energy.

For more information on Paragon’s
front-loading Dragon and Super Dragon, call
800-876-4328 or email us for a free, colorful cat-
alog. Or visit www.paragonweb.com for com-
plete specifications and the name of your local
Paragon dealer. Sign up at our website for a free
Kiln Pointers newsletter.

The 24” x 24” x 27” high
Paragon Dragon is listed
to U.S. & Canadian safety
standard UL 499.

2011 South Town East Blvd.
Mesquite, Texas 75149-1122
800-876-4328 / 972-288-7557
Toll Free Fax 888-222-6450
www.paragonweb.com
info@paragonweb.com

The massive 27” x 27” x 36” high Para-
gon Super Dragon has a floating door
system with four spring latches. The
kiln may be more affordable than you
imagine.

PO Box 722
Honeoye, NY 14471
585-229-2976

PHILIPPE FARAUT CLAY SCULPTING MATERIALS

www.pcfstudios.com

• Specialty Supplies
• Handmade Tools
• Sculpting Seminars
• Instructional Videos
• Step-by-Step Book
• Advanced Book
• NEW Anatomical 

Reference Casts

513 West Taft Drive    South Holland, IL 60473

Art/Ceramic Furniture
• Drying & Damp Cabinets

• Kiln Carts & Stands
• Wedging Boards

• Clay Carts

FREE
Catalog

Debcor

http://artsandactivities.com/
http://www.bambootools.com/
http://www.paragonweb.com/
mailto: info@paragonweb.com
http://www.euclids.com/
http://www.northstarequipment.com/
http://www.pcfstudios.com/
http://www.aardvarkclay.com/
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university fash-
ion courses.This 
reviewer found 

the book to be a thorough and helpful 
resource.–P.G.

www.barronseduc.com

THE GOLDFISH IN THE CHANDELIER 
(2012; $17.95), by Casie Kesterson. Illus-
trated by Gary Hovland. Getty Publications.

Art teachers often ask their students 
to design a product, perhaps as part of 
a commercial art unit. It is inevitable 
that some class members will even-
tually go into engineering, industrial 
design or the decorative arts. 

The message in The Goldfish in the 
Chandelier is that of letting the imagi-
nation loose to create new, beautiful 
objects. It is a picture book for children 
ages 7 to 10, but this adult reviewer 
found it enormously interesting.

The story is make-believe, but it is 
based on historical events, actual peo-
ple, and a real object. The chandelier is 
part of the J. Paul Getty Museum’s col-
lection, and it even has its own website! 

The invented story concerns a 19th-
century French boy and his uncle Henri, 
who possesses self-deprecating humor 
and a childlike imagination. The tale is 
not only amusing but also pleasantly 
educational. It includes a myth about 
Alexander the Great, the Macedonian 
king, and historical facts concerning the 
first hot-air balloon flights near Paris. 
The latter would tie in beautifully with a 
science lesson on how hot air rises.

The actual chandelier, designed by 
Gérard-Jean Galle, incorporates the ele-
ments of earth, air, fire, and water. The 
author answers questions about the 
object on an information page in the back 
of the book. Gary Hovland is an award-
winning illustrator whose pen-and-ink 
drawings are painted with watercolors. 

The book celebrates developing 
an idea, planning it and building the 
product. Upper elementary or middle 
schoolers could be given an assignment 
to design an original light fixture of their 
own. Book the computer lab and ask 
your entire class to look up more about 
the actual chandelier at: www.getty.edu/
education/kids_families/do_at_home/
artscoops/fishy_chandelier.html.–P.G. 

www.getty.edu

REVIEWS
continued from page 6

Textures create many possibilities 
when working in clay. In the quest 

for interesting clay surfaces, textures 
are high up on the list. 

Textures create action on clay sur-
faces before any glaze is applied. And 
certain types of glazes break over the 
texture and accentuate it. Some under-
glazes create all the action needed, 
even if the glaze does not migrate.

Here, texture was applied to clay slab 
before pitcher was hand built.

Sample of texture in clay made by a 
breaking glaze.

Wall piece made with clay pressed onto 
an actual manhole cover.

CLAY TIPS from David and Tracy Gamble

The Possibilities of Texture

Commercial texture tools: rollers, stamps, 
rubber/plaster molds, etc.

Found tools: wooden dies, shells, walnut 
shells, corrugated cardboard, lace, etc.

Textures pressed/carved into moist clay 
coils, stamps and wheels or corks and 
small wood pieces.

Sandbags can be used to press texture 
into clay. Start from the center, pressing 
and rolling the bag to the outer edges. 

http://artsandactivities.com/
http://www.barronseduc.com/
http://www.getty.edu/museum/publications/
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L&L Kilns 
Made for Artists 

L&L Kiln’s 
patented 
hard ceramic 
element 
holders 
protect your 
kiln from 
broken brick 
and drooping 
elements. 

Built Tough for 
Schools

Toll Free: 888.909.5456
Buffalo, NY • Toll-Free: 877-876-8368 • www.VentAKiln.com

“As a contractor specializing 
in heating and ventilation 
systems for schools, we always 
recommend an overhead system 
to vent kilns. What sealed our 
decision was the time we were 
called in by a school because the 
downdraft venting system did not 
remove the heat escaping from 
the kiln. The room overheated 
and automated equipment 
failed, causing a lot of damage. 
For safety and security, we only 
install OSHA-compliant overhead 
systems like Vent-A-Kiln.”

“ It’s the only safe, 
 effective way to 
 ventilate both heat  
 and fumes escaping   
 from ceramic kilns.”

Kiln Ventilation   
Facts & Figures
•	Compares	effectiveness	of	fans,	

downdraft,	and	canopy-hood	
venting	systems

•	Test	results	show	kiln	firing	tem-
peratures	in	room	lowered	up	to	
60˚	with	a	canopy-hood	system

•	Energy	costs	lowered	by	savings	
in	kiln	firing	and	air	conditioning	

Download or Request  
Your Free Copy

New 
Report

Fire things up in 
      your Artroom

create with clay

http://artsandactivities.com/
http://www.hotkilns.com/
http://www.ventafume.com/content/pages/home.php
http://www.baileypottery.com/
http://www.nmclay.com/
http://www.avesstudio.com/
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George Seurat (French; 1859–1891), The Circus, 1891. Oil on canvas; 73" x 60". Musée d’Orsay, Paris, France. 
Artwork is in the Public Domain.

ARTIST OF THE MONTH:
Georges Seurat, born December 2, 1859
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the pulp-and-water mixture—but make 
sure they are well embedded so they 
won’t separate when the paper dries.

Tell some stories Story quilts in the 
style of textile artist Faith Ringgold is 
one way to honor Black History Month 
in February and Ringgold’s book, Tar 
Beach, is a great way to start this 
project. I have done this project using 
such fabrics as burlap, cotton and 
felt. Students have also used fabric 
crayons on white paper. The stu-
dents love to watch the transfer pro-
cess from paper to fabric as I iron the 
drawing onto the fabric. 

Story quilts can also be connected 
with the quilts of Gee’s Bend. The 
women told stories through their quilts 
and used any fabric that was available 
to complete their process. All of these 
lessons connect with math, social stud-
ies and language arts. 

Seminole Indian Patchworks 
November is Native American Heri-
tage Month, and once again, math and 

art have a happy marriage. Seminole 
Indian patchworks are some of the most 
beautiful designs ever seen. If your stu-
dents are in the primary grades, you 
(or have a room parent/volunteer) can 
cut several shapes in different colors. 
If your students are older they can cut 
the fabric themselves. There are many 
books and websites with designs of 
Seminole patchwork designs. 

Olé, Olé, Time to Play ... with Yarn!! 
If you have an excess of yarn, Huichol, 
(pronounced “Wee-chol”) yarn paint-
ings are the way to go. Native to the 
central part of Mexico, these “textile 
paintings” are bright pictures depicting 
the Mexican culture. 

Have students draw a picture on a 
heavy cardboard or mat board. White 
glue or gel glue works well for applying 

Happy holidays to all! This month 
it’s time to use all the cool fab-

ric, yarn and multitude of scrap tex-
tiles, fabrics and textures you have had 
stored up in your closet for months. 
Here are some great tips and ideas to 
get you through the month.

Focus on Fibers and Fabrics We 
are well aware that fibers and fabrics 
have always had a purpose in every 
culture. From the Adinkra cloth of 
Ghana to the phenomenal quilts of 
Gee’s Bend, Alabama. Here are some 
ideas and tips to use in your classroom 
that cross the curriculum. 

It is understood that paper was 
invented in China. The Chinese New 
Year is in January, and for this celebra-
tion have your students make scrolls 
from handmade paper. I gather scrap 
paper from my classroom recycle bin 
and throw both it in an old blender with 
water. If you don’t have a blender ask 
parents or teachers. I can guarantee 
that people have blenders they don’t 
use and will donate to the art room. 

The dye from construction paper 
adds color to the paper being made. 

Cotton fibers, hemp and leaves will add 
strength to it. Once the scraps have 
been blended to a pulp, I pour it in a big 
vat of water. I use old window screens 
to drain the fibers, and then have the 
kids flip the screens over on news-
print to dry completely. If you don’t 
have screens you can always purchase 
smaller ones from hardware stores at a 
minimal cost. 

I have had students as young as 
kindergarten make paper. Once dry, I 
have them use makers on it to design 
the scroll. Leaves, petals and differ-
ent kinds of fibers can be added to 

tip  #1
tip  #2

tip  #4

tip  #5

the yarn. Have the students glue the 
yarn very close together as this gives 
the finished product a beautiful look. 

Textures in 3D With different tex-
tured fabrics/objects and a rolling pin, 
you can create a multitude of differ-
ent designs and textures in soft clay. 
Try using bamboo placemats, lace, 
doilies—and even odd things like 
caps from markers, bottles, and laun-
dry detergent. Textured hot-beverage 

sleeves from your favorite coffee shop 
work well, too. Just unglue it and press 
it in the clay. Look around your class-
room, I know you will find many things 
that can be used to create texture. 

Happy birthday to our wonderful art-
ists born in December: Glenda Lubiner 
(LOL) Seurat (check out the “Artist of 
the Month” on page 37) Gilbert Stuart, 
Kandinsky, Munch, Hundertwasser, 
Klee and Matisse. 

Take a look at some of the great 
works of art from these masters and 
have students use fibers to convey their 
messages. How would “The Scream” 
look as a Huichol yarn painting? Pretty 
cool if you ask me!	 n

Glenda Lubiner teaches elementary art 
at Franklin Academy Charter School 
in Pembroke Pines, Fla. She is also an 
adjunct professor at Broward College.

Textures and Fibers

tip  #3

Glenda Lubiner

ATTENTION READERS
If you would like to share some of your 

teaching tips, email them to: 
triedandtrue@artsandactivities.com

http://artsandactivities.com/
mailto: triedandtrue@artsandactivities.com
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CONVENTION
March 7-10 | Fort Worth, TX

REGISTER NOW AND SAVE!

www.arteducators.org/convention

Check out the latest advocacy gear o�ered by 
NAEA—t-shirts, aprons, totes, stickers, and more!
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Blick® Liquid Watercolor • Sargent® Glitter Glaze
Iridescent Film • Rexlace® Britelace
Beadalon® Supplemax™ Illusion Cord

FREE lesson plans and video workshops 
at DickBlick.com/lesson plans.

For students of all ages!

From recycled 
trash to ocean
treasure.
Learn the anatomy of 
one of nature's most 
fascinating creatures and 
make a model from some 
of the very materials that 
threaten their habitat — 
plastic bags and fast food 
containers. These colorful, 
sparkling jellies are even 
water-resistant! Grade 
Levels K-5.

Visit ArtRoomAid.com.

Need help paying for supplies 
for your art projects?scan with 

mobile device 
to learn more 800•447•8192  DickBlick.com

®
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