GLAD  Focal Strategies 2013-2014

	GLAD Strategy

WHAT
	WHY
	WHEN


	Key Points

	1.  Personal Standards 

· Show respect

· Make good decisions

· Solve problems
	Supports classroom management


	Daily while teacher is providing input

Individual accountability
	· Used to encourage positive behaviors

· Used when students are on the floor and teacher is providing input or soliciting information from students (big books, pictorials, narrative input, sentence patterning, process grid, editing, cooperative strip paragraph)

· Used when students are participating in a 10-2

	Awards
	Behavioral management tool that supports/reinforces “intrinsic” motivation to behave in a positive manner

Builds academic language
	Daily while teacher is providing input

Individual accountability
	· Use real picture/photos related to the unit

· Label the pictures with unit vocabulary or concepts

· Teacher specifies what the student did to earn the award

· After teacher models, enlist the help of student “scouts” to pass awards.  Scouts verbalize the reason for earning the awards

· Connects to Personal Standards

	2.  T - Graph for Social   Skills      


	Students identify behaviors that relate to a specific social skill such as cooperation or responsibility

 Helps all students actively engage in learning

 Promotes a safe environment where all students can feel successful and supported by fellow students

Positive interdependence
	Daily when students are working in teams and in small groups
	· Teacher uses the T - Graph to visually support students who are learning the characteristics of important traits such as: cooperation, responsibility, honesty

· Students brainstorm what they would see and hear if a person were behaving in that way

· Helps teachers and students verbalize and focus on POSITIVE behaviors

· Sets the standards for cooperative groups

· Promotes “intrinsic” motivation and positive interdependence

· Always begin with “______ Team earned ________”

· Scouts can tally team points



	Team Points
	To award teams points for working together.  Provides an intrinsic motivation to do well.
	While students are working in teams and small groups
	· Teams earn points as teacher notices teams who are exhibiting behaviors listed on the T-Graph

	GLAD Strategy

WHAT
	WHY
	WHEN


	Key Points

	3.  Cognitive Content Dictionary (CCD)
	Builds vocabulary and word study skills in content areas of study (root words, prefixes, suffixes, word origins, phonics, parts of speech)

Involves students in a metacognitive activity

Aids in comprehension
	Daily when starting a unit of study and continued throughout


	· Words are selected from unit of study 

· The words become the signal word (transition word) for the day

· Students put “Heads Together” to predict the meaning of the new word and to decide on clues that helped them predict

· Word meaning is taught during the 1st day through a pictorial or other input
· Final meaning is taught on the 2nd day, and students use the word in a sentence using “Heads Together”
· Provides multiple exposures to vocabulary

· Apply and use in oral sentences



	4.  Pictorial Input Chart


	Is a strategy for direct instruction

Brain imprinting

Makes vocabulary and concepts comprehensible

Used to illustrate unit vocabulary and concepts

Organizes information

Becomes a resource for students
	When teacher is providing input/direct instruction
	· Drawn in color, in front of the students for brain imprinting (pencil drawing is drawn ahead of time)
· Verbal input is provided as teacher is drawing

· Information is chunked in different colors

· Chart is revisited by using “Smart Cards” to match vocabulary

· Creates a “Language Functional Environment”

· Addresses all modalities

· Organizes information for expository and narrative writing

· Becomes a team task and then individual task

	GLAD Strategy

WHAT
	WHY
	WHEN


	Key Points

	5.  Narrative Input Chart
	Uses high level academic language and concepts in a narrative format

Story format allows for increased comprehension of academic concepts

Used to frontload key points in a story 

Students learn complex vocabulary and story structure in a low stress environment
	Before reading a unit-related narrative to the students 

Or

In the first week of a unit


	· Story is told in the oral language tradition - not verbatim

· Background/setting is drawn ahead of time by teacher

· Narrative Input is added to over several days

· Day 1 - Photos/drawings are added to the background as teacher tells the story

· Day 2 - Vocabulary is added to the story

· Day 3 - Story is reviewed with “dialogue boxes”

· Day 4 - Narrative Input is used to create a Story Map with the students

· Story can be retold with EL’s in a small group as the teacher writes down the sentences each EL says.  This leads to specific instruction on each EL’s needs

· See 10-Day Narrative Input Write Up



	6. Sentence Patterning Chart
	Teaches parts of speech

Teaches sentence patterns

Used as the foundation for teaching complex sentences

Used as a resource for writing
	When teacher has taught information about a concept

Mid Unit
	· Choose a key plural noun from the unit (capable of producing action)

· Color code the headings (adjectives - red, nouns - black, verbs - green, adverbs - orange, prepositional phrases - blue)

· Grid is created and labeled in front of the students

· 10:2 is used to brainstorm words for each category on the grid

· Choose 2 adjectives for upper or 3 adjectives for primary, and one word from each of the other categories, by placing a post- it note by each

· Students help teacher chant or sing the newly created sentence to the tune of “The Farmer in the Dell”



	GLAD Strategy

WHAT
	WHY
	WHEN


	Key Points

	7.  Cooperative Strip Paragraph
	Aids in reading and writing expository text

Models the writing process of revising and editing

Can be used for struggling readers for reading practice

Engages all students in the writing process

Can be used for struggling readers’ group

	After sufficient input has been provided through pictorials, process grids, etc
Mid unit to end of unit
	· Teacher creates a topic sentence based on Input Chart or Process Grid
· Each team is responsible for formulating one supporting sentence and writing it on a sentence strip.  Each team writes in a different color.  (Teacher may write the sentence on a strip if creating a group paragraph)
· Students place their sentences in a pocket chart.

· Teacher tears the extra space off, and arranges the sentences to look like a paragraph

·  Class reads and revises the paragraph for a variety of writing traits

· Class rereads and edits for spelling, grammar, punctuation (use editing checklist.

· Publish written piece

	Chants
	Help to imbed key concepts and academic vocabulary

Provides for auditory and visual language patterning 

Provides a low pressure opportunity to use academic vocabulary

Can be revisited multiple times for different purposes
	Throughout a unit of study
	· Choose key vocabulary from unit of study to embed into the chant

· Choose a frame or existing song/poem to adapt

· Introduce the chant with a focus on rhythm and language patterns

· Focus on vocabulary and concepts later
· Highlight key words, add real pictures (picture file cards), and/or sketches to provide comprehension
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